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33.0 OBJECTIVES

On going through this unit, you should be able to:

• Define and describe the nature of social change;

• Differentiate the important theoretical approaches to social change;

• Discuss the factors that play an important role in bringing about social change;
and

• State the importance of analysing social change.

33.1 INTRODUCTION

So far, in this block you have studied the concepts of social control, deviance and
conflict.  All these concepts help us to understand the universal process of change in
society.  From its inception, sociology has been closely linked with the study of the
rapid changes in societies.  This unit is basically concerned with nature, direction
and rate of changes in societies.

In this unit we will discuss the meaning and nature of social change; and how terms
like ‘evolution’ and ‘progress’ are different from the concept of ‘social change’.
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Then we will describe some theoretical approaches to social change, and the
important factors in social change.  Finally, we will see how the theory of social
change is used in sociological inquiry.

33.2 MEANING AND NATURE OF SOCIAL
CHANGE

Change is a very broad concept. Though change is all around us, we do not refer to
all of it as social change. Thus, physical growth from year to year, or change of
seasons do not fall under the concept of social change.  In sociology, we look at
social change as alterations that occur in the social structure and social relationship.

The International Encyclopaedia of the Social Science (IESS 1972) looks at change
as the important alterations that occur in the social structure, or in the pattern of
action and interaction in societies.  Alterations may occur in norms, values, cultural
products and symbols in a society.  Other definitions of change also point out that
change implies, above all other things, alteration in the structure and function of a
social system.  Institutions, patterns of interaction, work, leisure activities, roles,
norms and other aspects of society can be altered over time as a result of the process
of social change.

33.2.1 Three Aspects of Social Change

From these and other definitions of social change, we can see that:

i) Social change is essentially a process of alteration with no reference to the
quality of change.

ii) Changes is society are related/linked to changes in culture, so that it would be
sometimes useful to talk about ‘socio-cultural change.

Some sociologists, however, differentiate between social change and cultural
change.  Social change is defined as alterations in the social structure, (including
the changes in the size of society) or in particular social institutions, or in the
relationship between institutions.  They feel that social change refers mainly to
actual human behaviour.  Cultural change, on the other hand, refers to variation
in cultural phenomena such as knowledge and ideas, art, religion moral
doctrines, values, beliefs, symbol systems and so on.  This distinction is abstract,
because in many situations it is difficult, or nearly impossible to decide which
type of change is occurring.  For instance, growth of modern technology as
part of the culture, has been closely associated with alterations in the economic
structures, on important part of the society.

iii) Social change can vary in its scope and in speed.  We can talk of small scale
or large scale changes.  Changes can take a cyclical pattern, e.g. when there
is the recurrence of centralisation and decentralisation in administrative
organisations.  It can also be revolutionary.  Revolutionary change can be
seen when there is an overthrow of government in a particular nation.  Change
can also include short term changes (e.g. in migration rates) as well as long
term changes in economic structures.  We can include in social change, both
growth and decline in membership and size of social institutions.  Change may
include continuous processes like specialisation, and also include discontinuous
processes such as a particular technical or social invention which appears at
some point of time.



4 5

Social ChangeChange also varies in scope, in that it may influence many aspects of a society and
disrupt the whole social system.  The process of industrialisation which affected
many aspects of society.  In contrast, the substitution of matches for rubbing sticks
to start a fire had a relatively limited scope.

Some changes occur rapidly but others take a long time. Many of the Western
nations took many decades to become industrialised, but developing nations are
trying to do it more quickly.  They do this by borrowing or adapting from those
nations which have already achieved it.

Today most sociologists assume that change is a natural, inevitable, ever present
part of life in every society.  When we are looking at social change, we are focusing
not on changes in the experiences of an individual, but on variations in social structures,
institutions and social relationship.

33.2.2 Some Allied Concepts

Social change is seen to be a neutral concept.  The two other terms that have often
been allied with this concept are ‘evolution’ and ‘progress’.

i) Evolution expresses continuity and direction of change.  It means more than
growth.  ‘Growth’ implies a direction of change but essentially in size or quality.
Evolution involves something more intrinsic, a change not only in size but also
of structure.

ii) Progress implies change in direction towards some final desired goal.  It involves
a values judgement.

All changes are not evolutionary and all changes are not progressive.  Discussion of
the direction of change need not involve any value judgements.  The diminishing size
of the family, and the increasing size of economic units, are matters of historical fact.
‘Social change’ is a value-neutral term, in the sense that the sociologists do not study
social change in terms of “good or bad”, desirable or undesirable.  One must admit,
however, that it is a difficult task indeed to make a value-free critical analysis of
changes, taking place in the structure of a society.

Check Your Progress 1

Note: a) Use the space given below for your answers.

b) Compare your answers with those given at the end of this unit.

1) Define social change in two lines.

................................................................................................................

................................................................................................................

2) What are the main characteristics of social change?  Use four lines for your
answer.

................................................................................................................

................................................................................................................

................................................................................................................

................................................................................................................
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3) Differentiate between the following terms:

Change, Evolution and Progress. Use six lines for your answer.

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

33.3 THEORIES  ON  SOCIAL  CHANGE

The major sociological theories of change can be classified in various ways.  One
can, for instance make a distinction between evolutionary, (linear) and cyclical theories
of social change.  Among the former, the most significant are those of Comte,
Spencer, Hobhouse and Marx.  Among the latter, the most prominent ones are
those of Spengler, Pareto, and Sorokin.  In this unit, we shall briefly examine the
following perspectives on change:

i) the evolutionary perspective,

ii) the cyclical perspective,

iii) the structural-functional perspective, and

iv) the conflict perspective.

33.3.1 The Evolutionary Perspective

The notion of social evolution was taken from the theories of biological evolution.
Spencer propounded an analogy between social and organic growth and between
society and an organisation. The theories of social evolution are composed of one
or more of the following principles−change, order, direction, progress and
perfectibility.  The principle of change states that the present system is the outcome,
of more or less continuous modification from its original state.  Some evolutionists
add to the principles of change the notion that change must have an order.

Other evolutionists combine the principles of change and order with the principle of
direction, thereby suggesting that there is a natural linear order of change in a social
system.  The evolutionary process of change implies, that every society goes through
distinctive and successive states of existence and orientation.  Comte, for instance,
proposed a directional theory of society.  He suggested that a society evolves from
a theological orientation, to a metaphysical orientation to a positivistic orientation.
Durkheim classified societies into simple societies united by similarity of their members,
(what he called mechanical solidarity) and complex societies based on specialisation
and functional interdependence of members (what he called organic solidarity).  This
also suggests a directional evolutionary pattern.

It has been pointed out that it is sometimes difficult in evolutionary theory, to
differentiate simple direction from progress.  The common theme in much of the
evolutionary literature is that societies progress over time, to a point where they
industrialise and develop in the path and manner of western nations.  Extreme
expressions of this position are contained in the notion of perfectibility.  Societies
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Social Changecontinue to move toward some ideal advanced state of industrialisation.  However,
the neo-evolutionary theories that have emerged in recent years, are more tentative
than the evolutionary theories of the 19th century and early 20th century.  These neo-
evolutionary theorists do not assert that change proceeds along the same path.  They
suggest that there is a general trend towards a more elaborate division of labour.
They take on a relativistic view, in that they recognise that different cultures have
different ideas of what constitutes progress.  One of the greatest problems of older
theories of evolution was that they too often contained untestable, sometimes
ethnocentric propositions.

33.3.2 Cyclical Theories

The basic premise of the cyclical theories is: cultures and civilisations pass through
stages of change, starting and often ending with the same stage.  This passing through
stages is called a cycle.  The cycle when completed, repeats itself over and over
again.  The ancient civilisations in Greece, China and India for instance, can be
explained by the principle of cycles.

Some cyclical theorists are pessimistic in that they think that decay is inevitable.
Oswald Spengler (1945) believed that every society is born, matures, decays and
eventually dies.  The Roman Empire rose to power and then gradually collapsed.
The British empire grew strong, and then deteriorated.  Spengler believed that social
change may take the form of progress or of decay, but that no society lives for ever.
Pareto (1916) presented in his theory of the circulation of elites, an interpretation of
history according to which social change is brought about, by the struggle between
groups for political power.  His theory was inadequate in that it was based on a
limited instance of the circulation of elites in ancient Rome.  His conception of  political
change ignored the growth of democratic government in modern times.

More recently Sorokin (1975) has presented theories which have some features of
the cyclical perspective.  Sorokin’s theory is based on the principle of immanent
socio-cultural change.  This implies that any socio-cultural system (i.e. society and
civilisation) alters by virtue of its own forces and properties.  This principle is interlinked
to another principle, namely, the principle of limited possibilities of change.  There is
a limit to the number of alterations that can develop in a system.  For example, there
is a limit to the new forms of change, and to new patterns of behaviour, that can
emerge in a society.  The system simply runs out of combinations in due time.  If it
does not die, it eventually starts running through the changes again.  Thus, there is
“recurrence” or “rhythm” in the histories of socio-cultural systems.]

Sorokin also makes a distinction between three broad types of culture-ideational,
idealist and sensate-which he conceives as succeeding each other in cycles, in the
history of societies.  Ideational culture is spiritualistic, mystical and indeterminate.
Sensate culture is the realm of science and of direct sensory experiences.  Idealistic
culture has certain characteristic of both the ideational and sensate cultures.  These
three types of cultures are looked upon as three views of reality that change according
to the two principles mentioned above.

Activity 1

Keeping in mind Sorokin’s distinction between three kinds of cultures, ideational,
idealist and sensate; where will you place society in India?  Write an essay on
“Indian  Society and Culture in the Context of Social Change” in about two
pages share your essay with other students and Academic Counsellor at the
study centre.
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Sorokin’s work is specially noteworthy not only because it contains a mass of
historical analogies and comments on particular social transformations, but also
because it saw societies as ‘changing’ rather than necessarily progressing or decaying.

33.3.3 Structural Functionalist Perspective

Structural functional, as you have read in Unit 25 and 28 has its roots in the work of
the early sociologists especially Durkheim and Weber.  Among contemporary scholars
it is most closely associated with the work of Parsons and Merton.

Structural functionalists believe that society, like the human body, is a balanced
system.  Each institution serves a function in maintaining society.  When events outside
or inside the society, disrupt the social order, social institutions make adjustments to
restore stability.

They also argue that change generally occurs in a gradual, adjustive fashion and not
in a sudden violent, radical fashion.  Even changes which appear to be drastic, have
not been able to make a great or lasting impact on the core elements, of the social
and cultural systems.  Change according to them comes from basically three sources:

i) Adjustment of the system to exogenous change (e.g. war, conquests),

ii) Growth through structural and functional differentiation (e.g. changes in the
size of population through births and deaths),

iii) Innovations by members of groups within society (e.g. inventions and discovery
in a society).

The most important and basic factor making for social integration and stability,
according to this school of thought, is value consensus.

The term ‘cultural lag’ is often used to describe the state of disequilibrium between
material and non-material aspects of a culture.  Ogburn (1886-1959) who coined
this word, explained that ‘cultural lag’ occurs when parts of a culture that were once
in adjustment with each other change at different rates, and become incompatible
with each other.  Ogburn (1922) pointed out how the non-material culture (values,
beliefs, norms, family, religion) often lags behind material culture (technology, means
of production output of the economic system).  For example, family planning
technologies (i.e. material culture) have advanced, but people take their time to
accept them.  Some sections of the population may reject the very idea of ‘family
planning’ and believe in having a large family.  Again, when an event such as increase
in population or a depletion in natural resources cause a strain in society, it takes
some time for the society to understand and absorb the strain and alter its values
and institutions to adapt to the change.  But in order to function smoothly, societies
adjust to maintain and restore themselves.

Critics have pointed out that the amount and kind of changes that can be explained,
with the help of the structural functionalist perspective is limited.  This view neglects
revolutionary changes which are profound and sudden.  It also overlooks the
possibility of a society going  through long periods of malintegration, as during times
of economic recession (Eshleman and Cashion: 1983 : 533)

33.3.4 Conflict Perspective

The conflict theory takes the principle of dialectic (opposites) as central to social
life.  Conflict theory also has its origins in early sociology, especially in the works of
Marx.  Conflict theorists do not assume that societies smoothly evolve to higher or
complex levels.  According to this school every pattern of action, belief and interaction
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Social Changetends to generate an opposing reaction.  Modern life is full of examples.  The
legalisation of abortion has provoked the anti-abortion movement.  The feminist
movement has stimulated a reaction from men and women.  The liberalisation of
sexual mores has led to open denunciation.  The basic premise is that one of the
outcomes of conflict among groups is social change.  The greatest limitation of this
approach is that it lays too much emphasis on conflict, as the most important factor
of change.

In more recent sociological writing, there is yet another perspective of social change
called the ‘development perspective’.  The development perspective grew from
three main sources:

i) From the study of economic growth.  Economists and to a great extent other
social scientists, view quantitative growth in the economic sphere of life, as an
important indicator of a country’s progress.  For example, they point out that
a country’s prosperity can be measured in terms of GNP (Gross National
Product) or per capita income.

ii) From the categorisation of all societies into technologically advanced, and
less technologically advanced. Sometimes, the emphasis is on industrialisation
and consequently societies that are highly industrialised, are seen to be more
developed than societies which are basically agricultural.

iii) From the comparison of the capitalist countries with the socialist or communist
countries.

Many social scientists have compared the socialist economy and social organisation
with Western capitalist economy and organisation.  At this juncture we will not
elaborate on this perspective, as you are going to look at it in the next unit.
The development approach to social change, brought into sharp focus, the need
for formulating a broad comparative perspective, which would take into
account the complex and diverse relationships between developing countries,
between technologically advanced countries, and between technologically advanced
countries and developing nations.  It can be said from the above discussion of the
various perspective, that no single theory can account for the complexity of social
change.

Check Your Progress 2

Note:  a) Use the space given below for your answers.

b) Compare your answers with those given at the end of this unit.

1) Name, in two lines, the five principles on which theories of social evolution
are based.

................................................................................................................

................................................................................................................

2) How does the structural-functional theory look at social change?  Use three
lines for your answer.

................................................................................................................

................................................................................................................
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3) What is the main argument of the conflict perspective?  Use two lines for your
answer.

................................................................................................................

................................................................................................................

33.4 FACTORS  IN  SOCIAL  CHANGE

The problems of why change occurs and why it has been made possible, and what
affects the rate of change, is closely linked with the general problem of the factors in
social change.  It is more common to speak of the factors that affect social change,
rather than the causes of change.  Why? A cause implies that a phenomenon or
event, is both necessary and sufficient to produce a predictable effect.  The word
‘necessary’ suggests that we can never have the effect without the preceding cause.
The word ‘sufficient’ implies that the cause alone produces the effect.  It is very
difficult to establish ‘necessity and sufficiency’ in the social sciences.  We prefer to
speak of “factors of change” rather than “causes” of social change (Horton and
Hunt: 1981).

33.4.1 Three Basic Sources of Social Change

Some sociologists propose that social change takes place basically in one or more
of the following three ways:

i) Discovery

A shared human perception of an aspect of reality which already exists e.g. discovery
of blood circulation in biology.  It is an addition to the world’s store of verified
knowledge.  However, it becomes a factor in social change only when it is put to
use, not when it is merely known.

ii) Inventions

A new combination or a new use of existing knowledge e.g. the assembling of the
automobile from an already existing idea.  The idea of combining them was new.
Inventions can be material (technology) and social (alphabet, trade union).  Each
invention may be new in form (i.e. in shape or action) in function (what it does) or in
meaning (its long range consequences) or in principle (the theory or law on which it
is based).

iii) Diffusion

Diffusion refers to the spread of cultural traits from one group to another.  It operates
both within and between societies.  It takes place whenever societies come into
contact with each other.  Diffusion is a two way process.  The British gave us their
language and made tea an important ritual for us Indians; but they adopted several
terms in English from us, for example, Pacca Sahib, Chchota haziri, Jaggernaut, etc.
Diffusion is also a selective process.  Majority of the Indians may adopt the English
language, but not their beef-eating habits. Diffusion generally involves some
modification of the borrowed elements of culture either in form, function or meaning

33.4.2 Exogenous and Endogenous Origin of Change

It is very difficult to determine where and how change originates.  Some sociologists
have offered a distinction between endogenous change (change originating from
within) and exogenous change (change entering from outside).  In practice, the origin
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Social Changeof change, can only rarely be assigned wholly to one or the other category.  It can be
argued that wars and conquest (exogenous origin) have played an active part in
bringing about major social changes in societies across the world.  Again it could be
said that in the modern world, the changes taking place in the developing countries
have been stimulated to a large extent, by Western technology which was introduced
in most cases following colonial rule.  But in all societies, including those in which the
initial impetus has come from outside, social change has depended to a great extent
upon the activities of various social groups within the society.  A major part of
sociological analysis consists in identifying the spheres and groups, that are principally
affected, and the ways in which innovations are diffused from one sphere to another
(Bottomore: 1987: 288)

33.4.3 Acceptance of and Resistance to Social Change

This leads us on to another in social change, namely acceptance of and resistance to
social change.  Innovations (inventions and discovery are together termed as
innovations) are rarely accepted totally.  The specific attitudes and values of the
society in question, the manifest usefulness of the innovations, the compatibility of
the innovations with the existing culture, vested interests, and the role of change
agents are some of the important factors that affect the degree of acceptance of and
resistance to social change.

33.4.4 Some Factors that Affect Direction and Rate of Change

Social change has two important aspects: direction and rate. Here, we shall discuss
the factors that affect the direction and rate of changes in society.

i) Geography, Population and Ecology

These factors are seen to bring about sudden changes or set a limit on social change.
Climatic conditions, natural resources, physical location of a country, natural disasters
can be important sources of change.  A natural disaster like floods may destroy
entire population, force people to migrate to another place, or make them rebuild
their community all over again.  Similarly, increase and decrease in the size of human
population through birth, death or migration can pose a serious challenge to economic,
and political institutions. Today, many geographic alterations and natural disasters
are induced by the activities of the inhabitants or a region.  Soil erosion, water and
air pollution may become severe enough to trigger off new norms and laws regarding
how to use resources and dispose waste products.

ii) Technology

Technology is recognised as one of the most crucial factors in social change. You
may read Ogburn’s concept of ‘culture lag’ in detail, to understand how technology
has been an important factor in social change.  The modern factory, means of
transportation, medicine, surgery, mass media of communications, space and
computers technology etc. have affected the attitudes, values and behaviour of people
across societies.  To take a simple example, automobiles and other means of modern
transportation have spread culture, by increasing interaction among people who live
far away from each other.  The technological feats in the area of transport and
communication have altered leisure activities, helped in maintaining social networks,
and stimulated the formation of new social relationships.

iii) Values and Beliefs

The role of values in social change has been clearly brought out in Max Weber’s

book, The Protestant Ethic and the Spirit of Capitalism.  Weber proposed that
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Technology as an Import  Factor  in Social Change

some historical situations, doctrines or ideas may independently affect the direction
of social change.  He tried to show that the rise of modern capitalism was mainly
rooted in religious values as contained in ascetic Protestantism.

Conflict over incompatible values and beliefs can be an important source of change.
For instance values regarding racial or caste superiority, may clash with the values
of equality of opportunity and status.  New laws have emerged to ensure that people
do not face discrimination on the basis of caste or race.  Conflicts between group
within a society, have been and are a major source of innovation and change.  For
instance, the establishment of political democracy in Western Europe can be said to
be largely the outcome of class struggles.

iv) The Great Men and Women : The role of individuals in social change

It has been pointed out that the contribution by men of genius and leaders to social
change is important.  The “great men” (which includes several women leaders as
well) faced a set of circumstance, and their influence arose in part from their ability

Social Control, Change
and Development
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Social Changeto drawout persuasively the latent aspirations, anxieties and fears of large numbers
of people.  They were also charismatic leaders.  These leaders owed their positions
to personal qualities, and left upon events the mark of their own convictions
(Bottomore 1987: 283).

There are many more factors that can be discussed while dealing with the questions
why, how and at what rate change occurs.

33.5 RELEVANCE  OF  ANALYSING  SOCIAL
CHANGE

No single theory or factor can explain the origin, direction, manner or consequences
of social change.  Change is such a complex process, that it is difficult to explain its
causes, limits and consequences in a definitive specific manner.  Sociological research
studies in recent years have concentrated on specific process of social change, and
its effects on society.

Though, sociologists say that they are trying to look at change in an objective manner,
the idea of progress is still very much present in modern social thought.  According
to Bottomore (1987), it is evident in the serious commitment to economic growth in
the industrial countries, and subsequently in the countries of the Third World.  More
recently, he feels, it has provided the impetus for critical evaluation of unlimited and
uncontrolled economic growth.  The effects of technology on the environment has
animated powerful ecology movements, in most of the industrial and industrialising
countries.  There are debates about the nature of a “good society” in relation to the
rapid advance of science and technology and to unrestrained consumerism.  According
to Bottomore (1987: 290-1), it is not the business of the sociologist as such to
define, a “good” society “or a desirable quality of life” but it is his/her responsibility
indeed to:

i) be aware of those issues relating to human welfare.

ii) Outline as precisely as possible the alternative courses of change and their
implications, and

iii) Indicate what social forces are at work in producing one outcome rather than
another.

Activity 2

Discuss about the type of changes in material and non-material culture
(such as, values, beliefs, customs etc.) that has taken place in your family,
community/society with three persons, one of your Grandfathers generation,
one of your father’s and one of your own generation.  List out the type of
changes observed by these three persons and write a note of one page on
“Social Change in My Family”.  Compare your note with these of other students
at your study centre.

Check Your Progress 3

Note:  a) Use the space given below for your answers.

 b) Compare your answers with those given at the end of this unit.

1) List out the three basic ways in which change takes place.  Use three lines to
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answer.

...............................................................................................................

...............................................................................................................

...............................................................................................................

2) What are the two sources from which change can originate?  Use one line for
your answer.

...............................................................................................................

...............................................................................................................

...............................................................................................................

3) What are the five important factors that are seen to affect the acceptance of,
and resistance to social change?  Use eight lines for your answer.

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

4) List out the four factors that affect the rate and direction of change.  Use five
lines for your answer.

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

...............................................................................................................

33.6 LET  US  SUM  UP

In this unit, we looked at different dimensions of the complex phenomena of social
change.  We began our examination by defining social change and outlining its nature.
We pointed out, how vast the scope of social change could be.  We then proceeded
to differentiate between social change, and two other allied concepts like ‘evolution’
and ‘progress’.  In our discussion on theoretical perspectives regarding change, we
focused on the evolutionary, cyclical, functionalist and the conflict perspectives.  We
were able to gather that no single theory can account for social change.  Social
change is occasioned by a constellation of factors like geography, technology, values,
leaders etc.  We said that discovery, inventions and diffusion are the three basic
ways in which change can occur, and the origin of change can be endogenous,
exogenous or both.  The acceptance or resistance to change varies due to the
operation of some factors, that were discussed.
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Culture lag : The time gap that occurs when changes in material culture come
more rapidly than changes in the non-material culture.

Cyclical Change: It refers to a course or series of events, that recur regularly and
lead back to the starting point.

Diffusion : The process by which cultural traits spread from one culture to
another.

Evolution : A particular process of change, (intrinsic in nature) which
expresses continuity and direction of change, involving alterations
in size and structure of a system.

Innovation : Discovery and inventions are together considered as innovation.

Linear Change : It refers to the direction of change from point A to B to C in a
line.

Progress : Alterations which proceed in the direction of some desired goal.

Social Change : Alterations that occur in the social structure and function of a
social system.

33.8 FURTHER  READINGS

Bottomore, T., 1987. Sociology. A guide to Problems and Literature, (III Edition),
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33.9 MODEL  ANSWERS  TO  CHECK  YOUR
PROGRESS

Check Your Progress 1

1) Social change refers to the alterations that occur in the social structure, and
social relationships in a society.

2) Social Change is essentially a process of alteration, with no reference to the
quality of change.  Changes in culture are related to changes in society.  Changes
also vary in scope and speed.

3) Evolution expresses continuity and direction of change, implying change not
only in size but also of structure.  Progress implies change in a desirable
direction.  Change on the other hand is considered to be a value neutral concept
which refers to alterations in both structure and social relationships in a society.

Check Your Progress 2

1) The four principles on which the theories of social evolution are based are
change, order, direction, progress and perfectibility.

2) According to this school, change disrupts the social order but the social
institutions makes adjustments to restore stability.  Change generally occurs in
a gradual, adjustive fashion and does not affect the core elements in the socio-
cultural system.



5 6

Social Control, Change
and Development

3) The basic argument is that every pattern of action, belief, interaction tends to
generate an opposing reaction.  The outcome of conflict among groups is
social change.

Check Your Progress 3

1) Discovery, inventions and diffusion are the three basic ways in which changes
takes place.

2) Change can originate from endogenous and exogenous sources.

3) The five important factors are:

a) Specific attitudes and values of a society in which change has been
introduced,

b) The manifest usefulness of the innovations,

c) The compatibility of the innovations with the existing culture,

d) Vested interests, and

e) Role of change agents.

4) The four factors that affect the rate and direction of change are:

a) Geography, population, ecology,

b) Technology,

c) Values and beliefs, and

d) Role of Great men and women.
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Learning Objectives 
After reading this unit, you shou1.d be able to understand the: 

meaning and process of social change; 

interplay between education and social and economic development; 

relationship between education, the underprivileged and democracy; and 

relationship between education and social change in Indian society. 

9.1 lntroduction 
The relationship of education with social change is  not a simple, unilateral 
one, as perhaps many would like to believe, for education i s  not only 
instrumental in bringing about social change, it is also quite interestingly 
instrumental in maintaining the status quo. In other words, education plays 
both a 'conservative' and 'radical' role, i.e., it helps both in 'maintaining' and 
'changing' different aspects of the social system. 

Social scientists have he1.d diverse positions on the relationship between 
education and social change. There are some (Althusser 1972) who treat 
education as the most important 'ideological state apparatus' appropriated by 
the ruling classes to pursue their own ideas and interests. They maintain that 
education is an instrument forged by the ruling classes to serve and preserve 
their own interests and largely to maintain the status quo in the existing 
economic and political power structure. At the other end, are many social 
scientists, politicians, educationists and educational .planners who consider 
education as an important instrument of social change, particularly in  the 
context of third world countries. Here, education i s  treated as effecting 
economic development and social change. In post-revolutionary Russia, for 
example schools were assigned the task of destroying old bourgeoisie values 
and creating new values appropriate to a socialist society. We have seen that 
the educational system i s  responsible for encouraging innovation in the material 
and technological spheres. This may involve training the labour force in these 
skills, challenging traditional attitudes, or promoting social mobility and allowing 
new elites to threaten and replace those before them. Some of these 
expectations are, to a large extent, contradictory. The radical and innovation 
functions of education are hard to reconcile with its role in the transmission 
of culture. Also, schools and universities are themselves a part of society 
subject to pressures from other parts of the social system. In a highly stratified 
society, for example, it i s  unrealistic to expect schools to inculcate strongly 
egalitarian principles. They are likely to function in these societies as important 
agencies within the stratification system training the young for adult roles. 
Only where egalitarianism i s  accepted as part of the dominant value system of 
a society i s  i t  Likely either to influence the organization of education or to be 
part of the moral and social training imparted at school. Developments in  the 



Education, Social education system are largely also influenced considerably by economic and 
Processes and Institutions technological factors. Education in turn may also influence social and economic 

change as a consequence of the role i t  plays in the processes of discovery and 
dissemination of newly acquired knowledge. 

In this Unit we wil l  focus on an analysis of education in the context of social 
change, but before doing that we wil l  examine the concept and meaning of 
social change and factors that are instrumental in  causing it. We wil l  also 
discuss the goals and structural pattern of the formal education system. 

9.2 Concept of Social Change 
Social change has been defined by sociologist Wilbert Moore (1963) as a 
significant alteration over time in behaviour patterns and culture, including 
norms and values. I t  is important to understand how the rate and nature of 
change brings about alteration in society. In simpler societies, change is unusually 
slow: tradition, ritual, rites of passage, and social hierarchies- these are 
some of the basic elements that have held such societies together. These 
elements weaken in the event of culture contact, and disasters such as wars, 
disease and famine. 

Terms such as 'progress', 'evolution', 'process' and so forth are often used, 
when understanding the concept of social change. R. M. Maclver and C. H. 
Page (1950) have discussed and distinguished between these terms. The word, 
'process' implies the idea of continuity; 'all that is meant by process is the 
definite step-by-step manner through which one state or stage merges into 
another'. Nothing is said here about the quality, of the process. I t  is simply 
a way of describing how things happen in society; and also the way in which 
people adapt to certain elements in  their society, or are assimilated to certain 
forms of activity, or adjust themselves to specific modes of behaviour. 

The term evolution implies a scientific concept of development and change, 
an unrolling or unfolding, a movement in some particular direction. Maclver 
and Page (1950) consider that societies may be classified as more or less 
evolved according to the complexity of their differentiation. More evolved 
simply implies a greater complexity and differentiation within the society; but 
again, evolution' is not merely a quantitative process. For Maclver and Page, 
'wherever in  the history of society we find an increasing specialization of 
organs or units within the system or serving the l i fe of the whole, we can 
speak of social evolution.' The words progress and process are frequently used 
in popular discussion as interchangeable words, but in the context of social 
change, a t  least, progress involves judgment whereas process is simply 
descriptive of continuity. Value-judgments are relative, and what may 
constitute social progress for one may represent retrogression, decay or 
stagnation for another. It all depends on the sort of ideal one has of society 
itself and the goal at which one is aiming. 

W. J. H. Sprott (1967) presents a clear and simplified scheme of social change 
within a very narrow spectrum. According to him there is, firstly exogenous 
change which is caused by agencies external to society itself. Such factors as 
invasion, colonization, settlement, culture contact and disease are highly 
unpredictable and capable of effecting social disequilibrium and change. 
Secondly, there is endogenous change, which occurs from within the society. 
Sprott divides endogenous change into two main types according to their 
degree of predictability. There is 'episodic change' which i s  brought about 
within a society by some event, which could not have been predicted from 
one's personal knowledge of the state of our society. This applies particularly 
within the realm of inventions, which may have devastating effects upon the 
whole fabric and lifestyle of society. In fact the invention in itself (e.g. radar, 
atomic energy, laser beams) is neutral. I t  is the use to which one puts an 



invention that decides whether society wil l  progress or retrogress; but it W i l l  Education an 
certainly change. There is, however, also 'patterned change' within the society, 
which permits a more precise prediction. Such prediction is of short - term 
nature and it depends upon the increase in a society of mutual concern, 
planning, rationality'and an organized programme of social welfare, as well as 
political and economic consensus. 

Most of what has been said here can be reduced to a consideration of change 
under three main types of factors or conditions: physical and biological; 
technological; and cultural. A consideration of physical and biological factors 
involves such problems as the changing size and average age of a population, 
the varying balance between deaths and births, and the variations in the race, 
colour and culture in the differing elements of population. Geographical factors, 
environment, habitats and ecological modifications may also affect society in 
terms of the occupations people pursue. Technological factors may mean the 
vast improvement in mechanical devices, in  fertilizers and seeds, and in the 
acceptance of the importance of management, economics, accountancy, and 
genetics - not as extras or sidelines, but as intrinsic dimensions of agriculture 
itself. Other technological advances have included the development of physical 
transportation by means of rail, aeroplane and automobile, and discovery and 
harnessing of atomic energy. 

Reflection and action 9.1 

What is social change? 

9.3 Goals, Objectives and Structural Patterns of 
Education 

I t  i s  true that some of the so-called 'universal' or 'society - oriented' goals 
of education in a society articulate the thinking of the philosophers and social 
reformers of the times many of whom project a future in terms of ideal 
society. 'This can be illustrated by examples of many western and eastern 

I educational philosophers. At this juncture, you may refer to units 1, 3 and 4. 
In actual operation it has been shown that, in  most countries, the system 
works (both in  its form and content) with a decisive social bias, heavily in 
favour of the upper or dominant strata of society. At the same time, it provides 
occupational and social mobility to a small number from the social strata. The 
educational system i s  largely conditioned by the prevalent socio-economic and 
political power structure. I t s  expansion, growth and development are 
tuned to the requirements of this social structure; the changes in it are 
directed by the changes in this structure and particularly by the changes in 
the economic, social and political distribution of power. An education system 
which i s  a social product and part of the entire social system, acquires a 
collateral relationship with it. This relationship, however, cannot be of one to 
one correspondence. 

Imbalances and incongruities do occur giving rise at times to dissatisfaction 
and dissent, disharmony, dissonance and even revolt. In other words, along 
with correspondence and collaterality there are contradictions too. First, the 
social situation, together with i t s  underlying socio-economic structure and 
the political power structure are never static. These have their repercussions 
on the education systems as well. In the course of i t s  development, the 
education system acquires certain autonomy and i t s  own dynamics of 
development. I t  can generate conflict in  the over values of different 
components of a system or over values of one or more components. Finally, 
education has a dual character. Although the process of education socializes 
individuals to conform to the norms and values of society, it also has the 
capacity to  generate a spirit of enquiry and question the accepted norms. It 



Education, Social has the potential to encourage people to question the dominant values and 
ProcessesandlnstitutiOns norms in society, and to make them rebel against the existent societal 

constraints. 

9.4 Education and Change in Society 
It i s  with reference to the cultural factors of social change that one talks of 

' education from a conventional perspective. Education mediates and maintains 
the cultural heritage of the society. But, whilst seeking to conserve, education 
must also ensure that culture lag in society is minimized. This means that 
there must be some attempt to adjust the old culture to new conditions in 
order that individuals within a society may keep up with technological change. 
Patterns of culture and of institutions change rapidly, even though the average 
member of society may be virtually unaware of the transformations taking 
place around her. 

Schools exist not merely to reflect and mediate the cultural inheritance of a 
society and current change; they exist also to assist in  the promotion of social 
change and reform. One need only look at such countries as Germany, Russia, 
India and Pakistan, and the evolving societies of the continent: of Africa and 
South America, to see that education has been, and is being, used as an agent 
of social change. A great deal, of course, depends here upon the nature of the 
political system of any particular society. 

Durkheim (1956) argued that there was not just one form of education, ideal 
or actual, but many forms. There were, in fact, many different forms of 
education. So, society as a whole, and each particular context would determine 
the type of education that was realized or could be realized. Durkheim explained 
that education was crucial in  terms of preserving a certain degree of 
homogeneity, and ingraining the essential elements of collective life. He, 
however, felt that it was also very important to  ensure that there was a 
certain amount of diversity in  society, without which any form of co-operation 
would be impossible. 

There is, and must be, an interaction between education and society. I t  is not 
just a one -way process in which education is wholly determined by the state 
or by the demands of society. The institution and structure of education can, 
in turn, change and modify the social structure. Society at large may dictate 
the change, through the free election of political parties to power. In turn the 
programme, form and schedule of education which, to a large extent are 
directed and controlled by the political and social aims of society at any 
particular time, may contribute to the change. A study of comparative education 
wil l  adequately reveal the fact that the ideologies, the political ideals, and the 
social aims of countries like China, the USA and the USSR, France, Germany 
and England, are reflected in their educational systems. Education, however, 
does not merely reflect society, it serves to bring change in it too. 

Karl Mannheim (1960) also explored the problem of social change and social 
progress in relation to education. He explained that there was a lack of 
; weness in social affairs as well as a lack of comprehensive sociological 
orie, "%n. The leaders of the nation, including teachers, should be educated 
in a way which would enable them to understand the meaning of change. 
Mannheim argued that in  the present situation no teaching was sound unless 
it trained people to  be conscious of the social situation in which they find 
themselves, and to be able after careful deliberation to make their choices 
and take decisions. Education, some philosophers believe, must therefore be 
for mobility, for flexibility of thought and action, for producing individuals 
with a high general level of culture so that they.adapt to changing economic 
and social conditions 



According to Kamat (1985) there are four positions regarding education ahd 
social change (i) Education is for. itself and has nothing to do with social 
change; (ii) Education is determined completely by social factors and can 
therefore, play no role in changing society. It follows social change; (ii i) 
Education is an autonomous or relatively autonomous factor and therefore can 
and does induce social change; (iv) Educational change and social change must 
take place simultaneously (Kamat 1985: 172). There are a few who maintain 
that either education and social change bear the no link with each other or 
that education has no role to perform in changing society. 

If social change refers to fundamental structural changes in society, it is clear 
that the socio-economic factor and the political factor rather than education 
have primary importance in the process of social change. Education can facilitate 
the process of social change as a necessary and a vital collateral factor. It often 
contributes to igniting, accelerating and sustaining the process by disseminating 
and cultivating knowledge, information, skills and values appropriate to the 
changing socio-economic and political structure. Moreover in  a rapidly changing 
situation, for example in  a post revolutionary period, when fundamental 
structural changes are taking place rapidly, education can undoubtedly operate 
as a powerful means to demolish the cultural and ideological superstructure 
and to build in its place an altogether new structure appropriate to the 
situation which would be in  harmony with the newborn society. In some 

L countries, a whole new system of education evolved replacing the old system 
after revolutionary socio-economic and political structural changes. For example, 
after the British conquest of India a system of modern education was introduced 

I under the aegis of the British rulers. 

The liberating and renovating characteristics of education get enhanced by 
counter- posing an alternative ideology which is in accordance with the emerging 
social situation. This entails challenging the existing ideology. It would be a 
hyperbole to say that education is the main instrument or the single most 
important factor of social change. Statements such as this are made for 
rhetorical purposes, sometimes even to confuse the common people, particularly 
when they are delivered by politicians. Often, they reflect (i) an incorrect 
understanding of the role of education; (ii) an incorrect assumption that a far- 
reaching structural transformation is already taking place and that education 
therefore should come forward to play its crucial role in consummating the 
transformation; and (iii) an essentially social reformist and welfare perspective 
with no bid for a far reaching structural transformation. Education is expected 
to play its role in the furtherance of economic growth and social change 
within the present socio-economic structural framework. 

The role of education as a factor of social development is defined by the twin 
facts that education is permeated by the social biases of society and that 
those who seek education are social actors who retain the orientations of 
their specific position in a society. It is for these reasons that education is 
controlled by the dominant groups of society who lay down the priorities in 
a society. Education is an independent factor in society only to the extent 
that its organizational forms provide buffer from direct control from the outside 
and to some extent that the effect of education cannot be planned or 
anticipated. In essence, education has a bearing on social concerns; educational 
change follows social change. More importantly, education conditions 
development, but is itself a product of prior social and economic changes in 
society. It is an independent factor in  social and economic development 
generating intended and unintended consequences and conflicts of values and 
goals. Naturally the relations between education and developments are not 
mutually exclusive. 

Education and Social 
Change 

Education can be planned to produce social change. We know, for example, 
that literacy does stimulate economic and social development. Large-scale 



Education, Social literacy programmes are important tools in the development of many countries. 
and Institutions Yet, education is permeated by the existing social structure, which limits the 

extent of planned change and often produces consequences unintended by 
the educational planners. Educational innovation is more likely to produce a 
desired change i f  innovation in education is co-coordinated with changing 
other parts of the social structure. This is to say that effective planning 
cannot be piecemeal. An illustration of what this implies is given by current 
attempts to improve elementary educatiog, which are carried out by increasing 
facilities, the numbers of teachers and offering financial incentives to families. 
The intention is to effect a planned change in educational standards, which 
has positive consequences for social and economic development. The planned 
educational change is usually not coordinated with changing the social context 
that has depressed educational standards. In most developing countries, there 
is an enormous unsatisfied demand for education because it is perceived as 
the gateway to an improved social position. The outcome is the rise in the 
number of literate people in society for whom few jobs available. In its turn, 
the fact that there are few opportunities in many of these societies for 
occupational and social mobility through education discourages the poor people 
from obtaining education. Because the poor people have for so long been 
outside the decision making process in their countries they do not feel part 
of the society. They are not likely to value the goals of developinent that have 
never brought them benefits. Consequently, parents are not motivated enough 
to encourage their children to seek basic education or undertake higher studies. 
Children do not see any real material benefits that education brings. Educational 
change in such societies cannot proceed effectively without changing other 
aspects of their social structure. 

Where education is a condition of social and economic change, it is more likely 
to produce intended consequences. This happens because educational change 
follows other changes in society; the social context is thus favourable to social 
change. We must remember that even when the above warnings are taken 
into account the best laid plans of people are likely to go astray. Unintended 
consequences always emerge because we cannot estimate the precise 
relationship between the many components of change. The study of unintended 
consequences i s  thus an important and continuing part of the sociologist's 
contribution to understanding and planning social change. This is not to say 
that unintended consequences essentially challenge social and economic 
development. 

The contribution of education to  development is thus dynamic and 
multifaceted. Partly because they are organized, educational systems are able 
to secure some of their intended aims even when they come into conflict 
with the aims of those who control society. Given the length and complexity 
of the educational process, it is impossible for outside authorities to exercise 
a sufficiently detailed control to plug the infusion of undesirable ideas or 
information. Further, the length of an individual's exposure to education and 
the centrality of educational qualifications for jobs in modern society make 
education a crucial sector for bringing about planned social change. Also, the 
unintended consequences and conflicts that arise in the educational process 
are important and unplanned sources of change in all societies. At the most , 

basic level, they allow a large numbers of people the time to think and to read 
with relative freedom from the constraints of job, family or government and 
ensure a constant critical re-examination of society. 

Reflection and Action 9.2 

Speak to at least five elderly people and find out how, in their opinion, 
education brings about social change. 

Let us now look at the relationship between education and a few other 
118 indicators of social change. 



a) Education and Economic Development 

There has long been a widespread understanding in academic and government 
circles that education i s  the main determinant of economic growth. Especially, 
in the post-World War II period, the relationship of education to economic 
development received serious attention in national and international forums. 
Education was conceived as one of the more important factors in  economic 
growth. This belief also provided a justificati0.n for the massive expansion of 
education and allocation of large funds for the education sector. I t  was soon 
discovered that education only strengthened old inequalities and created new 
ones, on the one hand, and perpetuated the existing outdated internal politico- 
economic power structures on the other. This means that the causes of 
underdevelopment lie in structural factors and not so much in educational 
backwardness. 

Education was thought to be the main instrument of social change, especially 
cultural rather than structural chahge in the social sphere. Education, it was 
realized, by and large works to maintain the existent social situation and 
support the ideas and values of the privileged social classes and their economic, 
social and political interests. To reiterate, it seems that however imperative 
it i s  for the educational process to keep pace with the demands made by 
economic and technical development on the labour force, there is a very real 
sense in which educational expansion i s  a consequence rather than a cause 
of economic development. I t  may also be argued that to concentrate upon the 
relationships between education and occupation is to overlook the significance 
of changes in attitudes and values. From this point of view, education is seen 
as introducing the developing society to new needs and expectations. In 
short, education helps to wean the developing society away from the old and 
lead towards the new social order, it inspires a belief in progress, in efficiency, 
in achievement and in rationality. At the same time, education may be seen 
as creating the conditions for political as well as economic development by 
laying the foundations of a democratic form of government. 

b) Education and Democracy 

It is believed that the higher the education level of a country, the more likely 
i s  it to be a democracy. Within countries, moreover, there is an even stronger 
relationship between education and democratic attitudes. Lipset's (1960) 
studies show that the higher one's education, the more likely one is to believe 
in democratic values and support democratic practices. At the same time 
there is evidence to suggest that there is no necessary connection between 
education and democracy. World War II Germany and Japan were examples of 
nations, which combined a high level of literacy with a totalitarian form of 
government. China is still another example, with a high literacy rate but a 
communist form of government. The content of education is a significant 
factor in this context. Most totalitarian regimes attempt to use their schools 
to inculcate conformity and submissiveness and uncritical loyalty to the state. 
In the Soviet Union, for example, the emphasis in schools had been on the 
indoctrination of conformity and obedience as also in love for the Soviet 
system. The atmosphere was pervaded with a spirit of discipline and hierarchy. 
Teachers were warned not to coax students but to demand obedience, for 
only in this way would students develop the desired moral qualities. The 
influence of education upon political attitudes is much more complex than has 
sometimes been supposed, and although it maybe correct to argue that a high 
level of education i s  necessary for effective participation in democratic 
government, there is  no guarantee that education and democratic attitudes 
are necessarily related. 

Education and Social 



Education, Social 
Processes and Institutions Box 9.1: Democratic Ideal of Education 

"It i s  not enough to see to it that education i s  not actively used as an 
instrument to make easier the exploitation of one class by another. School 
facilities must be secured of such amplitude and efficiency as will in fact 
and not simply in  name discount the effects of economic inequalities, and 
secure to all the wards of the nation equality of equipment for their 
future careers. Accomplishment of this end demands not only adequate 
administrative provision of school facilities, and such supplementation of 
family resources as wil l  enable youth to take advantage of them, but also 
such modification of traditional ideals of culture, traditional subjects of 
study and traditional methods of teaching and discipline as will retain all 
the youth under educational influences until they are equipped to be 
masters of their own economic and social careers. The ideal may seem 
remote of execution, but the democratic ideal of education is a farcical 
yet tragic delusion except as the ideal more and more dominates our 
public system of education" (Dewey 1976:98). 

9.5 Education and Social Change in India 
One of the dominant themes in educational reforms in both the 19th and 20th 
centuries has been the extension of educational opportunities to wider sections 
of the community. In generat, this has taken the form of free schooling, 
scholarships and maintenance of grants for needy students, with the objective 
of providing equal education opportunity for all classes in the community. 
However, the provision of formal equality does l i tt le to eliminate educational 
privilege. Whatever changes we make in our selection mechanisms, or in  the 
scope of our educational provision, many children because of their family 
background are unable to take advantage of the opportunities. Accordingly, 
attention is now being turned not simply to the removal of formal barriers to 
equality, but to the provision of special privileges for those who would 
otherwise be handicapped in terms of educational achievement. 

Such provision is not new. The fact that a hungry child cannot learn was 
officially recognized at the beginning of the last century. The provision of 
schoo! milk and meals and school health facilities became the established 
features of the British education scene. Yet it has taken a long time to see 
beyond the purely physical needs and to grasp the concept of what has come 
to be understood as, 'cultural deprivation.' Moreover, although the idea of 
equal educational provision for all classes in the community is now accepted, 
it has by no means been translated into everyday practice. Even today children 
from slum homes are all too often educated in slum schools that are quite 
untypical of schools elsewhere. Yet increasingly, it is being believed that for 
these children, even equality is not enough. Therefore, the need for positive 
discrimination was emphasized in favour of slum schools. It is argued that 
schools in  deprived areas should be given priority in  many respects -raise the 
standard of schooling and infrastructural facilities. The justification is that the 
homes and neighbourhood from which many of the children come provide 
l i t t le scope and stimulus for learning. The schools must provide an environment 
that compensates for the deprivation. Some people argue that compensatory 
education cannot in  itself solve problems of health, housing and discrimination 
and that these must be tackled by agencies outside school. None of these 
arguments attack compensatory education. While acknowledging that formal 
equality of opportunity is an inadequate basis for an egalitarian policy, 
underline the interdependence of education with other aspects of the social 
structure. 



Box 9.2: Education and the Disprivileged 

"To the extent the previously disprivileged are brought withln the ambit 
of institutionalized education there are three modalities of articulation' 
between the system of privileges and the education system: (a) education 
reproduces and perpetuates inequalities between -the privileged and the 
disprivileged, or (b) education enables a part of the disprivileged to attain 
upward social mobility without affecting privileges as a system, or (c) 
education plays an adversial and even subversive role, challenging privileges 
or inequality as a system. The first mode preserves homeostasis, the second 
subverses, homeostasis through co-optation of the upward mobile, the 
third proposes metastasis or a subversion of the regime of privileges" 
(Bhattacharya 2002: 19). 

Kamat (1 985) conceptualized the relationship between education and social 
change in India in three stages. In the first stage, he talks about the early 
British period to the end of the 19th century. In this period, the colonial socio- 
economic and political structure was established in India. However it also 
played a kind of liberating role in  breaking down traditional norms and values, 
which were in consonance with the older feudal, socio-economic politic and 
were a hindrance to itself. It also sowed the seeds of new norms and values 
-of a bourgeoisie society and modern nationalism. This liberating influence 
was inteinalized and worked in two directions: 

i )  Towards a close scrutiny of the indigenous social systems and culture 
leading topowerful movements of social and religious reform and protests 
movements l,ike Satya Shodak Samaj 

i i )  Towards the process of self-discovery, self-assessment in  the context of 
the new situation, leading to the creation of an alternative center of 
social cohesion, the anti-imperialist movement for national liberation. 

In the period between the two world wars, education assumed a mass character. 
Occupational and social mobility occurred among segments of population that 
were hitherto unnoticed. So far education had spread mainly to the upper 
caste and urban upper strata in society. Now it began to percolate to sections 
lower in the social hierarchy, the middle castes and middle strata. This carried 
the process of nationalism and social awakening s t i l l  further, to the working 
class in the towns and to the peasantry in  the countryside. The process 
considerably strengthened the movement for national liberation as well as the 
movement for social change. Meanwhile, the growth of the colonial system of 
education was developing serious contradictions within itself and also vis-b- 
vis the colonial socio-economic structure. This provided added edge to the 
principal contradiction between the British imperialism and the Indian people. 
This contradiction was reflected in large-scale unemployment among the 
educated on the one hand and the liberating influence in the strength and 
militancy of the powerful student and youth movement or the.other. 

In the third stage, i.e. from post-Independence period up to the mid-sixties, 
the process of social and political awakening has taken further strides. Its two 
aspects, conformity and liberation, are also operating. At the same time, the 
contradiction within the education system i.e., in relation the development, 
socio-economic structure have also sharpened. 

Education and Social 
Change 

9.6 Conclusion 
According ' to  Olive Banks (1968)) the precise relationship of the education 
system t'o social and economic change is extremely complex and it is almost 
impossible to draw conclusions that are not misleading. The concept of 
education as producing or impeding social change is enormously complicated 121 



Education, Social by the fact that the education system i s  a part of the society, which i s  itself 
Processes and Institutions changing. Consequently the real issue is that of the inter-relationship between 

educational institutions and other aspects of the society. Moreover, it i s  this 
inter-relationship which makes it so difficult to use the educational system to 
produce conscious or planned social change. The education system cannot be 
seen in isolation from i t s  social context. The realization that educational 
reform is not a universal panacea should not, however, lead us to minimize the 
importance of knowledge about the educational institutions in society. This 
simply means that the relationship between education and social change is 
very complex and no simple generalizations can be drawn regarding them. 
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UNIT 3 DEPENDENCY THEORY 
Structure 

3.1 Introduction 

3.2 The Dependency Theory of Development 

3.3 Approaches to Dependency 

3.4 Criticisms of Dependency Theory 

3.5 Let Us Sum Up 

3.6 References and Suggested Readings 

3.7 Check Your Progress - Possible Answers 

3.1 INTRODUCTION 

In the earlier two units, you read classical and Marxian theories of development. 
In this unit, you will study the dependency theory of development. Dependency 
theory is a body of social science theories. It contends that resources flow from 
a periphery of poor and underdeveloped states to a core of wealthy states, 
enriching the latter at the expense of the former. It is a central contention of 
dependency theory that poor states are impoverished and rich states are enriched, 
by the way poor states are integrated into the world system. In the next unit, you 
will be reading the Gandhian theory of development, which is based on Gandhian 
thoughts. 

I After studying this unit, you should be able to: 

explain the dependency theory of development, and the basic characteristics 
of a dependent economy; 

distinguish between the Marxian and non Marxian approaches of deperrdency 
theory; and 

narrate criticisms of dependency theory. 

3.2 THE DEPENDENCY THEORY OF 
DEVELOPMENT 

Our discussion on the dependency theory of development is comprised of 
the characteristics of a dependent economy, approaches to dependency, and 
criticisms of dependency theory. Dependency theory evolved around 1950 as 
a reaction to some earlier theories of development. Dependency theory was 

I popular in the 1960s and 1970s as a criticism of modernization theory. The 
i main propounders of dependency theory are: Prebisch, Singer, Paul Baran, 

Paul Sweezy, C. Furtado, F H Cardoso, Gunnar Myrdal, A Gunder Frank, 
I Girvan, and Bill Warren. Many of these scholars focused their attention on 

I Latin America. The leading dependency theorist in the Islamic world is the 

t Egyptian economist, Sarnir Amin. 
I Earlier theories held that all societies progress through similar stages of 

I development. They say that at some time in the past, today's developed areas 3 9 



Theories of Development were in a situation that is similar to that faced by today's underdeveloped areas. 
Therefore, the task of helping the underdeveloped areas out of poverty is to 
accelerate them along the supposed common path of development by various 
means, such as investment, technology transfers, and closer integration into the 
world market. Dependency theory rejected this idea, arguing that underdeveloped" 
countries are not merely primitive versions of developed countries; rather they 
have unique features and structures of their own. They are weaker members in 
a world market economy and the developed nations were never in an analogous 
position. They never had to exist under the patronage of more powerful countries 
than themselves. Dependency theorists argued, in opposition to free market 
economists, that underdeveloped countries needed to reduce their connectedness 
with the world market so that they might pursue their own path, more in keeping 
with their own needs, and less dictated by external pressures. 

Hans Singer and Raul Prebisch, the prominent dependency theorists, observed 
that the terms of trade for underdeveloped countries, relative to the developed 
countries, had deteriorated over time. The underdeveloped countries were 
able to purchase fewer and fewer manufactured goods from the developed 
countries in exchange for a given quantity of their raw materials exports. 
This idea is known as the Singer-Prebisch thesis. Prebisch, an Argentinian 
economist at the United Nations Commission for Latin America (UNCLA), 
went on to conclude that the underdeveloped nations must employ some 
degree of protectionism in trade if they were to enter a self-sustaining 
development path. He argued that import substitution industrialization (ISI), 
but not a trade-and-export orientation, is the best strategy for underdeveloped 
countries. 

The advocates of dependency theory believe that the theories of Smith, 
Ricardo, and the other European classical economists are not suitable to an 
analysis of the dualistic dependent structure of many nations such as Brazil, 
Mexico, and India. According to the dependency theorists, the less developed 
countries are to be understood as part of the global process. Their fate is 
merely to provide inputs for advanced nations. They provide low wage 
manufacturing under adverse terms of trade. Dependency analysis was built 
on the ideas of structuralists, more specifically, on the distinction between 
centre and the periphery made by Prebisch. The centre is viewed as the 
cause, and the periphery as the effect. Dependency theory found the causes 
for the lack of development to be external to the socioeconomic formations 
of the LDCs (Less Developed Countries). It does not treat dysfunctional a 

institutions of the LDCs as the cause of backwardness. Internal institutional 
structures such as corruption levels, unproductive land holdings, concentration 
of wealth, and unresponsive political systems are never considered the causes 
of underdevelopment. Many dependency theorists advocate social revolution 
as an effective means to reduce economic disparities in the world system. 

The basic premises of dependency theory are 

i) Poor nations provide natural resources and cheap labor. They are export 
I 

destinations for obsolete technology and for markets for the wealthy 
nations, without which, the latter could not have the standard of living 
they enjoy. Poor natiol , a e  at a disadvantage in their market interactions 

i 



I n Wealthy nations actively perpetuate a state of dependence by various means. Dependency Theory 
This influence may be mult&mted, involving economics, media control, politics, 
banking and finance, education, culture, sport, and all aspects of human 
resource development, including the recruitment and training of workers. 

Gi) Wealthy nations actively counter all attempts made by dependent nations to 
resist their influences by means of economic sanctions, and, possibly, by the 
use of military force. The poverty of the countries in the periphery is not 
because they are not integrated into the world system, or not fully integrated 
as is often argued by free market economists, but because of how they are 
integrated into the system. 

The Characteristics of Dependent Economy 

After knowing the fimdarnentals of dependency theory, let us now discuss the 
characteristics of a dependent economy. Dependency is said to have been created 
with the industrial revolution, with the expansion of European empires around the 
world, and due to the superior military power and accumulated wealth of these 
empires. Some argued that before this expansion, the exploitation was internal, 
with the major economic centers dominating the rest of the country. The 
establishment of global trade patterns in the nineteenth century, allowed capitalism 
to spread globally. The wealthy became more isolated from the poor, because 
they gained disproportionately from imperialistic practices. This control ensures 
that all profits in less developed countries are remitted to the developed nations. 
It prevents domestic reinvestment, causing capital flight and, thus, it hinders 
economic growth. 

The underlying conditions for dependency of any country are as follow: 

exporting firms are primarily owned by foreigners 1 
iQ exports are dominated by one, or a few commodities I 
iii) the export sector dominates the economy, and imports are larger in relation 

to GDP 

iv) mineral and petroleum products are produced under conditions of vertical 
integration. 

The characteristics of a dependent economy are as follows 

9 economic growth is not self activating 

iQ profits are normally repatriated, but not reinvested 

the production of export industries is dependent on imported inputs 

iv) income, employment, and growth are determined by 

a) the prices and the demand conditions of international market 

b) the willingness of transnational corporation to invest 

v) income, employment and growth are conditioned by 

a) changes in the prices and types of imports 



Theories of Develepment b) economic fluctuation abroad 

c) changes in taste and fashion 

d) changes in technologically created substitutes 

vii backward and forward linkages of export activities are very rare 

vii) foreign capital, foreign technology, and management are dominant economic 
actors. 

According to Vernengo (2004), the sine qua non of the dependency relationship 
is not the Merence in technological sophistication as tditional dependency theorists 
believe. It is the difference in financial strengths between core and peripheral 
countries. In fact, the peripheral countries are incapable of bornwing in their own 
currencies. 

So far, you have read about the dependency theory of development and the 
characteristics of dependent economy. Now, answer the following questions 
given in Check Your Progress 1 .  

Check Your Progress 1 

Note: a) Write your answer in about 50 words. 

b) Check your answers with possible answers given at the end of 
the unit. 

1) What are the characteristics of a dependent economy? 

.................................................................................................................. 

.................................................................................................................. 

.................................................................................................................. 

.................................................................................................................. 

2) Explain the basic premise of dependency theory. 

.................................................................................................................. 

.................................................................................................................. 

.................................................................................................................. 

.................................................................................................................. 

3.3 APPROACHES TO DEPENDENCY 

There are two main streams in dependency theory: The Structuralist stream, 
typified by the works of Prebisch, and Furtado; and the Marxist stream, 
developed by Baran, Sweezy, and Frank. Thus, two approaches are developed 
by two classes of economists. 

They are 

i) the Marxian theory of dependency 

ii) the Structuralist theory of dependency 

42 



The Marxian Theory of Dependency Dependency Theory 

This theory was developed from a Mmian perspective by Paul Baran in 1957 
and is detailed in his book, The Political Economy of Growth. Dependency 
theory shares many points with earlier Marxist theories of imperialism. It continues 
to attract interest from Marxists. Celso Furtado of Brazil was one of the first 
economists to use the term 'dependency' and to argue that development and 
underdevelopment are two aspects of one economic structure. Both Keynes and 
Myrdal greatly influenced his thinking concerning the link between the economy 
and power, the crucial role of the state, and the ways in which the international 
economy influenced, or constrained, the development process of national 
economies. ARer a political coup in 1964, Brazil strictly followed the development 
strategy of industrialization which generated a social exclusion process in the 
country. According to Furtado, however, development should be a social pmcess. 
So, he argued for the necessity of incorporating Brazil's vast population of poor 
workers, farmers, and marginalized people into a process of inclusive social 
development. In his view, industrialization can unleash new social forces 
and pressures which bring about a process of inclusive social development. 

Being the head of National Bank of Brazil, Furtado focused on the northeast 
region and observed that the income gap between poor f m e r s  and those 
residing in Sao Paul was greater than the income gap between the average 
income in Sao Paul and Europe in the 1950s. He created SUDENE 
(Superintendency for the Development of the Northeast), a Brazilian 
government agency created in 1959, which was designed to promote industrial 
development and land reform in the northeast region to counteract 'internal 
colonialism', as manifested in the exclusion of the northeast from Brazil's 
economic growth. According to Furtado, the northeast faced falling terms of 
trade for its commodity exports, and falling terms of trade in relation to its 
income earnings on the industrial goods bought from Sao Paul and Rio. 
Development and underdevelopment are one totality constantly produced 
within the structure of the economy. He maintained that there was a necessary 
link between FDI-led growth and rising internal inequality. To overcome 
dependence, the underdeveloped nations would have to create their own 
economic plans. 

Marx believed that capitalism is characterized by creative destruction. It has 
two effects: destruction, and regeneration. Paul Baran emphasized the 
destruction side of capitalism in underdeveloped countries. He did not find 
evidence of regeneration. Rather, the monopoly capitalism of the twentieth 
century, unlike the competitive capitalism of the nineteenth century, had a 
vested interest in maintaining backwardness and dependence in the periphery. 
Baran's analytical contribution led to the flowering of the pessimistic and 
stagnationist school of dependency in Latin America and Africa. Baran's 
favourite example of the destructive effects of capitalism was that of India. 
He found that Indian social scientists, having experienced British imperialism, 
had developed concepts very similar to the dependency theorists of the late 
nineteenth century. 

Baran's theoretical point of departure was an analysis of economic surplus. 
He defined economic surplus as the mass of resources (actual and potential) 
which a society could have at its disposal, in order to facilitate economic 
growth. It is the amount that might be reinvested in productive ways to 



Theories of Development increase the future level of social output. This surplus is the residual from total 
income after society's basic needs for food, clothing, shelter, and human 
companionship have been met. But, this surplus may be grossly misused. It 
may be utilized to erect sumptuous and multiple residences for the rich, or 
it may be wasted through a variety of ways of conspicuous consumption. 
The military, or the church may make tremendous.demands on the surplus, 
or it may be drained away by foreign power via plunder, or, by simple profit 
repatriation as a result of foreign control over less developed countries. The 
historical analysis made by Baran makes it clear that the sources of poverty 
of less developed countries are found in the extraction of this surplus under 
colonialism. Thus, colonialism blocked the potential for change. Backwardness 
and poverty is perpetuated in these regions. According to him, the oppression 
of the feudal lords was ruthless, but tempered by tradition. It was further 
worsened by the domination of both foreign and domestic capitalists. 

According to dependency theory, the exploitation of the people is multiplied 
because the oppression and violence inherited from the feudal past is 
combined with the rationality and intelligent rapacity of the capitalists. The 
fruits of capitalism were not to raise productive wealth in many countries 
such as India. These fruits went abroad and served to support a parasitic 
bourgeoisie at home. People lived in abysmal misery, and they had no prospect 
of a better future. Poverty and underdevelopment continued. They lost their 
time honoured means of livelihoods, their arts and crafts. There was no 
modern industry to provide new ones in their place. They were thrust into 
extensive contact with the advanced science of the west, yet they remained 
in a state of darkest backwardness. 

By reviewing the history of colonialism, Baran made the following conclusions 

i) profit margins fall due to the workers demand for higher wages 

ii) foreign capital becomes the targeted source of increasing state revenue 
(by imposing higher taxes and higher royalty payments, for example) 

iii) foreign exchange control is imposed to curb the funds flowing out of 
the country as repatriated profits 

iv) tariffs on imported wage goods are imposed to protect domestic 
manufacturing. 

Theoretically speaking, the state could break this deadlock by opting for new 
programmes that-would make import substitution industrialization (ISI) more 
successful and dynamic. But the state, in the backward regions, is incapable 
of making the decisions needed to move forward on any front of development 
ladder. Baran argued that political revolution is necessary to break this pattern. 
He argued that by following the capitalistic route, these countries are not 
expected to achieve Rostow's stage of 'high mass consumption'. Instead, 
these countries would head towards their economic and social graveyards. 
Thus, by following the socialistic route, the less developed countries could 
reasonably expect some relief from poverty. 

The Structuralist Theory of Dependency 

There is a group of structuralist dependency theorists who are not Marxians. 
They reject the perspective of stagnation. Amongst them, the most reputed 



I writer was Fernando Henerique Cardoso, an active Brazilian sociologist and Dependency Theory 

I economist of international repute. He argued that nations on the periphery suffer 
from a type of 'peripheral capitalism'. One of the important features of these 
economies is economic stagnation, or, in the words of Andre Gunder Frank, an 
eminent dependency writer, 'development of underdevelopment'. Cardoso says 
that the dependent countries are not stagnant. The societies and economies of the 
periphery are continuously evolving. There are three major stages in the economic 
history of LDCs. 

The first is the agro-export stage of the colonial period, when economic dualism 
was prevalent. During this stage, precapitalist sectors of artisans, petty producers, 
and peasant producers accounted for the bulk of economic activity. At this stage, 

r some sectors, such as precious metals, minerals, and tropical products are integrated 
with the world market. The production of these exportables takes place in modem 

C and semi-capitalist enclaves. 

The second is the stage of developmentalist alliances. After the Second World 1 War, some LDCs experienced major transformation through import substitution 
industrialization (ISI). In this stage, a new social structure of accumulation is 

1 created which is based on the collective interest of industrial workers, peasants, 
and capitalists. 

The third is a corporatist regime stage, where there are drastic curbs on democracy, 
unions, universities, and other areas of society where dissent might be encountad. 
The populist orientation of the second stage (in which social security, minimum 
wage legislation, public health care, and public education are expanded) is broken. 

1 There are drastic cuts in the state's budget for public services. Above all the 
! TNCs (transnational corporations) are welcomed. They become pivotal in the 

new process of accumulation, and are central to the growth process. 

According to the structuralists, one should not be surprised at some economic 
progress, nor should one think LDCs are powerless to shape their destiny. 
The third stage is not immutable either. There is no continuous stagnation. 
Under this new regime in which the authoritarian state and TNCs cooperate, 
some economic growth and development does occur. The TNCs keep costs 

I 

down in the era of global competition. GDP rises, and even the standards of 
living of the masses may improve. There is a new process of capital 
accumulation which Cardoso terms 'associated dependent development'. 
Cardoso rejects the possibility of a political shift towards a revolution in 

t these countries, during this stage. As the economic growth created by the 
new alliance between domestic capital and TNCs progress, some new 
possibilities for the working class, the techno-bureaucracy and the state open 

? UP. 

The paradox is that the actual dependence of Caribbean countries became 
i much more acute in the 1980s and 1990s. The heightened foreign indebtedness 

increased the economic vulnerability of these LDCs. It exposed them to 
pervasive external intrusions into domestic policy making in the form of 
conditionalities imposed by the Washington based international financial 
institutions, and bilateral donors. The establishment of WTO, in 1994, 
significantly constricted the policy space previously available to developing 
countries. National development, which was an accepted objective in the era 
of decolonization, was been replaced by the mantra of global integration. 
The new dependency associated with globalization is presented as 45 



Theories of Development 

1 

interdependence in an effort to conceal the asymmetries. Thus, the wheel has 
come full circle from the 1960s. According to Girvan, this new orthodoxy calls 
for renewed critical analysis from an updated dependency perspective. I 
These non industrialized countries are caught in a post colonial torpor. They 
continue to specialize in one, or a few raw material exports. These nations 
are described as dependent economies stuck on the periphery of progress. 
The centre- periphery relationship results in a dependent development pattern. 
They seemed incapable of autonomously altering their economic structures. 
This is characterized by the alliance of international and local capital. The 
state also joins this alliance as an active partner. The resulting triple alliance 
is a fundamental factor in the emergence of "updated dependent development". 

According to the non Marxist version of dependency theory, a dependent 
system 

i) fosters financial /technological penetration by developed capitalist 
countries 

ii) produces an unbalanced economic structure, both, within the peripheral 
societies, and between them, and the centers 

I iii) leads to limitations on self sustained growth in the periphery 

I iv) favours structural imbalance and specific patterns of class relations I 
I v) requires modifications in the state's role. I 
I Thus, the main characteristics of a dependent economic system are 1 

t 

I i) the regression in both, agriculture and small scale industry i 

ii) the concentration of activities in export oriented agriculture andfor 
mining. 

iii) a rapidly growing tertiary sector, with hidden unemployment 

iv) chronic current account balance deficits 

I v) structural imbalances in political and social relationships 

vi) the comprador element and rising importance of state capitalism and 
indebtedness 

I vii) strong and self-repeating ups and downs, called business cycles 

Many economists argue that political independence is sufficient to thwart all 
the impediments to social and economic progress. It gradually removes all 
barriers to development. The spread of capitalist methods of production 
sweeps away outmoded institutions and structures. Both, the advanced nations 
and the LDCs will grow. So a dependency relationship is not a zero sum 
game. Warren argues that capitalism sweeping into LDCs at a rapid rate 
brings an incomparably higher standard of living to the masses than any 
previous socioeconomic system. Warren's brash analysis has been overtaken 
by the facts of LDCs. The durability of retarding factors disturbed dependency 
economists. Therefore, many dependency theorists argue that becoming 
developed requires right decisions and proper policies. It does not just happen 
to a country, like manna from hWaven, or, just as a consequence of the spread 
of capitalism. Thus, the economic growth of these LDCs is only possible by 

46 
adopting appropriate economic policies. 



3.4 CRITICISMS OF DEPENDENCY THEORY Dependency Theory 

Some free market economists, such as Peter Bauer and Martin Wolf, write 
primarily for non economists. They argue against the path of dependency 
theorists. Autonomous path of periphery countries leads to higher corruption, 
domestic opportunity costs, lack of competition and sustainability in these 
countries. By late 1970s, a chorus of voice dissented against dependence 
theory. 

The arguments of dependency theorists are criticized as follows 

i) The countries on the periphery of development are not destined to 
stagnation. So, dependency theory is an incomplete and inaccurate 
description of the socioeconomic conditions of LDCs. 

ii) There are many dependent countries on the periphery. They do change 
their economic structure. According to Prof Warren, they have achieved 
very rapid economic growth. 

iii. This theory does not highlight how the countries that follow a dependent 
development pattern suffer from a variety of economic ills, such as 
regressive income distribution, an emphasis on luxury goods, 
underutilization and exploitation of human resources, over reliance of 
foreign f m s  for capital intensive technology, and the perennial problems 
of poverty and unemployment. 

iv) This theory has no relevance to many nations which are neither in the 
periphery, nor in the centre. They are called semi periphery countries. 

v) One need not accept dependency as a necessarily zero sum game in 
which the periphery loses, and the centre gains. The dependency condition 
provides opportunities for a win-win game, in which both developed 
countries and LDCs gain from each other. 

vi) With the economic growth of India and East Asian economies, 
dependency theory has lost its validity. It is more widely accepted in 
disciplines such as history and anthropology. 

So far, you have read about the various approaches to dependency and the 
criticisms of dependency theory. Now, answer the following questions given 
in Check Your Progress 2.  

Check Your Progress 2 

Note: a) Write your answer in about 50 words. 

b) Check your answers with possible answers given at the end of 
the unit. 

1) What are the main stages in economic history of LDC? 



Theories of Development 2) Write two important criticisms of dependency theory. 

.................................................................................................................. 

.................................................................................................................. 

.................................................................................................................. 

.................................................................................................................. 

3.5 LET US SUM UP 

At the outset, you studied the dependency theory of development. It covers the 
meaning and characteristics of a dependent economy. We studied the Marxian 
and the Structuralist theory of dependency in detail. Fina!ly, we discussed the 
criticisms of dependency theory of development. 
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3.7 CHECK YOUR PROGRESS - POSSIBLE 
Dependency 

Check Your Progress 1 

1) What are the characteristics of dependent economy? 

Answer: The dependent economy has the following characteristics 

i) the economic growth is not self activating 

ii) profits are normally repatriated, but not reinvested 

iii) the production of export industries is dependent on imported inputs 

iv) income, employment, and growth are determined by 

a) the prices and demand conditions of international market 

b) the willingness of transnational corporation to invest 

v) income, employment, and growth are conditioned by 

a) changes in the prices and types of imports 

b) economic fluctuation abroad 

c) changes in taste and fashion 

d) changes in technologically created substitutes 

vi) backward and forward linkages of export activities are very rare 

vii) foreign capital, foreign technology, and management are dominant 
economic actors 

Explain the basic premises of dependency theory. 

Answer: The basic premises of dependency theory are 

i) Poor nations provide natural resources and cheap labor. They are 
an export destination for obsolete technology, and for markets for 
the wealthy nations without which the latter could not have the 
standard of living they enjoy. Poor nations are at a disadvantage in 
their market interactions with wealthy nations. 

ii) Wealthy nations actively perpetuate a state of dependence by various 
means. This influence may be multifaceted, involving economics, 
media control, politics, banking and finance, education, culture, 
sport, and all aspects of human resource development, including 
recruitment and training of workers. 

iii) Wealthy nations actively counter all attempts made by dependent 
nations to resist their influences by means of economic sanctions 
and, possibly, the use of military force. The poverty of the countries 
in the periphery is not because they are not integrated into the 
world system, or not 'fully' integrated as is often argued by free 
market economists, but because of how they are integrated into the 
system. 



Theories of Development Check Your Progress 1 

1) What are the main stages in economic history of LDC? 

Answer: There are three major stages in the economic history of LDCs. 

The first is the ago-export stage of the colonial period, when economic 
dualism was prevalent. During this stage, precapitalist sectors of artisans, 
petty producers, and peasant producers accounted for the bulk of 
economic activity. The second is the stage of developmentalist alliances. 
In this stage, a new social structure of accumulation is created which is 
based on the collective interest of industrial workers, peasants, and 
capitalists. The third is a corporatist regime stage, where there are drastic 
curbs on democracy, unions, universities, and other areas of society 
where dissent might be encountered. 

2) Write two important criticisms of dependency theory. 

Answer: Two important criticisms of dependency theory are: 

i) The countries on the periphery of development are not destined to 
stagnation. So, dependency theory is an incomplete and inaccurate 
description of the socioeconomic conditions of LDCs. 

ii) There are many dependent countries on the periphery. They do 
change their economic structure. According to Prof Warren, they 



IMPACT OF SCIENCE ON SOCIETY 

Science is a system of acquiring knowledge based on scientific method and research. Science is 
also a continuing effort to discover and increase human knowledge and understanding. Modern 
science is relatively new having it's origin about 350 years ago. Inspite of it's recent origin it has 
made very rapid progress and completely transformed outwardly the manner of our living. But 
before that Science was not an organised branch and neither were there any scientists. Instead 
there were primitive men who were less evolved and for whom the earth was a big puzzle. He 
did not dare to venture to places unknown to him to avoid any mishap. The sun, the moon and 
the stars amazed him. These heavenly bodies were held in great reverence. He was helpless and 
at the mercy of nature. Hence, he worshipped its forces. But his inquisitive nature made him do 
some primitive research. And the invention of the wheel and the discovery of fire were his 
achievements. This initiation into the scientific arena was a small step for man but a giant leap 
for mankind. 
 
It is because of the scientific knowledge accumulated over the last three centuries, and its 
application in the form of technology that our lives have changed outwardly. It didn't change as 
much in thousands of years as it has changed since the last one hundred years or so. The impact 
of science on society is very visible. Progress in agriculture, medicine and health care, 
telecommunications, transportation, computerization and so on, is part of our daily living now. 
The goals that had not been generally discussed, largely for lack of intelligent understanding of 
the process and its possibilities are very much a reality now. Humans have now the power to 
blunt the hardships of existence, from pain and disability and the prolongation of individual life. 
Scientific advances have sharpened our perception of future prospects. From time to time we 
also see major scientific breakthrough, like the advancements in understanding the genetic code.  
 
The advent of science has altered the life of man. He has been able to venture deep in seas and 
discovered new lands. Earth's round shape, it's revolution around around the Sun, laws of 
gravitation, electricity, invention of telephone, telex etc. have made him the new master of the 
earth. The same earth, from whose power he was afraid. These advancements have shrunk the 
world and man is well-connected with far off places. Aero planes, trains, cars, buses and two-
wheelers have become his modes of transportation. These provided him comfort and recreation. 
Television, radio, air-conditioner, geyser, oven and room-heater provided for his needs. 
 
The successive discoveries and inventions in the fields of medicine, agriculture, communication 
etc. have given the conveniences, comforts and power to humans but in no part of the world are 
human beings happy, at peace with themselves, living without violence. The aim of 
developments in science were to usher in an era of peace and prosperity. But on the contrary it 
has lead to greater violence, sorrow, tension, new diseases, environmental crisis, war to name a 
few. On the one hand Science has been a boon to mankind and on the other it has also proved to 
be a bane. Moral values are being ignored, the social fabric of the society is breaking up and 
environment is in crisis. The same nature which gave him such valuable resources, is now being 
abused and ignored. In his pursuit of excellence, man ignored his foresight 

 



Impact of Technology Change 

Industrialization: 

Technology has contributed to the growth of industries or to the process of industrialization. 

Industrialization is a term covering in general terms the growth in a society hitherto mainly 

agrarian of modern industry with all its circumstances and problems, economic and social. It 

describes in general term the growth of a society in which a major role is played by 

manufacturing industry. The industry is characterized by heavy, fixed capital investment in plant 

and building by the application of science to industrial techniques and by mainly large-scale 

standardized production. The Industrial Revolution of 18th century led to the unprecedented 

growth of industries. Industrialization is associated with the factory system of production. The 

family has lost its economic importance. The factories have brought down the prices of 

commodities, improved their quality and maximized their output. The whole process of 

production is mechanized. Consequently the traditional skills have declined and good number of 

artisans has lost their work. Huge factories could provide employment opportunities to thousands 

of people. Hence men have become workers in a very large number. The process of 

industrialization has affected the nature, character and the growth of economy. It has contributed 

to the growth of cities or to the process of urbanization. 

 

Urbanization: 

In many countries the growth of industries has contributed to the growth of cities. Urbanization 

denotes a diffusion of the influence of urban centers to a rural hinterland. Urbanization can be 

described as a process of becoming urban moving to cities changing from agriculture to other 

pursuits common to cities and corresponding change of behaviour patterns. Hence only when a 

large proportion of inhabitants in an area come to cities urbanization is said to occur. 

Urbanization has become a world phenomenon today. An unprecedented growth has taken place 

not only in the number of great cities but also in their size. As a result of industrialization people 

have started moving towards the industrial areas in search of employment. Due to this the 

industrial areas developed into towns and cities. 

 

Modernization: 

Modernization is a process which indicates the adoption of the modern ways of life and values. It 

refers to an attempt on the part of the people particularly those who are custom-bound to adapt 

themselves to the present-time, conditions, needs, styles and ways in general. It indicates a 

change in people's food habits, dress habits, speaking styles, tastes, choices, preferences, ideas, 

values, recreational activities and so on. People in the process of getting themselves modernized 

give more importance to science and technology. The scientific and technological inventions 

have modernized societies in various countries. They have brought about remarkable changes in 

the whole system of social relationship and installed new ideologies in the place of traditional 

ones. 

 



Development of the means of transport and communication: 

Development of transport and communication has led to the national and international trade on a 

large scale. The road transport, the train service, the ships and the aero planes have eased the 

movement of men and material goods. Post and telegraph, radio and television, newspapers and 

magazines, telephone and wireless and the like have developed a great deal. The space research 

and the launching of the satellites for communication purposes have further added to these 

developments. They have helped the people belonging to different corners of the nation or the 

world to have regular contacts. 

 

Transformation in the economy and the evolution of the new social classes: 

The introduction of the factory system of production has turned the agricultural economy into 

industrial economy. The industrial or the capitalist economy has divided the social organization 

into two predominant classes-the capitalist class and the working class. These two classes are 

always at conflict due to mutually opposite interest. In the course of time an intermediary class 

called the middle class has evolved. 

 

Unemployment: 

The problem of unemployment is a concomitant feature of the rapid technological advancement. 

Machines not only provide employment opportunities for men but they also take away the jobs 

of men through labor- saving devices. This results in technological unemployment. 

 

Technology and war: 

The dangerous effect of technology is evident through the modern mode of warfare. The 

weaponry has brought fears and anxieties to the mankind. They can easily destroy the entire 

human race reveal how technology could be misused. Thus greater the technological 

advancement the more risk for the mankind. 

 

Changes in social institutions: 

Technology has profoundly altered our modes of life. Technology has not spared the social 

institutions of its effects. The institutions of family, religion, morality, marriage, state, property 

have been altered. Modern technology in taking away industry from the household has radically 

changed the family organization. Many functions of the family have been taken away by other 

agencies. Marriage is losing its sanctity. It is treated as a civil contract than a sacred bond. 

Marriages a re becoming more and more unstable. Instances of divorce, desertion and separation 

are increasing. Technology has elevated the status of women but it has also contributed to the 

stresses and strains in the relations between men and women at home. Religion is losing hold 

over the members. People are becoming more secular, rational and scientific but less religious in 

their outlook. Inventions and discoveries in science have shaken the foundations of religion. The 

function of the state or the field of state activity has been widened. Modern technology have 

made the states to perform such functions as -the protection of the aged, the weaker section and 



the minorities making provision for education, health care etc.Transportation and communication 

inventions are leading to a shift of functions from local government to the central government of 

the whole state. The modern inventions have also strengthened nationalism. The modern 

governments which rule through the bureaucracy have further impersonalized the human 

relations. 

 

Cultural Lag:  

To provide a law of social change comparable to the laws of physics and biology that William F. 

Ogburn in 1922 advanced his theory of social lag.Ogburn pointed out that social changes always 

originate in the invention by some individual of a new way of doing something new to do. So far 

he was following in the tradition established by Gabriel Tarde; but Ogburn then began to wander 

in the tracks of Marx, Historically, he argued, inventions occur most often in the field of material 

technology, if only because the advantages of an improvement in technology are self-evident. 

With each development in technology there comes, however, some disturbance to the effective 

working of the existing social order. A strain or stress is set up between the new technique and 

various organizational aspects of the social system, changes in which come slowly if at all; the 

result, disequilibrium between new technology and old social organization, is social lag. The 

core of Ogburn's theory is the idea that change first occurs in the material technology. 

 

Social Movements: 

Social Movement is one of the major forms of collective behaviour.We hear of various kinds of 

social movements launched for one or the other purpose. A social movement can be defined as 

collectively acing with some continuity to promote or resist change in the society or group of 

which it is a part. Horton and Hunt have defined it as a collective effort to promote or resist 

change.Smelser defines it as organized group effort to generate or resist social change. 

According to M.S.A Rao social movement includes two characteristics. 

 

Collective Action: 

Social Movement involves collective action. However it takes the form of a movement only 

when it is sustained for a long time. This collective action need not be formally organized. But it 

should be able to create an interest and awakening in relatively large number of people. 

 

Oriented towards social change: 

A social movement is generally oriented towards bringing social change. This change could 

either be partial or total. Though the movement is aimed at bringing about a change in the values, 

norms, ideologies of the existing system, efforts are also made by some other forces to resist the 

changes and to maintain the status quo.The counter attempts are normally defensive and 

restorative rather than innovative and initiating change. They are normally the organized efforts 

of an already established order to maintain itself. 

According to Yogendra Singh social movement is a collective mobilization of people in a society 



in an organized manner under an individual or collective leadership in order to realize an 

ideologically defined social purpose. Social movements are characterized by a specific goal 

which has a collective significance ideological interpretation of the collective goal a rank of 

committed worker and strong leadership.Social movements have a life-cycle of their own origin, 

maturity and culmination.T.K Oomen observe that a study of social movements implies a study 

of social structure as movements originate from the contradictions which in turn emanate from 

social structure. He states that all social movements centre around three factors- Locality, Issues 

and social categories. Anthony Wallace view social movement as an attempt by local population 

to change the image or models they have of how their culture operates. 

An important component of social movement that distinguishes it from the general category of 

collective mobilization is the presence of an ideology. A student strike involves collective 

mobilization and is oriented towards change. But in the absence of an ideology a student strike 

becomes an isolated event and not a movement. A social movement requires a minimum of 

organizational framework to achieve success or at least to maintain the tempo of the movement. 

To make the distinction clear between the leaders and followers to make clear the purposes of the 

movement to persuade people to take part in it or to support it, to adopt different techniques to 

achieve the goals - a social movement must have some amount of organizational frame-work. A 

social movement may adopt its own technique or method to achieve its goal. It may follow 

peaceful or conflicting, violent or non-violent, compulsive or persuasive, democratic or 

undemocratic means or methods to reach its goal. 
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