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CHAPTER ONE 

 

 Socialisation  is  the  process  by  which  the  new  born  

child  is  moulded  into  the  culture  of  his  group  and  there  by  

becomes  an  accepted  member  of  the  society.  In any  

particular  culture,  it  is  through  the  process  of  socialisation  

that  the  child  acquires  the  attitudes  and  values  of  that  

culture  and  develops  into  an  individual  with  culturally  

appropriate  behaviours  patterns.  The  life  style  that  the  

individual  adopts  and  his  personality  are  largely  a  matter  of  

the  socialisation  practices  prevalent  in  a  culture.  As  such,  

socialisation  is  a  mechanism  of  culture  transmission.  But  at  

the  same  time,  it  is  also  an  aspect  of  the  culture.  The  kind  

of  child-rearing  practices  which  are  adopted  by  the  parents  

are  along  the  norms  prevalent  in  the  culture  in  which  the  

child  is  born,  and  the  roles  that  the  child  is  expected  to  

adopt  and  the  pattern  of  his  interactions  with  the  adults  and  

peers  are  also  prescribed  by  the  culture. There are four 

important agencies of socialisation of the children: the family, the 

peer group, the school and the community. Socialisation takes 

place not only at the early age of the child but also during the 

subsequent growth into youth and adulthood. In a sense it is 

continuous process. 

 Of these four agencies, the family should be regarded as 

the most important. It is in the family that the early development 

of personality takes place. Children learn the socially approved 

means of satisfying their needs. Human stimulation which is a 

basic requirement of the development of healthy children takes 

place in the family. Likewise, group prejudices are learnt by the 

children in the family environment. Parental attitudes have a 

strong impact not only on family relationship but also on the 

attitudes and behaviour of children. 1 

                                                
1 Elizabeth B. Hurlock, Child Development, London: Mc. Graw Hill Koga-Kusha 

Ltd., 1972, p. 439. 
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 The peer group consists of many groups made up of 

children in which the child participates. The influence of age mates on the child’s behaviour, attitudes, values is next only to 
family in importance. Children soon learn to value the 

companionship of age mates, and, as they grow, become more 

and more capable of maintaining sustained periods of 

interaction.  

 School represents an environment which is a little less 

personal than the family and the home. As children are socialised 

by their teachers and classmates, they become less dependent on 

their families and their emotional knots are loosened. Values and 

normsvital for community development are taught to the 

children at school.  

 The kind of atmosphere established in the classroom, the teacher’s means of cotrolling the class, his/her verbal behaviour, 
his/ her preparedness to adjust to the needs of certain groups of 

children, specially those coming from the underprivileged 

families, and other factors have a tremendous influence on the 

socialising of the children.  

 Similarly, children of different and conflicting classes and 

groups attend schools and quite often sit together and interact 

among themselves. What is perhaps not allowed at home is 

possible in the claasroom so far as contact among children of 

various caste and class groups is concerned. For example, some 

parents urge on the childrenthe need to avoid mixing with 

children of certain groups on the basis of certain notion of social 

status, social distance and so on, but this advice is hardly 

followed, even when not liked by their parents, in the classroom. 

Thus, classroom environment has the force of moderating the 

rigid view of the parents imposed on the children. 2  

 Community is another larger area of social interaction 

that the children have not only among themselves but also with 

                                                
2 Radhke has made a very interesting study on the parental authority and behaviour of children in school, vide: Marian J. Radke, “The Relation of Parental Authority to Children’s Behaviour and Attitudes.” University of Minnesota press, 
1946. 



 

3 

the adults outside the family. Community has rich potentialites in 

shaping the behaviour of the children very much. In fact, the 

effects of early socialisation at home and school become strong, 

penetrative and far- reaching when the children are exposedto 

the wider spectrum of the community. 

 Social distance is the degree of closeness or acceptance 

felt by a member of one group for members of other particular 

groups. Social distance is possible both on the grounds of social 

class inequalities and caste inequalities. Observation of social 

distance by children in schools, neighbourhoods and in the other 

areas of interaction is an immediate and important reflection on 

the early socialisation. As the children grow in age, it is likely that 

these notions based on social distance get deeply rooted in the 

minds of the children and finally result in discrimination and 

prejudices. 

 Prejudice is basically a negative attitude or belief. 3 

Discrimination involves action. Both are complementary to each 

other. So long as the notion of social distance continues to prevail 

in the minds of the children, such prejudices and discrimination 

continue to be part of their culture. 

 Therefore,  any  understanding  of  the  socialisation  

process  requires  perceiving  it  in  particular  socio-cultural  

context.  Socialisation  prepares  the  child  for  the  future  and  

moulds  him  to  acquire  certain  skills  for  earning  his  

livelihood.  Every  society  has  certain  values  and  practices  

relating  to  the  growing  child.  They  prepare  him  for  the  

competent  discharge  of  adult  roles  and  responsibilities.  

Individual  and  situational  factors  and  specific  life  experiences  

within  the  eco-cultural  environment  of  the  community  are  

the  salient  features  of  the  socialisation  process. 

 Several  studies  in  the  area  of  socialisation  have  given  

considerable  evidence  that  individual  differences  in  the  

extent  of  differentiation  are  to  a  large  extent  the  end  

products  differences  in  socialisation  experiences.   

                                                
3 Daniel Hebding. Introduction to Sociology. London : Wesley publishing Co., 1976, 
p. 298 
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 Working  on  studies  of  child-rearing  practices  and  

attitudes  of  mother  of  relatively  field-dependent  and  

independent  boys  Dyk  and  Witkin,  and  Witkin  et  al.,  found  

that  mothers  of  field  dependent  boys  encouraged  continued  

connection  with  her,  emphasised  conformity,  discouraged  

aggressive  behaviour  and  used  severe  training  methods.  Thus  

they  hypothesised  that  child-rearing  practices  which   

encourage  separate  autonomous  functioning  foster  the  

development  of  greater  differentiation  and  a  field  

independent  cognitive  style,  while  child-rearing  practices  

which  encourage  continued  reliance  on  parental  authority  are  

likely  to  make  for  less  differentiation  and  a  more  field  

dependent  cognitive  style. 4  

 Several  other  studies  using  a  cross-cultural  approach  

to  identifying  socialisation  variables  associated  with  

psychological  differentiation  have  implicated  an  important  dimension  called  “social  traditionalism”  designated  “social  conformity”  by  Witkin  et  al.,.  In  this  term  they  included  “social  settings  characterized  by  insistence  upon  adherence  
to  family  and  authority  and  the  use  of  severe  or  even  harsh  socialisation  practices  to  enforce  this  conformance.” 5  Studies  

subsumed  under  this  title  “traditionalism”  or “social  conformity”  have  been  mostly  done  on  Jewish  subjects: Zadik  
found  that  Jewish  socialisation  practices  characterized  by  

subordination  to  authority  and  reduced  emotional  autonomy  

were  related  to  less  differentiation. 6 

 In  another  study,  Durganand  Sinha,  studied  the  ‘Socialisation  of  the  Indian  Child’.  He  studied  the  socialisation  
practices  in  different  cultural  environments  and  help  to  

                                                
4 Dyk,  R.B.  and  H.A.  Witkin.  “Family  Experiences  Related  to  the  Development  of  Differentiation  in  Children.”  Child  Development,  1965,  30,  

21-55.  Cited  in,  Durganand  Sinha, ‘Socialisation  of  Indian  Child,’  Bombay: 

Tata  Mc  Graw  Hill  Publishing  Co.  Ltd,  1975,  p. 43. 
5 Witkin,  H.A.,  Cognitive  Styles  in  Personals  and  Cultural  Adaptation.  Vol.  XI,  

1977  Hoinz  Werner  Lecture  Series,  Clark  University  Press,  1978,  p. 43. 
6 Zadik,  B.,  “Field  Dependence-Independence  Among  Oriental  and  Western  School  Children,”  Mogamot,  1968,  p.  16,  51-58.  Cited  in  D.  Sinha,  no. 1,  p.  

44 
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perceive  the  general  process  of  socialisation  in  the  Indian  

setting. 7 

OBJECTIVES OF THE STUDY 

 The  present  study  should  not  be  conceived  as  one  

designed  to  test  some  theoretical  generalization  on  empirical  

hypothesis. 

1. The main  objective  of  the  study  is  to  consider  the  

similarity,  differences, of outlooks  and   expressions  of  

children, with particular reference to children studying in 4th 

to 6th standard in Kolkata.   

2. Its  other  objective  is  to  explore  the  area  and  to  

investigate  certain  cognitive  and  affective  aspects  of  these  

attitudes  held  by  children  of  different  age  levels.    

3. The  objective  of  the  investigation  is  to  study  the  

development  of  prejudice  in  children  is  the  age  range  of  

4  to  8  years.  The  salient  dimensions  of  prejudice  

considered  are  awareness,  preference  and  no  preference  

for  class,  religion  and  caste. 

4. Another  objective  of  the  study  is  to  investigate  the  

parental  role  and  the  influence  of  socio-cultural  variables  

on  the  development  of  prejudice  in  children.   

Specifically, the  questions  posed  by  the  study  may  be  stated  as  follows…..   
Research  Questions 

1. Is  there  any  similarity  in  different  cultural  groups ? 

The  present  study,  should  be  considered  as  a  staring  

point  for  looking  more  intensively  at  the  specific  socio-

cultural  influences  which  are  contributory  to  political  

socialization  and  acquisition  of  political  attitudes  in  a  

developing  country  like  India.  It  must  be  remembered  

that  in  India  national  identification  have  a  crucial  

                                                
7 Zadik,  B.,  “Field  Dependence-Independence  Among  Oriental  and  Western  School  Children,”  Mogamot,  1968,  p.  16,  51-58.  Cited  in  D.  Sinha,  no. 1,  p.  

44 
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significance  both  for  political  integration  as  well  as  

accelerated  socio-economic  change  and  development.         

2. Is  there  any  pattern  of  similarity  in  socialization  processes  

of  children  in  various  Indian  cultural  group ? 

India  being  a  multi  cultural  and  multi  religious  system  

enculturation  process  of  children  happens  in  different  sub  

cultural  systems.  It  is  the  aim  of  this  study  to  find  out  

whether  at  all  some  fundamental  or  basic  form  of  

similarity  are  to  be  found  in  the  socialization  processes  

of  children  in  the  various  sub  cultural  set  ups.   

3. What  is  the  role  of  family  in  child  socialization ? 

Every  family  socializes  its  child  according  to  its  own  

norms.  Thus  socialization  patterns  vary  according  to  

variations  in  family  structures.  In  India   two  dominant  

family  patterns  have  been  in  existence  regularly  in  our  

way  of  life,  the  nuclear  and  the  joint  family.  The  

dominant  interactions  and  influences  in  these  two  

contrasting  family  types  are  very  different .   

4. What  is  the  role  of  education  or  educational  environment ? 

The  Indian  system  of  education  in  the  modern  context,  it  

has  generally  been  seen  that  the  system  of  values  

communicated,  particularly  at  the  higher  stages,  are  

accepted  by  the  educated  to  different  degrees  in  different  

aspects  of  their  lives.  The  on  going  multifaceted  

processes  of  evolution  that  takes  place  in  the  school  

setting,  both  by  the  teachers  and  the  child  himself  

contribute  to  the  process  of  inculcation  of  social  values  

in  more  than  one  way.    

5. What  is  the  impact  of  religion ? 

The  role  of  myths  and  legends,  especially  those  of  

religious  derivation  in  defining  and  integrating  the  

traditional  element  and  the  common  features  of  identity  

and  society  cannot  be  overestimated.  In  the  forgoing  

discussion  an  attempt  has  been  made  to  show  that  

cultural  values  have  a  pattern  and  constitute,  a  system  
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which  is  embedded  in  a  society’s  history  and  mythology.  
As  the  child  develops  his  sense  of  moral  obligation,  he  

interjects  the  existing  values  and  inculcates  them  in  to  

his  personality  through  a  complicated  process  of  social  

learning.  The  process  of  enculturation  is  a  continuous  

process. 

APPROACHES 

 Human  infant  enter  the  world  with  what  seem  to  be  

distinct  disadvantages  when  compared  with  the  majority  of  

animals.  They  are  helpless,  not  provided  with  the  fur  for  

warmth,  unable  to  walk  or  search   for  food  and  completely  

depend  on  others  for  survival.  Because  they  have  no  

complex  instinctive  programming,  their  entire  behaviour  

must  be  learned  and  such  behaviour  is  far  more  difficult  and  

complex  then  that  of  other  animals.  Even  the  parents  and  

adults  who  teach  them  have  no  instinctive  knowledge  of  

how  to  approach  towards  the task;  they  too  are  the  products  

of  a  long  learning  process.  Through  this  research  proposal  

an  effort  has  been  made  to  explore  various  approaches  being  

used  in  the  study  of  socialisation  of  child  with  due  

consideration  to  the  Indian  setting  and  context.  Although  an  

interest  in  child,  rearing  and  social  developments  is  as  old  

as  man  himself,  the  current  usage  of  the  term  socialisation  

and  concept  of  social  learning  as  a  specified  field  of  enquiry  

are  the  products  of  psychology  and  sociology.  The  study  of  

the  process  of socialisation  has  long  been  a  concern  of  

anthropologists.  Margaret  Mead  pointed  out  how  personality  

is  moulded  by  social  institutions  and  called  it  a  process  of  ‘Moulding’ by  means  of  which  the  new  born  child  is  turned  
in  to  a  functioning  member  of  the  society. 8 

 The  study  of  socialisation  has  become  relevant  for  all  

the  sub disciplines  of  the  anthropology.  The  group  reading  of  

a  children  and  the  concomitant reduced socialising  

responsibility  of  the  immediate  family  have  been  examined  

                                                
8 Margaret  Mead,  Childhood  in  Contemporary  Culture,  Chicago,  University  of  

Chicago  Press, 1955,  p.12. 



 

8 

among  the  Hutterites,  for  whom  such  child  rearing  has  a  

long  tradition. 9 

 M .S.  Gore  studied   children  and  parent  in  a  changing  

world  from  the  vantage point  of  a  sociologist.  He  focuses  on  

the  Indian  situation,  deals  with  social  and  familiar  changes  

in  the  India  as  they  affect  or  are  likely  to  affect  the  process  

of  socialisation  within  family. He  analytically  examines  the  

structure  of  the  traditional  Indian  family, traditional  

socialisation  model,  pressures  for  familial  change  and  

changing  socialisation  process. 10 The  cognitive  social  learning  

thereby  makes  a  comprehensive  analysis  of  the  behaviour  a  

person  performs  in  particular  situations  giving  attention  to  

his  expectations  about  outcomes,  the  subjective  values  of  

such  outcomes  and  his  self  regulatory  systems  and  plans,  

Michael  has  demonstrated  how  in  the  course  of  cognitive  

development  the  perceives  acquires  the  potential  to  generate  

vast  repertories  of  organized  behaviour. 11   A  major  step  

forward  in  the  study  of  socialization  has  come  with  the  

synthesis  of  social  anthropological  and  psycho  analytic  

influences.   

 Bonfrenbrenner  has  noted  that  it  is  a  grounding  in  

psycho-analytic  theory  which  has  led  many  workers  to  focus  

on  the  general  effective  quality  of  the  parent  child  

relationship  as  the  condition  for  the  development  of  a  

particular  form  of  behaviour. 12  

                                                
9 Hosteller,  J. A.  and  Huntington ,  G .E.  “Communal  Socialisation  Pattern  in  Hutterite  Society”, 
 Ethnology ,  1968,  p.  7,  331-335.  Cited  in,  D.  Sinha,  no. 1,  p.  138 
10 Madhaw  Sadashiv  Gore, “Changes  in  the  Family  and  the  Process  of  Socialization  in  India.”   In  E.J  Anthony  and  C. Chilland ,  The  Child   his  
Family :  Children  and  Their  Parents  in  a  Changing  World,  Vol.5,  New  York :  

John  Wiley  &  Sons,  1978,  p. 37. 
11 W.   Michael,  “Towards  a  Cognitive  Social  Learning  Reconceptulisation  of  
Personality”, Psychological  Review,  New  York :  John  Wiley,  1973,  p . 252 
12 U.  Bronfenbrenner, “ Development  Theory  in  Transition.”  In  Child  

Psychology-  Part 1,  Chicago:  National  Society  for  the  Study  of  Education,  

1963,  p . 517. 
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 Baldwin,  Kalhorn  and  Breese  describe  parental  

behaviour  pattern  in  different  types of names  and  show  some  

of  their  consequences  for  social  and  intellectual  growth. 13 

INDIAN CULTURE AND ITS COMPONENTS 

 What  is  Culture ?  Culture  is  result  of  what  we  learn  

as  an  individual  and  as  a  member  of  society.  It  is  way  of  

life,  mode  of  thinking,  acting,  feeling.  A  culture  collectively  

refers,  to  the  distinctive  way  of  life  of  a  group  of  people,  

their  way  of  living,  their  customs, their  names,  folkways,  

mores  etc. Culture  not  only  includes  the  good  ways  of  life  

but  also  the  bad  one. 

 It  involves  everything  which  surrounds  us,  

superstition,  crime,  music,  art,  norms  of  behaviour,  codes  of  

manner,  language,  dress  ritual  etc.   

 India’s  cultural  heritage  is  not  only  one  of  the  most  
ancient,  but  it  is  also  one  of   the  most  extensive  and  varied.  

To  it  have  contributed,  through  out  the  ages, many  races  and  

peoples  who  have  either  temporarily  came  in  to  contact  with  

India  or  have  permanently  settled  within  her  borders,  joining  

the  ranks  of  her  children  and  helping  to  evolve  a  distinctive 

Indian  culture,  the  keynote  of  which  is  synthesis  on  the  

basis  of  eternal  values.  In  historical  times,  outsiders  arrived,  

of  whom  we  have  plentiful  records:  the  Assyria -  

Babylonians,  the ancient  Persians,  the  Armenians  and  the  

modern  west  European   people  like  the  Portuguese  the  

French,  the   Dutch ,  and  the  English,  possibly  a  backwash  of  

the   Polynesians;  besides   Finno-Ugrians,  and  some  others.  

Sometimes  they  were  quietly  absorbed  into  the  basic  racial  

and  cultural  mixture  that  was  going  on.  But  these  might  

have  been,  and  as  a  matter  of  fact  there  have  been,  others  

who  had  already  formed  their  own  spirit  of  resistance  and  

so  could  give  their  impression  and  added  new  elements  to  

the  culture  that  was  being  built  up  through  unresisting  co-

                                                
13A.L  Baldwin,  J. Kalhorn  and  F.H.  Breese,  “ Pattern  of  Parents  Behaviour”,  
Psychological  Monograph,   1945,  58,  No.  5.  Cited  in,  D.  Sinha,  no. 1,  p.  144 
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operation;  and  in  this  way  they  strengthened   or  enriched  

the  basic  culture  of  India.              

 The  fact  remains  that  people  of  diverse  origin  came  

to  the  country  at  different  times,  and  they  settled  down  

together  and  entering  in  to  an  understanding  amongst  

themselves,  they  jointly  built  up  the  Indian   culture. 14 

Indians Religions 

 Religion  seeps  into  every  facet  of  Indian  life.  Despite  

being  a  secular  democracy,  India  is  one  of  the  few  countries  

on  earth  in  which  the  social  and  religious  structures  which  define  nation’s  identity  remain  intact,  and  have  continued  to  
do  so  for  at  least   4000  years  despite  invasions,  persecution,  

European,  colonialism  and  political  upheaval.  Change  is  

inevitably  taking  place  as  modern  technology  reaches  further  

and  further  into  the  fabric  of  society  but  essentially  rural  

India  remains  much  the  same  as  it  has  for  thousands  of  

years. So  resilient  are  its  social  and  religious  institutions  that  

it  has  absorbed,  ignored  or  thrown  off  all  attempts  to  

radically  change  or destroy  them. 

1. Hinduism  -  India’s  major  religion,  Hinduism, is  practiced  
by  approximately  80%  of  the  population.  In  the  terms  of  

the  number  of  adherents,  its  the  largest  religion  in  Asia  and  one  of  the  world’s  oldest  faiths .  Hinduism  has  a  vast  

pantheon  of  gods,  a  number  of  holy  books  and  postulates  

that  every  one  goes  through  a  series  of  births  or  

reincarnations  that  eventually  lead  to  spiritual  salvation 

.With  each  birth,  you  can  more  closer  to  or  further  from  

eventual  enlightenment;  the  deciding  factor  is  your  

Karma.  The  Hindu  religion  has  three  basic  practices,  they  

are :  puja  or  worship,  the  cremation  of  the  dead,  and  the  

rules  and  regulations  of  the  caste  system. 

2. Muslims -  There  are  more  than  100  million  Muslims  in  

India ,  making  it  one  of  the  largest  Muslim  nations  on  

                                                
14 Dr.  Servepalli  Radhakrishnan,  “‘The  Cultural  Heritage  of  India,” Swami  

Prabhananda, Secretary,  The  Ramakrishna  Institute  of  Culture,  vol.1,  2001,  

p. 37-39. 
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earth.  Islam  is  the  dominant  religion  in  the  neighbouring  

countries  of  Pakistan  and  Bangladesh,  and  there  is  a  

Muslim  majority  in  Jammu  &  Kashmir ,  Muslim  influence  

in  India  is  particularly  strong  in  the  field  of  architecture ,  

art  and  food.  15   

3. Buddhism – Buddhism  was  founded  in  northern  India  in  

about  500  B.C.  It spread  rapidly  when  emperor  Ashoka  

embraced  it,  but  was  gradually  reabsorbed  into  Hinduism.  Today  Hindu’s  regard  the  Buddha  as  another  incarnation  
of  the  Hindu  God  Vishnu. There  are  now  only  6.6  million  

Buddhist  in  India,  but  important  Buddhist  sites  in  

northern  India,  such  as  Bodhgaya,  Sarnath (near  Varanasi)  

and  Kushinagar (near  Gorakhpur)  remain  important  sites  

of  pilgrimage.   

4. Jainism -  Janism  also  began  life  as  an  attempt  to  reform  

Brahminical  Hinduism .  It  emerged  at  the  same  time  as  

Buddhism,  and  for  many  of  the  same  reasons.  The  Jains  

now  number  only  about  4.5  million  and  are  found  

predominantly  in  the  West  and  South-West  of  India .  

Jainism  has  never  found  adherents  outside  India .  Jains  

believe  that  the  universe  is  infinite  and  was  not  created  

by  a  deity.  They  also  believe  in  reincarnation  and  

eventual  spiritual  salvation  by  following  the  path  of  the  

Jain  prophets.   

5. Sikhism -  Sikhs  in  India  number  18  million  and  are  

predominantly  located  in  the  Punjab.  Its  basic  tenets  are  

similar  to  those  of  Hinduism  with   an important  

modification  that  the  Sikhs  are   opposed  to  caste  

distinctions.  The  holiest  shrine  of  the  Sikh  religion  is  the  

Golden  Temple  in  Amritsar.16 

                                                
15 http:// www.hindustanlink.com /Destination / Culture. Htm.      
16 D.Sinha, no. 9. 

http://www.hindustanlink.com/
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6. Christianity - The  Christian  population  in  India  are  

generally  concentrated in  the  Western  coast  and  Kerala. 

Christianity  has  existed  in  Kerala  since  very  long.  

Historical  evidence  shows  that  the  first  Indian  converts  

were  made  by  St. Thomas,  the  apostle  himself  in  52  A.D.  

St .  Thomas  preached  the  gospel  in  many  parts  of  India  

and  is  said  to  have  been  martyred  in  Madras(now  

Chennai).     

Languages  of  India  

 Eighteen  languages  are  officially  recognised  by  the  

constitution ,  but  over  1600  minor  languages  and  dialects  

were  listed  in  the  1991  census,  Language  is  a  heavily  

politicised  issue,  not  least  because  many  states  boundaries  

have  been  drawn  on  linguistic  lines .  Major  efforts  have  been  

made  to  promote  Hindi  as  the  national  language  and  to  

gradually  phase  out  English .  A   stumbling  block  to  this  plan  

is  that  while  Hindi  is  the  predominant  language  in  the  north 

,  it  bears  little  relation  to  the  Dravidian  languages  of  the  

South .  In  the  south ,  very  few  people  speak  Hindi . Again  the  

Indian  upper  class  cling  to  English  as  the  shared  language  of  

the  educated  elite ,  championing  it  as  both  a  badge  of  their  

status  and  as  a  passport  to  the  world  of  international  

business .  In  truth,  only  about  3%  of  Indians  have  a  firm  

grasp  of  the  language.17 

Indian  Art  

 Indian  art  is  basically  religion  in  its  themes  and  

developments,  and   the  appreciation  of  requires  at  least  some  

background  knowledge  of  the  countries  faiths .  The  highlights  

include  classical  Indian  dance,  Hindu  temple  architecture  and  

sculpture (where  one  begins  and  the  other  ends  is  often  

hand  to  define),  the  military  and  urban  architecture  of  the  

Mughals, miniature  painting  and  mesmeric  Indian  music. 

 

                                                
17 No. 9, ibid  
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Architecture:  Regarding   architecture  except  for  copying  and  

adopting  the  old  Muslim,  Hindu  and  Western  style  no  

significant  indigenous  Indian  style  of  architecture  has  so  far  

developed.  The  structures  that  were  constructed  during  

British  rule  were  mainly  patterned  on  Western  styles  of  

architecture.  Gothic style of architecture was mostly  popular.  

The  modern  architecture  is  mostly  influenced  by  utilitarian  

view  of  the  West  and  the  buildings  are  constructed  more  for  

their  usefulness  rather  than  for  aesthetic  appeal. 

Dancing:  Dancing  was  revived  in  Madras  province  by  

Krishna  Iyer.  He  received  support  from  Bala  Saraswati  who  

is  regarded  as  a  dancing  goddess.  Musical  Societies  came  up  

and  the  proper  atmosphere  was  created  for  the  revival  of  

classical  dancing  in  Madras.  Bharat  Natyam  was  revived.  

Now  there  are  vigorous  training  schools  in  the  South  where  

training  and  new  experiments  in  dancing,  particularly  in  

Bharat  Natyam,  Kathakali  and  Mohini  Natyam  are  going  on. 

Folk  dances  have  also  been  revived  in  many  parts  of  India.  

The  dancing  schools  to  train  men  and  women  are  

established  all  over  India  and  dancing  to-day  is  a  well  

developed  and  an  important  art. 18 

Music:  The  first  step  to  revive  Indian  music  was  taken  by  

Maharaja  Pratap  Singh  Deva  of  Jaipur  who  called  a  

conference  of  Musicians  and  got  a  standard  book  on  

Hindustani  Music  written.  Kheyal,  Thumri  and  Gazal  are  

prominent  in  modern  classical  music.  Rabindra  Sangit  is  

fluid,  free  and  is  a  blending  of  ragas  and  emphasises  

background  and  orchestral  music.  Film  music  which  is  a  

mixture  of  East  and  West  is  popular.  

Painting:  Indian  art  of  painting  had  revived  a  setback  in  the  

19th  century.  It  was  Rabindra  nath  Tagore  who  revived  the  

great  tradition  of  Indian  painting.  His  work  was  a  turning  

point  in  Indian  art  history.  Miniature  paintings  of  Kangra  

were  popular  until  the  beginning  of  the  20th  century.  Now-a-

                                                
18 No. 15, ibid. 
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days  many  developments  has  taken  place  in  the  system  of  

Indian  painting.  To-day  India  has  many  genius  artist.  

Modern  India  would  succeed  in  evoking  finally  a  culture  

suited  to  the  needs  of  the  changed  times  without  disturbing  

her  basic  traditions.  

Indian  Food   

 Contrary  to  popular  belief,  not  all  Hindus  are  

officially  vegetarians.  Although  you  will  find  vegetarians  

everywhere,  strict  vegetarianism  is  most  prevalent  in  the  

south (which  has  not  been  influenced  by  meat  eating  Aryans  

and  Muslims)   and  in  the  Gujarati  community there  are  

considerable  regional  variations  from  north  to  south  partly  

because  of  climatic  conditions  and  partly  because  of  

historical  influences.  In  the  North,  much  more  meat  is  eaten  and  the  cuisine  is  often ‘Mughal  style,’  whish  bears  a  close  
relationships  to  food  of  the  Middle  East  and  Central  Asia .  

The  emphasis  is  more  on  spices  and  less  on  chilli, grains  and  

breads  are  more  popular  than  rice.  In  the  South,  more  rice  

is  eaten,  there  is  more  vegetarian  food,  and  the  curries  tend  

to  be  halter.  Another  feature  of  Southern  vegetarian  food  is  

that  do  not  use  eating  utensils,  just  scoop  the  food  up  with  

your  fingers  though  not  with  those  of  your  left  hand. 19 

India  -  Unity  In  Diversity 

 India  represents   remarkable  diversity  out  of  which  a  

unity  has  developed .  Some  would  prefer  to  describe  it  in   

another  way,  as  the  expression  of  a  basic  and  original  unity  

in  its  various  manifestations – it  began,  of  course,  with  

diversity.  Considering  that  the  country  presents  a  most  

remarkable  array  of  geographical  and  climatic  and  attendant  

economic  features,  and  that  the    human  habitants  of  India  

represent  various  different  races  whose  origins  and  whose  

languages  and  basic  cultures,  to  start  with,  were  distinct  

from  each other.  Members  of  different  castes  and  

communities  and  followers  of  different  religions  have  come  

                                                
19 No. 15, ibid 
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together  in  farms,  factories  and  educational  institutions.  As  a  

result  different  cultures  have  been  blended  together  thereby  

bringing  unity  among  them.   

 We  have  a  cultural  unity  in  India  in  as  much  as  our  

philosophy  of  life,  our  customs,  creeds  and  traditions  are  

basically,  more  or  less,  the  same.  The  institution  of  marriage,  

the  very  foundation  of  a  society,  exists  all  over  the  country  

and  most  of  the  rituals  and  sanskars  are  similar  every  

where.  Emotional  unity  plays  its  own  part.  The  name  of  

Bharat  Mata  brings  us  closer  and  closer  together. 

PROCESS  OF  TRANSMISSION  OF  VALUES  IN  INDIAN CHILD 

 An  individual’s  cultural  heritage  provides  the  child  
with  certain  norms and  values  which  are  internalised  in  the  

individual’s  super-ego  during  the  course  of  development.  The  

super-ego  constitutes  the  categorical  conscience  which  

represents  the  rights  and  wrongs, the  prohibitions  of  a  given  

social  milieu. It  becomes  the  vehicle  of  traditions  and  of  all  

the  age  long  values  which  have  been  handed  down  in  this  

way  from  generation  to  generation . 20 

 The  internalisation  of  cultural  traditions  and  values  

into  the  super-ego  takes  place  by  means  of  the  process  of  

socialisation .  The  aim  of  the  present  study  is  to  bring  out  

the  crucial  role  of  various  agencies  of  socialisation  in  the  

Indian  context  which  works  together  in  the  evaluation  of  the  

socio  cultural  values  and  life  styles. Which  in  turn  develop  in  

the  child .       

The  Concept  Of  Values 

 In  any  social  system,  the  quality  of  institutional  roles  

and  individual  personality  is  related  to  the  ethos  of  the  

particular  culture,  and  the  specific  role  expectations  and  

personal  dispositions  to  the  value  of  this  culture  each  

individual  has  within  himself  as  a  part  of  his  personality,  

                                                
20 S. Freud,  New  Introductory  Lectures  on  Psychoanalysis,  New  York:  1973,  p. 

67,  cited  in,  Durganand  Sinha, ‘Socialisation  of  Indian  Child,’  Bombay: Tata  

Mc  Graw  Hill  Publishing  Co.  Ltd,  1975, p.11. 
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and  as  a  rank  order  of  value  orientations  imposed  on  him. 21   

The  value  realm  which  defines  the  meaning  of  human  life,  

consist  of  and  central  customs  of  beliefs,  thoughts  and  

feelings  which  influence  or  determine  important  evaluations  

or  choices  regarding   persons,  situations, and  ideas.  Values  

are  usually  social  in  nature  for  they  are  objects  of  common  

regard  on  the  part  of  socialized  individuals.  Values  can  be  

taken  to  refer  to  response  with  attribute,  goodness  or  

badness  to  some  event;  values  are  both  positive  and  

negative,  the  undesirable  are  the  negative  and  the  desirable  

values  are  positive.   

 What  the  person  recognizes  as  desirables  are  not  

necessarily  his  desires .  As  people  grow  up  and  become  ‘Culture  Broker’ through  the  process  of  socialisation  the  

desirable  tend  to  become  desired  and  his  values  become  his  

life  goals  in  his  life.  Sinha  has  found  that  in  terms  of  

desirables  and  non-desirables  social  values,  when  one  seeks  

one  option  regarding  this,  there  is  a  general  agreement  

regarding  to  non-desirable  values . 22 The  following  are  the  agent  of  the  Socialisation…….  
1. The  Family  as  an  Agency  of  Transmission 

 The  family  is  the  first  unit  with  which  the  child  has  

continuous  contact  and  the  first  context  in  which  value  

systems  develop.   Hoffman  and  Lippit   have  reviewed  the  

studies  on  family  life  variables  in  child  socialisation,  they  

have  classified  these  variables  in  the  terms  of  family  sub-

culture,  social  class  and  occupation . 23The  relationship  

between  parents  also  has  an  important  bearing  on  the  

transmission  process.  It  includes  such  variables  as  power  

relationship,  decision  making  patterns,  division  of  labour, 

                                                
21 Kluckhohn,  Florence  and  Stredtbeck,  F.  Variations  in  Value  Orientations.  
Evanston,  Illinois :  Row  Peterson & Company,  1961,  31. 
22 Durganand  Sinha,  Psychological  Study  of  International  Differences,  
Bombay: Tata  Mc  Graw  Hill,  Publishing  Co.  Ltd,  1972,  p.13. 
23 Hoffman   and   Lippit  Ronald ,  The  Measurement  of  Family  Life  Variables ,  

In  P.H.  Mussen  (Ed)  Handbook  of  Research  Method  in  Child  Development,  

New  York :  John  Wiley  &  Sons,  1960,  cited  in,  D. Sinha ,  no. 11,  p. 14. 
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communication  pattern  and  nature  of  effective  relationships.  

Another  important  variable  is  the  child  oriented  parental  

attitudes.  This  includes  child  rearing  goals,  concepts  about  the  parental  role  and  the  child’s  role,  attitudes  about  

discipline  techniques,  acceptance  and  rejection  of  child.  

 The  traditional  Indian  family  is  characterized  by  its  

hierarchical  organisation,  very  similar  to  the  organisation  of  

the  caste  system  in  the  larger  society.  Every  individual  has  a  

position  in  the  family  hierarchy  and  in  keeping  with  his  

position  he  is  expected  to  be  obedient  to  his  elders  and  

naturist-towards  those  younger  to  him.  Thus  every  growing  

adolescent  is  told  that  he  has  right  to  demand  obedience  

and  compliance  from  them  in  return.     

 The  important  determinants  of  the  authority  a  person  

can  wield  in  the  traditional  family  are  age,  sex  and  generational  status. A  woman’s  authority  usually  depends  on  her  husband’s  position  in  the  house  hold.  In  the  cross  sex  
relationships,  the  authority  associated  with  the  age  is  

considerable  but  carries  less  weight  than  same  sex  

relationships.  A  son  or  a  daughter  owes  less  formal  

allegiance  to  the  mother  than  to  the  father.  An  elder  brother  

has  greater  authority  over  a  younger  sister  than  on  elder  

sister  over  a  younger  brother. Thus  regardless  of  personals  

talents  or  achievements,  respect  for  tradition  difference  of  

age  and  impartiality  as  between  different  persons  occupying  

comparable  statuses  are  therefore,  values  cherished  and  

inculcated  in  the  context  of  traditional  family. 24 

 These  sub  cultural  and  familial  values  a  child  picks  

up  and  integrates  into  his  personality  functioning  in  his  day  

to  day  interaction  for  in  the  Indian  setting.  There  is  no  

effort  made  to  consciously  segregate  children  from  the  adults  

in  the  family,  and  as  such  they  may  normally  witness  adults  

interacting  with  each other in  varying  moods  and  tempers. 

                                                
24 Sudhir, Kakkar,  The  Inner  World  -A  Psychoanalytic  Study  of  Childhood  and  
Society  in  India,  Delhi:  Oxford  University  Press,  1978,  cited  in,  D. Sinha ,  no. 

11,  p.17. 
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Books: 

 Availability of books in house will open avenues for 

acquiring more knowledge provided these books are made use 

of. If the parents and others read the books, children will be 

influenced, what ever may be the quantum of influence. 

 The influence of books on the children depends also upon 

the type of books. If there are religious matters. Similarly, story 

books and general books will also influence the thinking and 

behaviour of the children. 

 It was ascertained from the children that there were 

books pertaining to religion, stories and general reading. But the 

percentages varied(Table  ). So far as the religious books are 

concerned, a little more than one- fourth accounting for 30 per 

cent children said that these books were available in their 

houses. However, most of the children said that there were no 

books in their houses.  

 The position of story books is slightly different. Only 16 

per cent children said that these books were available. In other 

words, story books accounted for a lower percentage than the 

religious books. General books were available in 13 percent 

families only this happens and to be the lowest percentage in the 

series. 

 Books at home 

Books Available 

no.% 

Not available 

No.% 

Do not know 

No.% 

Total % 

Religious 

books 

60 24 95 38 95 38 250 100 

Story 

books 

120 48 130 52 - - 250 100 

General 

books 

130 52 60 24 60 24 250 100 

 

 While religious books were available among all the two 

major religious groups, story books and general books were 

available in those families where the adults were educated. 

Religious books, more than other types, were found even among 

some of the poorer classes and lower castes. 
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Use of books by children:  as said earlier, mere possession of 

books is of no consequence. What is needed is its constant use by 

the members at home. It was ascertained that the position was 

not uniform among all the children in the case of the various 

categories of books. Religious were read by the largest number, 

accounting for nearly 24per cent In the remaining 48 per cent 

cases these books were not read at all. 

 While the Brahmins among the Hindu castes read books, 

almost all the Muslim children read the books. However, the 

frequency varied between daily and three times a week. 

 So far as story books and general books are concerned, a 

very large number of persons did not read them. 48 per cent 

children read story books but 52 per cent not read at all. General 

books read by them at 52 per cent, 48 per cent not read at all. 

Quarrels at Home: 

 It is common sociological phenomenon that husband and 

wife would develop differences, quite often resulting in quarrels. 

In fact, this is a well known characteristic of human society itself. 

But what happens is that the effects of quarrels between husband 

and wife quite often affect the interest of the children. When 

parent start quarrelling, the kids remain either silent spectators 

or support one of the two. From the point of view of the 

socialisation of the children, quarrels at home have a lot of 

sociological significance. In my study, 47 per cent children said 

that their parents quarrelled. Another 47 per cent said that there 

were no quarrels in their houses; six per cent remain neutral. 

Effects:  

 What is more important is the effect of quarrels on the 

children. If the parents quarrel in such manner as would not 

effect the children, then there is no room for any concern at all. 

But if they quarrel and this affects the children, then this would 

be a social problem. 

Opinion: 

 Though there were different shades of opinion among the 

children about quarrels at home, a vast majority, accounting for 
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83 per cent, did not favour quarrels. The remaining children 

could not express their opinion clearly in any direction. 

2. Education  And  Value  Transmission 

 Education  is  a  transmitting  agent  is  simultaneously  

oriented  to  the  cognitive  affective,  social  and  value  

integration  aspects  of  the  personality  of  the  child .  At  the  

cognitive  level,  it  seeks  to  impart  knowledge  and  develop  

intellectual  skills.  At  the  effective  and  social  level,  it  aims  to  

develop  in  the  individual  the  ability  to  cope  with  emotions  

and  to  adjust  to  environmental  demands. For  educational  

institution  to  make  significant  contribution  to  inculcation  of  

values,  certain  factor  are  important,  these  are  the  clarity  and  

directness  with  which  the  content  of  education  deals  with  

these  values,  the  extant  to  which  the  teachers  stand  

committed  to  those  values  and  practice  them  in  relation  to  

students  and  their  own  lives,  the  students  own  background  

and  the  alignment  of  their  material  interests  and  finally  the  

extent  to  which  life  in  the  larger  society  seems  to  support  

the  practice  of  these  values.25     

 In  India  today,  as  education  is  skill  lacking  in  most  

homes,  value  transmission  is  often  by  means  of  myths  and  

legends  passed  down  through  successive  generations.  This  

hinders  the  growth  of  tradition  bound  society.  In  such  an  

atmosphere  education  institutions  have  failed  to  inculcate  

into  children  those  values  which  are  not  adopted  by  their  

subculture  in  day  to  day  living. 

 The author has tried to depict a true picture of the 

problems and prospects of primary education in India through 

this article and hopes that all worthy teachers would work to 

strengthen the efficiency of our educational set-up and help bring 

thecountry into the 21st century.  

 The innocent child is considered to be the best gift of 

nature to man on this earth. A number of western and Indian 

educationists viz; Frobel, Maria Montessori, Rousseau, Plato, 

                                                
25 No. 15, ibid 
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 Tagore and Gandhi have unanimously supported the fact 

that the innocent child is like a lump of clay and a true teacher 

can only ensure the desirable changes in the behavioural pattern 

of a child. No society or nation can survive well if the proper 

management of education is not planned for its citizens. 

Therefore, in the school as well as the society both aspects are 

interlinked together. The school works as an agent of 

socialization by providing a healthy and conducive environment 

where all the social, physical, cultural, educational as well as 

moral values can be inscribed well on the pure and tender mind 

of the children 

 like a lump of clay and a true teacher can only ensure the 

desirable changes in the behavioural pattern of a child. No 

society or nation can survive well if the proper management of 

education is not planned for its citizens. Therefore, in the school 

as well as the society both aspects are interlinked together. The 

school works as an agent of socialization by providing a healthy 

and conducive environment where all the social, physical, 

cultural, educational as well as moral values can be inscribed 

well on the pure and tender mind of the children.  

 The teachers are regarded as the torch-bearers of the 

society and hold a key post in the educational system. A teacher 

who act selflessly with utmost patience, sincerity and devotion 

brings out the desirable behavioural changes through value 

based education. 

 Thus quality of education is associated with the quality of 

teachers. Therefore, our efforts and endeavour must be to 

explore the possibilities for strengthening the bond of teaching 

learning process upto a greater extent in a positive direction. 

Review of the Efforts: 

 In the Vedic period ‘Guru’ were closely associated with 
the educational process and a value based education in the 

natural set- up away from the noisy environment was being 

imparted to the children. Dr. A. S. Altekar clearly highlighted “From the Vedic age downwards, the central conception of 
education of the Indians has been that it is a source of 
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illumination, giving us a correct lead in the various spheres of life”. Some ideal examples of Guru-Pupil interpersonal relations, 

design of curricula, teaching methodologies, evaluation system 

have been traced out.  

 During the British regime, the development of education 

Yas almost negligible. 

 However, under the leadership of Lord Curzon, due 

attention was paid to different levels of education. He himself has 

described the worsening state specially primary education in 

India. In his study, he pointed out that “Four out of five villages 
are without school, three boys out of four grow up without education and only one girl in forty attends any kind of school.”  
 Lord Curzon further talked about the medium of 

instruction, the nature of curricula, physical infrastructure 

required for education with a view to ensure quality education in 

India.  

 Even Gandhiji in his basic theory of education in 1937 

propounded a number of useful guidelines for the restructuring 

of primary education. The main ideas were as under-  

 Free and compulsory education,  

 Education for self reliance.  

 Craft based education.  

 Medium of’ instruction through the mother tongue.  
 Integrated education. 

School Environment:   

 School is the most important agency of social and 

economic mobility for the individual and, therefore, it has a 

tremendous role in influencing the children.  

 The importance of class-room in shaping the future of the 

children. Recent studies of the class-room emphasise the group climate as the most important factor in the child’s socialisation at 

school, the teacher as a principal agent in establishing this 
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climate and the inter- personal relationships as the method for 

establishing the process. 26 

 The school environment has reference to the internal and 

external conditions of the school include furniture, leak proof 

roof, adequate accommodation, teaching aids, etc. general 

conditions would include cleanliness, availability of playgrounds, 

sanitary facilities including toilets, etc. 

 The other aspect of school environments relate to the 

cultural and social conditions. This includes the student teacher 

relationship, interest evinced by the teacher in shaping not only 

better academic performance of the children but also their 

character. The teacher becomes a model to the students in the 

class-rooms. His/her behaviour has fair moulding the personality 

of the children. If the teacher is irregular, lazy, caste minded, 

prejudiced, dishonest and so on, the student would not only 

develop a poor image of their teachers but are also likely to be 

influenced to lead a similar type of life.  

What Early Childhood Teachers Need to Know About 

Language 

 Considerable evidence exists that high-quality early 

childhood education programs for children from birth to age five 

can have long-lasting, positive consequences for children’s 
success in school and later in life, especially for children from 

low-income families (Barnett, 1995; Frede, 1995). However, such 

programs are not available for all children who need them, nor 

are all programs of the quality that is necessary to achieve 

positive outcomes for children. In fact, only about 15% of child 

care centers are judged to be good or excellent. A recent study of 

a random sample of Head Start programs found that, while none 

of the programs was poor, the level of quality varied, and support 

for language and literacy learning was weak in many programs. 

Not surprisingly, children in the better quality programs out-

performed children in lower quality programs on measures of 

learning and development (U.S. Department of Health and 

                                                
26 Willard C. Olson, Child Development, Boston: D.C. Health & Co., 1929, p. 228. 

 



 

24 

 Human Services, 1998). Overall, Head Start children’s 
expressive language skills were below national norms, but in the better quality programs, children’s scores approached or 
matched those of their middle-class counterparts. 

 Recently, the U.S. Department of Education released a 

study of the skills and knowledge of a nationally representative 

cohort of children at entrance to kindergarten showing that 

social class and other group differences are already evident this 

early (West, Denton, & Germino-Hauskin, 2000). This finding 

suggests that kindergarten is too late to intervene in order to 

narrow the achievement gap. High-quality early childhood 

education programs have great potential for preventing later 

school failure, particularly if they place a strong emphasis on 

language development. For this reason, early childhood teachers 

need thorough knowledge about language and how to help 

children develop language and literacy skills. Often teachers haven’t had opportunities to build the knowledge they need. 

Early Childhood Education in Context 

 Early childhood programs operate in a variety of public 

and private settings under a range of state standards, all of which 

are minimal. Unlike the K–12 educational system, in which 

certified teachers with baccalaureate degrees are the norm, early 

childhood programs are often staffed by teachers with minimal 

qualifications. 

 The context of early childhood teacher preparation varies 

greatly depending on state licensing standards for teachers. It is 

only within the last decade that the majority of states have had 

specialized licensure for early childhood teachers (Ratcliff, Cruz, 

& McCarthy, 1999). A number of states have an early childhood 

license that begins at kindergarten, which means that there is no 

baccalaureate-level preparation specific to serving children ages 

birth through four. Many child care teachers attend associate-

degree-granting institutions that offer majors in early childhood, 

but these programs do not provide the depth and breadth of 

language preparation that Fillmore and Snow (2000) call for in their article, “What Teachers Need to Know about Language.” 
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 The most significant barrier to ensuring that early 

childhood teachers have a broad and deep knowledge of 

language is the inferior compensation offered in most programs. 

Currently, teachers in programs for young children receive 

average salaries that are less than half of those of public school 

teachers (Cost, Quality, and Child Outcomes Team, 1995). This 

lack of adequate compensation leads to high staff turnover, 

making it impossible to recruit and retain well-qualified, well-

educated teachers.  

 A further complicating factor for early childhood 

programs is that they are now being brought into the standards 

and accountability movement that has had a major impact on  

K–12 education. States are adding pre-kindergarten standards 

and assessments, and Head Start is incorporating child outcome 

data as part of its evaluation and accountability systems. Very 

young children, including children whose home language is not 

English, are expected to demonstrate specific progress on 

identified learning outcomes, which always include language and 

early literacy objectives.  

Why Do Early Childhood Teachers Need to Know More About 

Language? 

 Fillmore and Snow identify five teacher roles that are 

relevant to working with young children: communicator, 

evaluator, educator, educated human being, and agent of 

socialization. Some of these roles are particularly critical for 

language learning because the early years are the foundation for 

what occurs later. 

Communicator: The role of conversational partner is especially 

important in the preschool years when children are just 

beginning to acquire language. Young children develop their 

language skills through interactions with more accomplished 

speakers of the language, such as parents, family members, and 

teachers, as well as other children. When children are served in groups, the teacher’s role as interlocutor is very complex. Often 
children whose language is more advanced are spoken to more 

often by adults. Thus children whose language development is 
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lagging receive less language interaction than they need, and 

those who need less actually get more. 

 Although most early childhood teacher preparation 

programs address language development, little emphasis is given 

to the role of experience and learning, especially within the social 

and cultural context. Because this dimension of language 

acquisition is overlooked, many teachers do not know how to support children’s language learning at various levels of 

development nor recognize when language development does 

not proceed as expected. Early childhood teachers need to talk 

with children in ways that ensure that their language continues 

to develop, their vocabulary increases, and their grammar 

becomes more complex. 

Evaluator: More and more, early childhood teachers are thrust into the role of evaluators of children’s language. This has always 
been a difficult role, because it involves attempting to identify 

children who may have developmental delays or disabilities. 

When young children are in the early stages of acquiring 

language, it is especially difficult to obtain valid and reliable data 

on their capabilities. Is performance variance attributable to 

normal, individual variation in rates of development, to 

experiential variation that is relatively easy to remediate, or to an 

actual delay? For teachers of students who speak a language 

other than English at home or who speak a vernacular dialect of 

English, this role is even more complex. 

Educator and educated human being: Teachers of young 

children need to be generalists in their knowledge of the world, 

because children are interested in just about everything that goes 

on around them. This does not mean that early childhood 

teachers must have every fact at their disposal, but it does mean 

that they need to have the extended vocabulary, curiosity, and 

skills to find out what they want to know. 

Agent of socialization: By school entrance, the processes of 

socialization and language development are well under way. 

When children are served in programs outside of the home 

beginning as babies, toddlers, and preschoolers, socialization 
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occurs simultaneously in two environments. It is especially important to respect students’ home languages and cultures. 

What Should the Early Childhood Classroom Teacher Know? 

 Although oral language development is a primary goal in 

early childhood programs, learning experiences and teaching 

strategies do not always support this goal. Layzer, Goodson, and 

Moss (1993) report on a study of the experiences of four-year-

old children from low-income families in three types of preschool 

programs—Head Start, Chapter 1-funded prekindergartens, and 

child care centers. Acceptable levels of quality were maintained 

in all program types, and a wide variety of activities was 

generally available. However, some findings caused concern. For 

example, more than 25% of the classrooms did not have a story 

time, either for the whole group or for smaller groups.  

In addition, while teachers spent about two thirds of their time 

involved with children, only 10% of their time was spent in 

individual interaction. In fact, more than 30% of children across 

all classrooms had no individual interaction with a teacher. And 

in a study of language development at home, Hart and Risley 

(1995) found significant differences among social class groups in both quantity and quality of children’s early language experience. 
 Early childhood teachers need to know the value of one-

to-one, extended, cognitively challenging conversations and how 

to engage in such communication, even with reluctant talkers. 

They need to know how the lexicon is acquired and what 

instructional practices support vocabulary acquisition. They also 

need to know how to conduct story reading and other early 

literacy experiences that promote phonological awareness and 

prepare children for later success in reading (Snow, Burns, & 

Griffin, 1998). 

 Children also need time for social interaction and play 

with peers, which provide excellent opportunities for language 

acquisition. But here again, the potential of the early childhood 

context is unrealized. Opportunity for peer interaction may be 

insufficient because young children are perceived to need more 

instruction. Early childhood programs are often economically 



 

28 

segregated so that children who need them most often lack peer 

models of school-sanctioned language. In addition, children who 

are acquiring English as a second language need to interact with 

native-speaker peers, but often they do not because they are 

served within their own language community and the teacher is 

the only one who speaks English. 

 Fillmore and Snow (2000) also address important issues 

pertaining to written language. One topic that they do not 

address in detail is phonics instruction and its relationship to 

precursors in phonological and phonemic awareness. Because 

phonics instruction has been so politically controversial, these 

are topics that childhood teachers need to know more about, 

including appropriate ways for teaching young children. Most 

early childhood teachers do not have sufficient training in how to 

support early literacy learning. They need to know how much 

phonics children need to know, how to know which children 

need more or less explicit phonics instruction, and when to stop 

teaching phonics to which children. 

 Early childhood teachers should also have an 

understanding of cultural and linguistic diversity, and of learning 

and teaching that addresses the youngest age, including children 

who have not yet acquired a foundation in their home language.27 

Street Children: Policies and Programs  

 India’s National Policy of Education, enacted in 1986, 
offered free and compulsory education to all children up to age 

14. Realistically considering the enormous task of achieving 

universal elementary education, particularly in light of socio-

economic challenges affecting so many, a large systematic 

program of informal education also was introduced. The informal 

education scheme promotes a child-centered and environment—
oriented curriculum to meet the educational needs of all 

deprived children, including street children, dropouts, girls, and 

children employed as unskilled or skilled labor. Informal 

education is a project-based strategy. Generally, each project 

                                                
27 Online Resources: Digests November: 2000, EDO-FL-00-07, Copyright ©2007 
CAL. 
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involves approximately 100 centers (Rao, 1996; Saini, 2000), 

with varying size, structure, and delivery systems. They strive to restore children’s holistic development-physical, psychosocial, 

and intellectual growth-to make them selfsufficient, while 

offering love and care. Some common goals include functional 

literacy, social services, and vocational training. Functional 

Literacy. To attract children into informal education programs, 

field workers visit public parks, crowded pavements and streets, 

and railway and bus stations where the children are likely to be 

found. The street children are often suspicious of adults, whom 

they view as responsible for their condition or as abusers. In 

order to minimize suspicion, street tutors are recruited from 

within the street culture and trained to establish trust and positive relationships with children. Programs like “Butterflies,” a “Voluntary Organization in Community Enterprise,” train street children to assume the task of “street child educators.” Classes 
are held during the day or night, as suits the children’s working 
schedules. These programs are found in informal settings, unless 

the programs were able to acquire centers through public 

support (e.g., VOICE, 2000). Recently, a New Delhi—based 

private school serving children from elite families opened its 

school building to accommodate neighboring pavement dwellers, 

including children. To impart developmentally appropriate 

abilities, knowledge and skills, participants usually are grouped 

by age: 7-12, 13-16, and adults. Some projects, like Ankuran of 

Delhi, also run preschool centers that focus on play, music, and 

dance activities. Children past grade 8 are placed in formal 

schools or vocational settings, where they continue to get 

individual assistance. Instruction is conducted in the children’s 
native language and local dialect; ideas for activities such as field 

trips, games, stories, and poems are made relevant to the children’s experiences and local community by seeking their 

input through informal interactions. Innovative programs such as 

the Theater Action Group involve children in creative expression. 

While providing children an opportunity to reflect on issues 

important to them-living conditions, hopes, and experiences-the 

plays also serve as media for public awareness. To investigate 
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social issues such as police harassment, drug addiction, gambling, 

health, education, and nonpayment of wages, Butterflies holds 

meetings and interviews approximately once every two weeks. 

During these meetings, the children are encouraged to tell their 

own stories. Recognizing that poverty and lack of shelter 

threaten the very integrity of the family, efforts to establish and 

maintain contact with parents through letter writing activities 

are a priority. Features of Butterflies have been replicated in 

other programs throughout India, as well as in Brazil, Peru, 

Senegal, and Kenya. For its work as an advocate of children, 

Butterflies received accolades from delegates at the Third World 

Summit on Children in Media, held to discuss a code of ethics for 

media regarding to the practice of publicizing photographs of 

children who are victims of sexual abuse or are in conflict with 

the law (Rao, 1996). 

3. Caste  and  Class  Orientation  in  India  

 Caste  is  not  the  only  determinant  of  the  way  of  life  

or  values  of  a  particular  culture.  Many  studies  have  been  

carried  out  to  understand  whether  all  castes  in  the  society  

are  oriented  to  the  same  or  different  values.  Results  shows  

that  in  the  lower  castes,  greater  emphasis  is  laid  on  

tradition  oriented  activities.  These  exist  a  wide  range  of  

values  but  a  lower  degree  of  commitment  to  these  values.  

Commitment  to  traditional  cultural  values  is  more  to  be  

found  in  middle  and  upper  middle  castes  of  the  Indian  

society.  Lower  caste  subculture  is  not  strongly  oriented  

towards  the  future,  as  are  the  other  upper  castes .  In  term  

of  temporal  focus  the  lower  caste  give  priority  to  event  in  

their  time  value  orientation  because  they  are  intensively  

preoccupied  with  problems  of  survival  in  comparison  to  their  

better  off  counterparts,  are  more  taken  up  with  the  doctrine  

of  karma  and  its  consequences.  Further  austerity  and  self  

restraint  as  qualifies  to  be  valued  are  found  more  among  the  

lower  castes.  With  a  feeling  of  inferiority  deeply  ingrained   

in  them,  the  lower  caste  place  heavy  reliance  on  fate,  chance  

or  luck;  belief  in  such  factors  as  causes  of  their  destiny  

helped  to  relieve  their  sense  of  failure .    
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Class:  a  social  class  the  aggregate  of  person  having  

essentially  the  same  social  status  in  a  society .  It  is  a  portion  

of  a  community  a  of  collection  of  individuals  standing  to  

each  other  in  the  relation  of  equality,  and  marked  off  from  

other  portion  by  accepted  or  sanctioned  standards  of  

inferiority  and  superiority.28   Each  particular  social  class  has  

its  own  particular  social  behaviourist  standard  and  

occupations.  The  relative  position  of  the  class  in  the  society  

arises  from  the  degree  of  prestige  attached  to  the  status and  

the  basic   citation  of  social  class.  Occupationally  in  the  

modern  Indian  social  context  personal  initiative  receives  

greater  emphasis  as  a  value  in  the  upper  middle  class.       

 Upper  middle  class  occupations  are  distinguished  

from  working  class  occupations  in  that  they  involve  more  

self  direction  and  self  reliance,  less  close  supervision  and  

with  certain  expectation  greater  involvement  with  ideas  then  

with  things .  Corresponding  to  this  social  class  difference  in  

occupations,  there  is  a  difference  in  emphasis  on  values  

between  these  two  classes. 

 Middle  class  people  value  obedience,  self-control  and  

self  direction  in  their  children  while       working  class  people  

are  more  concerned  with  training  their  children  in  obedience  

to  cultural  norms. Lower  classes  sub  cultural  is  not  strongly  

oriented  toward   the  future  as  are  the  middle  and  upper  

middle  classes. 29   

 An attempt was made to asses the awareness of the caste 

system among the children of various social groups (Table). 

Awareness of Caste system 
Groups 

No.% 
Fully aware 

No. % 

Partially 

aware No. % 

Not aware 

No. % 

Total No.% 

Hindus 
Brahmins 

13 32 28 68 - - 41 100 

Muslims - - 16 50 16 50 32 100 

Total 13 32 44 59 16 50 73 100 

                                                
28 Dr. Vidya  Dhar  Sharma, Vandana Thapa, ‘ Sociology Manual,’  Published  by,  
H.G  Publication,  New  Delhi,  New  Edition:  2003,   p. 218.     
29 Kohn  Melvin  L,  “Social  Class,  Occupation  and  Parental  Values,”  In  Alan  L.  

Grey, (Ed),  Class & Personality  in  Society,  New  York:  Atherton  Press,  1969,  

cited  in,  D. Sinha, no .9,   p. 16. 
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 Brahmins, accounted for 100 per cent awareness, where 

as Muslims were not aware of the caste system. Of the children 

who were aware, not all were fully aware. A majority of them 

partially aware.  

 Among the children who were aware of  the caste system, 

it was found that the exact meaning of the term “Caste System” 
was not known to all. Twenty one per cent children knew it well. 

Sixty per cent knew to some extent and 19 per cent had a very 

poor knowledge of it. 

4. The  Role Of  Religion   In  Transmission Of  Values 

 The term religion refers to certain characteristic type of 

data (beliefs, practices, feelings, modes, attitudes, etc) from time 

to time.  Man  themselves  forced  to  reconsider current and  

inherited  beliefs  and  ideas  to  gain  some  harmony  between  

present  and past experience  and  to  reach  a  position  which  

shall  satisfy  their  demands  and  give  confidence  for  facing  the  

future.  In  India,  there are  different   type  of  religious  groups  

living  together  and  follow  their  traditions  and customs  to  

their  own  views. Every  religion  and  society  have  its  own  

views codified  and  non-codified  for  children,  especially  their  

role  as  children  and  the  function  of childhood   in  relation  to  

adulthood. 

 In  Hindu  way  of  life,  religion  has  played  a  leading  

role  in  the  indoctrination of  the  ideal values  of  Dharma,  

Karma,  Moksha. Just  as  the  family  plays  a significant  part  in  

the  development  of  social  values, religion  has  become  the  

main agency  for  the  intergenerational  transmission  of  the  

Hindu  moral  philosophy.  The concept  of  Dharma  and  Karma  

inculcate  the  values  of  endurance  contentment, submission  

and  withdrawal  in  the  growing  child. 

 The  Muslim  culture  based  on Quran (the Holy book)  

and  the  life  style  of  Prophet Hazrat  Mohammed.  The  Holy  

book  Quran,  emphasises  ways  to live  a socialized  life,  and  the  

things  related  to  the  life  of  Mohammed  Saheb  and  message  

of  God, in  words  of  Mohammed  Saheb. 
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 In  sikhism,  way  of  life  is  inspired  though  the  life  of  

Guru  Nanak  and  the  message  of Guru  Govind  saheb.  Sikhism  

was  born  out  of  the  teachings  of  Guru  Nanak, at  the 

beginning  of  the  16th  century.  This  movement  rejected  the  

harmony  and  the  socio-economic  division  of  the  Brahmanical  

society.  

 In  Christian  theology,  the  role  of  God  and  the  saints  

as  standards  for  virtue  has been  highly  important. These  

religions  values  are  implemented  through  the teaching  of  

religious  head  with  the  help  of  religious  text, and  through  

the  narration  of  stories  and  parables  by  members  of  

extended  family.  

 Thus  it  can  be  said  that  religion  plays  very  important  

role  in  regulating  the behaviour  of  people  almost  in  every  

part  of  the  world. The  moral  codes  of  most of  the  

communities  of  the  world  have  been   integrated  directly  or  

indirectly  with some  sort  of  super  natural  beliefs  and  

practices  associated  with  the  ideal  of Godhood.  Thus  religion  

while  acting  as  a  means  of  social  control  affect  not  only the  

human  personality  but  also  the  culture  and  the  social  system  

of  the  community  and  thus  ensures  the  continuity  of  the  

society. 

5. Political   Socialization: 

 In  the  context  of  Indian  political  identity  such  as  a 

formulation  of  the social  identity  has  several  implications.  

Our  history  of  distinct  regional  identities  in  the  pre-

independence  era  and  post-independence crystallization  of  

these  regional identities  would  lead  us  to  believe  that there  

would  be  a  relatively  low  consensus  on  attribute  of  

similarities shared  across  different  region  of  the  country.  

Especially  those  states  of  the  country  or  social  groups  which  

experience  devolution  in  term  of  the  dominant  sanskritic  

culture  are  more  likely  to  define  their  social  political  identity  

in  term  of  attributes  distinctive  to  them  in contradistinction  

to  out  groups,  and  they  would  tend  to  idealize  and  show 

greater  emotional  affects  towards  such  attributes.  In  fact,  the 
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emotional  fervour  associated  with  linguistic  issues  in  the  

country  can perhaps  be  viewed  in  the  context  of  the  

definition  of  the  social identity  structure  of  the  different  

language  groups  in  the  country. Language, it  appears  

constitutes  the  chief  attributes  of  in-group solidarity  and  out-

group  distinctiveness  for  many  socio-political  groups within  

our  country.   

 The  research  question, therefore,  broadly investigated  

by  the  present  series  of  studies  is  to  find  out  the  extent of  

differential  effects  of  diverse  social  realities  in  the  acquisition  

of socio-political  concepts  and  ideas  by  Indian  children  in  

different  parts  of  the  country.  In  delineating  the  structure  of  

national identity  two  aspects  are  salient,  firstly,  perception  of  

similarities  with  the  in-group  and  secondly,  perception  of  

distinctive  differences represent  the  cognitive  aspects  of  the  

attitudes. The  affective  and evaluative  aspects  accompanying  

the  attitudes  may  be  considered  as  the  effects  of  the  

idealization  process  inherent  in  the  use  of  symbols and  

transmission  of  messages  by  the national  system. 

 Thus  a  flag,  a national  leader  acquires  properties  by  

themselves  to  give  rise  to intense  feelings  of  loyalties  and  

affection  towards  ones  own  people  or nation. It  is  important  

to  know  how  a  growing  child  learns  to  think, feel  and  

understand  about  his  environment,  it  is  equally  important  to 

know  how  a  growing  child  learns  to  integrate  himself,  

socially, emotionally  and  cognitively  with  the  political  human  

grouping  to  which  he  belongs.  There  are  numerous  studies  

of  political  behaviour on  adults  but  it  is  only  recently  that  

children  have  constituted  the focus  of  attention  of  

psychologists  in  area  of  political  behaviour.  Since the  roots  of  

many  later  conception  and  prejudices  can  be  traced  back to  

childhood  learning  experiences,  it  seems  more  important  to  look  in to  the  child’s  perceptions  of  his/her  country,  political  

leaders  and   the  significance  of  their  meaning  given  by  them.  

In  recent  years  Hess  and  Torney  emphasised  this  concern  in  their  work  on  children’s  political  views  based  on  a  number  
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of  studies  conducted  by  them  in  the  United  States. 30  

However  by  the  age  of  14, feelings  of  dissimilarity  are  seen  

in  the  term  of  political  and  personality  attributes. Their  

research  on  agents  of  socialisation  of  political  attitudes  in  

children  emphasise  mainly  parents,  teachers,  peers  etc. 

 The chief objective of the study is to consider outlooks 

and expressions of affective preference of children of three age 

groups, e.g., 8, 9, and 10 years towards group of people at the 

intra-societal and inter-societal levels. The approach is to 

consider the similarity- differences dimension and affective 

preferences or acceptance as representing the two essential 

cognitive and affective aspects of national attitudes. 

 

                                                
30 R. D. Hess,  and  J. V. Torney,  .  The  Development  of  Political  Attitudes  in  
Children,  Chicago :  Aldine.  1967, cited  in, D.  Sinha, no.  11,  p.74 
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CHAPTER TWO 

 

 The  concepts  of  socialisation  has  always  been  a  part  

of  human  life. It  is  well  known  that  all  parents  consciously  

or  unconsciously  pass  on  their  specific  life  styles  to  their  

offspring.  In  earlier  days  family  orientation  transmission  was  

essential  for  the  struggle  for  existence, survival  and  

protection  against  possible  dangers.  Late  on,  it  formed  the  

ground  work  for  civilisation  and  became  the  characteristic  

feature  of  specific  cultural  groups.  Socialisation  in  its  

simplest  form  can  be  defined  as  the  learning  of  the  culture  

by  each  new  generation.     

 Within  this  framework,  the  success  or  failure  of  

socialisation  of  an  individual  in  a  society  as  a  whole  is  

crucial,  as  Albert  J.R  has  said, “Universal   failure  in  
socialisation  would  mean  extinction  of  a  society.” 31 

 This  approach  to  socialisation  emphasising  the  

culturally  determined  aspects  of  behaviour  is  exemplified  by  

Dunham  H.W ,  in  his  definition  of  socialisation  as  a  process  

by  which  the  new  born  child  is  moulded  by  the  culture  of  

his  group  and  hence  becomes  an  acceptable  person  in  

society. 32 In  addition  to  anthropologists,  Freud  and  his  

psychoanalytic  movement  have  had  an  important  influence  

on  the  concept  of  socialisation. 33   If  anthropology  has  

contributed  a  clear  awareness  of  the  importance  of  the  

socialisation,  psychoanalysis  has  contributed  a  wealth  of  

specific  hypotheses  about  the  influence  of  socialisation  on  

personality.  As  Bronfenbrenner  has  indicated,  it  is  the  

                                                
31 Albert  J.R, “Social  Organization  and  Socialization :  Variations  on  a  Theme  about  Generations” ,  Unpublished  paper,  cited  n,  Maccoby  E.E. , “The  
Development  of  Moral  Values  and  Behavior  in  Childhood.”  In  Clausen  J.  A..  
(Ed.), Socialisation  and  Society,  Boston :  Little  Brown  &  Co.,  1968,    p .3.    
32 Dunham  H.W., “ Methodology  of  Sociological  Investigations  of  Mental  Disorders.”   International  Journal  Of  Social  Psychiatry ,  1957 ,  p.  16 . 
33 Freud . S,  New  Introductory  Lectures  on  Psychoanalysis,  New  York: W.W  

Norton,  1973,  cited  in,  D.Sinha,  no.11, p. 11 
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grounding  in  psychoanalytic  theory  which  has  led  many  

workers  to  focus  on  the  general  effective  quality  of  the  

parent  child  relationship  as  an  antecedent  condition  for  the  

development  of  particular  forms  of  behaviour.34 The  

psychoanalytical  oriented   thinking  of  social  anthropologists  

like  Kardiner  and  others  must  have  instigated  them  to  study  

the  influence  of  cultural  factors  on  the  process  of  

socialisation.35   

 The  social  anthropologist  had  a  significant  influence  

on  the  thinking  about  the  socialisation  process . 

Anthropologist  have  demonstrated  through  their  ethnographic  

findings  that  cultural  factors  are  very  crucial  in  influencing  

human  behaviour  and  they  vary  from  one  society  to  another,  

to  the  extent  that  it  is  beyond  the  grasp  of  anyone  who  

knows  only  his  own  culture . Anthropologist  have  made  us  

aware  that  the  socialization  process  and  its  mechanism  have  

an  important  role  in  transmission  and  survival  of  any  

culture. 

 Family  bonds  are  still  very  strong  in  India,  and  all  

efforts  must  be  made  to  preserve  and  maintain  the  family  as  

a  strong  unit,  though  with  our  present  conditions  of  flux  and  

change,  it  necessarily  cannot  always  be  the  old  joint  family-

which  in  the  past,  in  spite  of  all  its  faults,  helped  its  

members  to  great  extant  to  overcome  social  difficulties  and  

problems.  Some  people  do  not  wish  to  include  family  

planning  services  as  services  which  strengthen  parental  care. 

But  it  is  one  of  the  most  important  services.  We  of  the  

Family  Planning  Association  believe  that  every  child  should  

be  warmly  welcomed  by  its  parents,  who  look  forward  to  its   

coming  and  who  can  provide  it,  not  only  with  love  and  

affection,  but  also  with  food,  clothing,  education  and  health.  

Children  should  come  through  choice  at  a  time  when  parents  

are  able  to  look  after  them  well  and  not  by  chance.         

                                                
34 Bronfenbrenner . U,  no. 5,  p. 517. 
35 Kardiner,  A.  The  Individual  and  his  society,  New  York :  Columbia  

University  Press,  1939,  cited  in  D.Sinha ,  no.11,  p. 4. 
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 The  study  of  socialisation  among  different  cultures  is  

sometimes  directed  at  analysing  the  uniformities  of  socialisation,  for  example:  Whiting’s  publication  on  the  
Kwoma.36 Sometimes  it  is  directed  at  exhibiting  specific  ways  

in  which  socialisation  varies  from  one  society  to  another, 

Margaret  Mead  studied, the  affects  of  socialisation  on  

personality.37  The  argument  is  that  socialization  produces,  

though  with  much  intention  or  awareness,   to  a  model  

personality  characteristic  of  the  particular  group . 

 The  psychoanalytic  approach  dominated  the  thinking  

not  only  of  the  anthropologists  but  also  of  social  

psychologists  who  continue  to  believe  that  early  childhood  

training  and  child  rearing  are  influenced  by  the  cultural  

characteristics  which  are  more  or  less  similar  in  children  of  

a  specific  culture. The  above  discussion  gives  a  strong  ground  

to  believe  that  socialization  be  it  a  process  or  a  product  is  

influenced  to  a  considerable  extent  by  the  cultural  

characteristics  of  the  family.  In  this  context,  culture  may  be  

defined  as  the  behaviour  patterns,  beliefs,  acts,  institutions  

and  all  other  products  of  human  behaviour  that  are  learned  

and  shared  by  a  particular  group  of  people  and  are  passed  

on  from  generation  to  generation.  The  process  by  which  

culture  is  passed  on  to  new  members  of  the  society  is  called  

socialisation.  This  process  must  take  place  in  order  that  the  

new  members  know  what  behaviour  is  expected  of  them  as  

well  as  what  they  may  expect  from  their  cultural  

environment. Because  culture  and  socialisation  are  so  

important  to  human  development,  researchers  have  been  

interested  in  determining  the  exact  effects  of  a  culture  on  

development.  To  study  these  effects  it  become  necessary  to  

compare  two  or  more  cultures.  

 The  development  of  moral  standards  and  the  cultural  

transmission  of  values  takes  place  as  a  result  of  socialization  

                                                
36 Whiting  J.W.M,  Becoming  A  Kwoma ,  New  Heaven :  Yale  University  Press,  

1941,  p.  1 
37 Mead,  no .  1,  p.  12. 
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whereby  the  growing  child  learns  to  be  concerned  with  

appropriateness  as  a  general  guide  to  his  conduct.  As  a  

mode  of  enculturation  or  inter-generational  transmission  of  

values,  the  process  of  socialization  becomes  one  acquiring,  

incorporating,  or  internalising  cultural  values  through  a  

variety  of  learning  mechanism  or  it  becomes  one  of  cognitive  

development.38  In  terms  of  values,  the  essence  of  socialisation  

is  the  development  of  person’s  inner  world  in  ways  that  are  
adequate  to  the  interpersonal  situations  and  to  the  larger  

social  order  in  which  he/she  participates.  As  socialisation  is  

the  process  by  which  the  child  learns  the  ways  of  a  given  

society  or  social  group  so  that  he/she  can  function  within  it,  Elkin  and  Handel  stated  that  “ socialisation  involves  
developmental  change  in  the  organism  through  

communication  in  emotionally  significant  relationships  which  are  shaped  by  social  groupings  of  varying  scope.”  39 The  

developing  child  perceives  his significant  others  as  role  

models  who  provide  the  patterns  of  behaviour  on  which  the  

child  patterns  his/her  conduct.  It  is  through  interaction  with  

these  role  models  that  the  child  develops  his/her  system  of  

values  which  is  turn  develops  in  him  the  ability  to  regulate  

his/her  own  behaviour.  The  ultimate  aim  of  the  child-care  

programmes  should  be  to  remove  or,  if  possible,  to  eliminate  

from  the  path  of  the  child  all  natural  and  man  made  

obstacles  which  impede  the  development  of  his  personality-

physical,  mental  and  moral  well-being,  and  his  cultural  

pursuits.  This  means  providing  him  with  concrete  services-

health,  educational,  recreational  and  social  resources- 

emotional  stability  and  a  happy  home.  And  if  institutions  and  

services  are  to  be  established  for  these  children  usefully,  

they  must  maintain  certain  minimum  standards. 

                                                
38 Hoffman,  M.L. “ Moral  Development”.  In  P.H  Mussen  (Ed.),  Carmichael’s  
Manual  of  Child  Psychology (Vol. 2).  New  York :  Wiley,  1970,  cited  in,  D. 

Sinha,  no.11,  p.  11-12. 
39 Elkin,  Fredrick  and  Handel,  Gerald.  The  Child  and  Society :  The  Process  of  
Socialisation.  New  York:  Random  House,  1972,   p.  27. 
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 Sudhir kakar, The Inner World, A Psycho-analytic Study of 

Childhood and Society in india,     

 This book has explored the developmental significance of 

Hindu infacy and childhood, and their concequences in Indian 

identity formation. Drawing upon anthropological evidence, life- 

historical and clinical data, mythology and folklore, the 

exploration has taken us into the shadowy realm of collective 

fantasy as well as the daily worlds of Hindu social organisation in 

search of the psycho-social foundation of our inner world. The 

emphasis has been on the mutual reinforcement of psyche and 

culture, in the sense that within a given cultural and social order, 

particular psychological themes become internalised in the 

individual psyche, later to be projected on back on to the culture’s institutions and social forms and thereby perpetuted 
from generation to generation. Thus far, we have skirted the 

wider implications of the inner world-the childhood layer of the 

mind- for the processes of modernisation and social change.        

Major Research Gaps : After studied the book The Inner World 

of Sudhir Kakar, the study found that he only foccused on the 

Hindu society in Indian context. This book is concerned with the 

psychological themes which pervade Indian childhood, and 

relates these themes to the traditions and institutions of culture 

and society in India. But this study is based on three major 

cultures of Indian society, the Hindu culture, the Muslim culture 

and the christian culture.  The study will cocentrate on these 

three cultures and the influence of culture on socialisation. 

 Wendy Craig, Childhood Social Development, their 

overarching goal in this study was to clarify the role of 

supportive parenting in the socialisation process. The measures 

of supportive parenting that were used – proactive teaching, 

calm discussion in disiplinary encounters, warmth, and interest 

and involvement in the child peer activities were derived from 

assesments conducted before children entered kindergarten and were found to predict children’s behavioral, social, and acadmic 
adjustment in both kindergarten and grade 6(approximately age 

11 years). Each kindergarten adjustment outcome was associated 
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with multiple supportive parenting measures,even after the 

effects of harsh discipline had been controled. Multiple 

supportive parenting measures also predicted changes in children’s academic performance from kindergarten to grade 6, 
again after contolling for HP(harsh parenting). These predictive 

relations were of a modest magnitude, but they do suggest that 

early positive and supportive parenting qualities may play a distinct role in promoting children’s school adjustment.    
 Supportive parenting also was found to buffer some of 

the development risks associated with early family adversity. 

Supportive parenting was most strongly related to child 

adjustment in grade 6 for those children who had been reared in 

single parent and/or low-Ses families in their early years. This 

suggest that supportive parenting may serve as a 

protectivefactor against the risk associated with certain type of 

family adversity. 

 Durganand Sinha, Socialization Of  The Indian Child, 

according to the author, Hindu society has a rich cultural heritage 

which provides an elaborate system of beliefs and attitudes and 

prescribes norms for almost all aspects and stages of life. The 

Hindu tradition is ancient but still exerts a powerful influence on 

our day to day life. Therefore, to understand the socialisation of 

the Indian child, it is essential to know the Hindu tradition 

comprising the set of beliefs and practices that are concerned 

with the development of the child.  

 In this pilot project on child-rearing practices among 

caste Hindu, backward Hindu and Muslim samples which were 

culturally different from each other. Because culture and 

socialisation are so important to human development, they are 

very interested in determining the exact effects of a culture on 

development.  

 This paper has its focus on the child : his growing up, his 

experiences in the family and the community and his preparetion 

for the future. The approach to the study of socialisation taken 

here represents a departure from the personality studies. The 

choice of the samples for the study was restricted to those 
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families pursuing traditional occupations. The family was the 

unit of sampling in Sanganer (Rajasthan) and  varanasi (U.P) and 

Chattarpur (Delhi) and communities pursuing farming in 

Rudrapur (U.P) identified, and fifty families from each of them 

were selected.  

Major Research Gaps: In their project the author is describing 

about the socialisation of a child in the Indian context. He has 

taken two different cultures from India, the Hindu, backward 

Hindu and Muslim samples to understand the process of 

socialisation. According to my study to concentrate on the two 

different cultures it is very nessasary to understand the trditions 

and beliefs of  both cultures. But according to the author to 

understand the socialisation of the Indian child, it is essential to 

know the Hindu tradition comprising the set of beliefs and 

practices that are concerned with the development of the child. 

Because in India there are many different cultures live together 

and they have their own traditions and beliefs, somewhere they 

are similar but in many ways they are very different to each 

other. So how can we understand the socialisation of Indian child 

only concentrate on the Hindu mythology.  

• The Indian journal of Child Health, Standards of Care in Child 

Welfare Institutions, about two-fifth of our population is 

composed of children below the age of eighteen. An 

overwhelming percentage of them are underfed, inadequately 

clothed and without the minimum physical care, facilities and 

opportunities which they need for their physical, mental, 

emotional and cultural growth. Under such conditions, to talk 

about minimum standards for our child-care institutions might 

seem a little irrelevant. 

 Institutions of smaller size are preferred and certain 

services are considered as essential and a very useful list in this 

behalf has been drawn up.   

The needs of children were taken into consideration while fixing 

the minimum standards regarding: 

(1) diet: quantity, quality of food and process of food 

preparation; 
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(2) accomadation per child and general space requirements; 

(3) decoration; 

(4) clothing and bedding; 

(5) education: general and technical; 

(6) health; 

(7) recreation; 

(8) sanitation; 

(9) treatment and rehabilation measures etc. 

Major Research Gaps : The ultimate aim of child-care 

programmes should be to remove or, if possible, to eliminate 

from the path of the child all natural and man made obstacles 

which impede the development of his personality-physical, 

mental and moral well-being, and his cultural pursuits. 

Unfortunately, millions of our children are homeless or have 

inadequate or poor homes and their deprivations, insecurities 

and anxieties originate in the homes. In such a case, one of the 

good institution with proper physical facilities, well-balanced 

programmes and well-qualified staff.    

 Even children coming from well-to-do families, especially 

in urban areas, develop peculiar problems and disorders because 

of many tensions impinging on them and negative influences 

operating on them. For this category special services are needed. 

Parental Care of Children, By, Mithan J. Lam, The journal of family 

welfare, the child is born into the family, and there are no two 

opinions that the parents and the family are the most important 

factors in life. It is also axiomatic that whatever we can do to help 

the family to live a normal well-rounded life reflects not only 

upon the health and happiness of the family and its children, but 

eventually on nation itself.  

 In order to promote greater social life amongst the 

underprivileged group of mothers, to make them take an 

intelligent interest in their children, some sort of an organisation 

like mother’s clubs is necessary. There are schemes for starting 

maternity and child welfare centers in all towns and big villages, and more and more of children’s play centers and parks are being 
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encouraged by the Indian Council for Child Welfare through its 

state councils. These very same buildings and places could be used for mother’s clubs, where they can meet once or twice a 
month or oftener, see films or hear talks on topics of interest to 

them. 

Major Research Gaps: According to me this sort of organisations 

are located only for high society or middle class groups. But small 

poor groups can not get the advantages of these. Because this 

type of organisations started , only educated or rich groups take 

part in sort of activities. But who those are really needy, they don’t come,a very high society, who has no time for their children 
then how will they join this sort of programmes. Otherwise, 

instead of spending money on big institutions where scores of 

children are housed, it is better to treat the child in the milieu of 

his own home and family.  

 C. C. W. National Conference on Child Welfare, 

Recommendations for Child Welfare Programmes,It was 

recommended that welfare centres be attached to all 

hospitals where advise on health matters and emphasis 

on responsibilities of parenthood, both maternal and 

parental be made available. The group further 

recommended that the programme for manufacturing 

these articles locally must be enhanced.     

 in view of the widespread malnutrition prevalent among 

school children, it was recommended that the scheme, for 

provision of a well balanced meal at school submitted by the 

ministry of health, Government of India, for incultion in 

second five year plan now pending with the planning 

commission must get priority and be adopted at an early 

date.  

 Special attention should be given to the recreational and 

cultural activities of children in order to give them an 

opportunity for allround development.Arvind Sharma, 

Religious Traditions in Educational Policy,Ratna Ghosh 

and     Mathew Zachariah, Education and the Process of Change, arvind Sharma’s paper on religion and education, 



 

45 

raised a question of whether comparative religion should 

be taught in indian schools.  

 Sharma agrees that the model of India as a secular state is 

here, and with good reason, to remain. Hence the presupposition 

of religious neutrality  is the starting point for any discussion of 

religious education. Dr. Sharma has shown on historical and 

logical grounds that religious neutrality has three possible 

definitions no, all, and general. He has ruled out no religious 

education. Though he himself has not stated why, his rejection of 

the view that each religion teaches students of its own persuation. The remaining possibility is ‘general religion’. While 
Dr. Sharma does not tell us why he prefers education in comparative religion to ‘universal religion’. The outcome is a 
decision to support the study of comparative religion in state- 

run educational institutions. 

Major Research Gaps: In my opinion, comparative religion is 

probably the best starting point for religious education but, it 

may not meet the hidden agendas of tolarence, values and living in ‘unity and difference’. It should be pointed out, however, that 
the study of comparative religion does not necessarily foster 

tolerance, cultivate values, or preserve and progress identity.  

 B. Syamalakumari, Pre-Primary Language Development 

Materials, according to the auther the process of socialisation 

becomes very natural if it is done in the mother tongue of the 

child. Since language itself is a system of symbols, when the 

initial socialisation is done in a non-mother tongue of the 

child, language symbolism gets more complicated and the 

child begins to feel uneasy. This happens more so, especially 

when the language used in the pre-school has no 

opportunities of reinforcement outside its school 

environment. First generation learners and children from the 

families which have very little exposure or competence in 

English face this barrier. And there are millions of children in 

this category in India. Even though many parents are aware 

that socialization is best done through mother tongue 

medium, they send their to English medium nursery schools, 
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because in their view early exposure to English will give them 

an edge in this competitive world. It is a general belief that 

mother tongue shapes the socialization process and sharpens children’s ability to grasp ideas and internalize them. 
Major Research Gaps: The process of socialisation become very 

natural and easy in the mother tongue of the child. But according 

to me now-a-days in India English medium education is a symbol 

of status. It changes the life of a child and mould him a acceptable 

member of the society. So I think early English language 

education is also very nessessary with the mother tongue of the 

adolescent for socialisation.       

 The EFA 2000 Assessment: Country Reports, India, Looking 

beyond 2000, 

Policy Directions for the Future. 

 The Indian Constitution, adopted in 1950, directed the 

State to ensure provision of basic education for all children upto 

the age of 14 years within a period of 10 years. The struggle to 

achieve this basic commitment began immediately. During the 

last fifty years, several milestones in this regard have been 

crossed. Beginning with a situation where four out of five 

persons were illiterate, and only two out of ten children went to 

school, it has not been an easy task to meet the constitutional 

commitment. The country began its journey towards the goal of 

universal elementary education for all by opening more and 

more primary schools across the country. The system has grown 

huge in size and coverage. Today nearly four out of five children 

in the age group 6-14 years are in the school. Two out of three 

persons are functionally literate. Progress achieved is by no 

means small. But it falls short of meeting the goal of Education 

For All. 

 The future policies and programmes are to be guided by 

this perspective. The following paragraphs set forth the 

directions in which the EFA effort will be focussed in the years to 

come beyond 2000. 
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Provision of Elementary Education for All - Continuing the 

Unfinished Task  

 Approaches to achieve the goal of universal elementary 

education in the years to come have to measure upto the 

magnitude and complexity of the task which has so far remained 

incomplete. Efforts to pursue this goal will be guided by three 

broad concerns : 

 The national resolve, as stipulated in the National Policy on 

Education, to provide free and compulsory education of 

satisfactory quality to all children upto the age of 14 years.  

 The political commitment to make the right to elementary 

education a Fundamental Right and enforcing it through 

necessary statutory measures.   

Early Childhood Care and Education (ECCE)  

 It is now globally recognized that systematic provision of 

Early Childhood Care and Education (ECCE) helps in the 

development of children in a variety of ways such as group 

socialization, inculcation of health habits, stimulation of creative 

learning process and enhanced scope for overall personality 

development. In the poorer sections of the society, ECCE is 

essential for countering the physical, intellectual, and emotional 

deprivation of the child. ECCE is also a support for 

universalisation of elementary education and it also indirectly 

influences enrollment and retention of girls in primary schools 

by providing substitute care facilities for younger siblings.  

 At present, Integrated Child Development Services (ICDS) 

is the most widespread ECCE provision. Besides, there are 

preschools, balwadis and so on under the Central Social Welfare 

Board, in addition to some state government schemes and 

private efforts. Efforts have to be made to achieve greater 

convergence of ECCE programmes implemented by various 

government departments as well as voluntary agencies by 

involving urban local bodies and gram panchayats. Further, ECCE 

will be promoted as a holistic input for fostering health, psycho-

social, nutritional and educational development of the child. 
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Children’s Rights:  India Cases, Human and Constitutional Rights, 

Article 24 Prohibition of employment of children in factories, etc.       

 No child below the age of fourteen years shall be 

employed to work in any factory or mine or engaged in any other 

hazardous employment. 

Article 45 Provision for free and compulsory education for children  

 The State shall endeavor to provide, within a period of 

ten years from the commencement of this Constitution, for free 

and compulsory education for all children until they complete the 

age of fourteen years.  

Introduction (from Bills of Rights Comparative Law 

Materials): The rights of children are protected by the 

fundamental rights and freedoms and also have been covered 

under the Directive Principles of State Policy. Important among 

there are Art.24 (Right against exploitation) provides that no 

child below the age of 14 years shall be employed to work in any 

factory or mine or engaged in any hazardous employment; 

Article.39 (f) states that the State shall, in particular, direct its 

policies towards securing that children are given opportunities 

and facilities to develop in a healthy manner and in conditions of 

freedom and dignity and that childhood and youth are protected 

against exploitation and against moral and material 

abandonment and under Article.45, the State must endeavor to 

provide, within the period of 10 years from the commencement 

of the constitution, free and compulsory education for all the 

children until metric.   

Laws and Daycare Programmes and Services 

  Even where laws for the provision of creches have been 

enacted they are only for the organised sector, factories, mines 

and plantations. Few women workers fall under this definition  

especially since a minimum number of women in the concerned 

establishment has been stipulated. The Contract Labour Act 

(1970) the Inter State Migrant Workers Act (1980) and the Bidi & 

Cigarette Workers Act (1966) have legislative provision for 

creches on the same model as in the organized sector. 
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 The Government being concerned about providing child 

care servics and facilities, so as to prevent child abuse and 

neglect. The various programmes/schemes that cater of this need 

are Scheme of Creches/Day Care Centres for Children of Working 

and Ailing Mothers; Balwadi Nutrition Programme and Scheme of 

Construction/Expansion of Hostel Building for Working Women 

with a Day Care Centre.  

 In 1975, the Department of Women and Child 

Development started the scheme of Creche/Day Care Centres for 

Children of Workig and Ailing Mothers to provide day care 

services for children (upto 5 years of age) of mainly casual, 

migrant, agricultural and construction labourers, whose total 

monthly income does not exceed Rs. 1,800 per month. The 

children of these women who are sick or incapacitated due to 

sickness or suffering from communicable diseases are also 

covered under the scheme. The services include supplementary 

nutrition, helth check-up, immunisation, etc. The programme is 

implemented by the Central Social Welfare Board and two other 

national level voluntary organisations. During the year 1993-94, 

12,470 creche unit provided services to about 3000,000 children.   

 To meet the ever increasig demand for new creches, a 

National Creche Fund has been set up by the Department of 

Women and Child Development with a corpus amount of Rs. 

19.90 crores This fund would be utilised to set up new creches as 

well as for conversion of some of the existing anganwadis into 

anganwadi-cumcreches.  

 Since 1970-71, the Balwadi Nutritioin Programme is 

being implemented through the Central Social Welfare Board and 

four national level voluntary organisations. The basic aim of this 

programme is to provide supplementary nutrition to children in 

the age group 3-5 years attending balwadis/day care centres. The 

balwadis also look after the social and emotional development of 

these children. At present, about 5,641 balwadis are being run in 

the country.  

 In order to promote greater mobility for working women 

in the employment market, the Department of Women and Child 



 

50 

Development started the scheme of Construction/Expansion of 

Hostel Building for Working Women with a Day Care Centre in 

1973. Under the scheme, single working women who are 

unmarried/widow/divorce/separated and married working 

women whose husbands are out of town, are provided 

accommodation for five years. Working women with children 

upto eight years of age are eligible to live in a separate hostel, 

where day care facilities are provided for children. So far, these 

facilities have been provided to 5,907 children in 229 hostels.  

  A people’s response to the inadequacy of child care 
services in 1989 was the formation of a Forum for Creche and 

Child Care Services (FORCES) in India. The forum is an advocacy 

group and a network of 50 organizations committed to the care 

of preschool children. The demand was primarily for a network 

of creches and child care services for working women of the rural 

and urban poor. The more specific demands were the inclusion of 

child care under the Minimum Needs Programme, the setting up 

of a Central Fund for preparatory work and to meet annual 

expenditure for child care services. The strict implementation of 

laws regarding the provision of child care and an inter-

ministerial group to chart out new programmes were also 

demanded.  

Gaps in Child Care Services:  

 Young children are seen as the mother’s personal and private 
responsibility. This has been referred to as the three myths that 

have contributed to the neglect of the young child of the poorest section. The child’s membership of a joint family and the 

availability of concerned adults to address themselves to the 

needs of the young child is not supported by fact. The second myth is that mothers in India are not ‘working women’ but are 
full time housewives. This may be true only of small sections of 

the population. For most women, the labouring in formal or 

informal institutions is the daily destiny. The third myth is that 

child care can be handled by anybody, and that it does not 

require any specific training. Awareness campaign to.........  
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 The Maternity Benefits Act (1961) applies only to women 

in establishments. It entitles women leave from work for three 

months altogether. This may need modification to a longer period 

after childbirth. However, in the unorganised sector, it is the 

State which must ensure maternity benefits, making it incumbent 

upon employers to share the financial burden.  

  While the National Code for Protection and Promotion of 

Breastfeeding (1990) and the Regulation of Breastmilk 

Substitutes (1992), appear to support the right of infants to receive mother’s milk, there is no support for the right of the 
women to breastfeed. The failure to perceive women as both 

mothers and workers has been harmful to many women who 

have lost their jobs, to keep their infants well.  

Priority Areas for Action in Child Care  

 Some of the concrete steps towards strengthening child care are  

i. Working for improved facilties included extended leave for 

nursing mothers.  

ii. Enhancing focus in child care services on children with 

special needs.  

iii. Extending outreach, and enhancing quality of child care 

services, ensuring minimum standards.  

iv. Improving targeting for the under three age group.  

v. Focussing on needs of poor women. 

EDUCATION  

Articles 28-1(a) of the Convention states that primary education 

be made compulsory, available and free for all. 

Policies an Programmes  

 More than four decades ago, the Constitution of India made an even bigger commitment. Its Article 45 states “The State 
shall endeavour to provide, within a period of 10 years from the 

commencement of the constitution, of free and compulsory 

education for all children until they complete the age of fourteen years”.  
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 The National Policy on Education (NPE), 1986 and 

Programme of Action (POA), 1992 have perceived education as 

fundamental to all round development of childrn and stipulate 

free and compoulsory education of satisfactory quality to all 

children upto 14 years of age before the turn of the century. NPE 

also emphasizes universal enrolment of children and restate the 

target as follows:  

 “It shall be ensured that all children who attain the age of 

about 11 years by 1990 will have had 5 years of schooling or its 

equivalent through the non-formal stream. Likewise, by 1995 all 

children will be provided free and compulsory education upto 14 

years of age”.  
 The Policy aims to fulfill the objective of “Education For All” by providing early childhood care and education, 
universalising elementary education through formal and non-

formal methods, reducing wastage and involving local 

community in the management of elementary education. It also gives crucial importance to teacher’s performance. Early 
Childhood Care and Education (ECCE) has been accorded a high 

priority in NPE. It views ECCE as an important programme in its 

own right, as it promotes all round development of children in 

the age group 0-6 years and prepares them for school. ECCE also 

give equal importance to children belonging to underpriviledged 

groups. The major vehicle of ECCE is ICDS programme.  

 The Department of Women and Child Development is 

implementing Early Childhood Education (ECE) Programme 

since 1987-88. The ECE programme seeks to improve the children’s communication and cognitive skills as a preparation 
for entry into primary school. The programme is implemented in 

the country in the nine educationally backward States i.e, Andhra 

Pradesh, Assam, Bihar, Jammu and Kashmir, Madhya Pradesh, 

Orissa, Rajasthan, Uttar Pradesh and West Bengal. Till March 

1994, 190 NGOs were being assisted to run 4,365 ECE centres.  

 The Department of Education has introduced various 

programmes to achieve the goal of universalisation of elementary 

education. The programmes in operation are Operation 
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Blackboard, Minimum Levels of Learning, Scheme of 

Operationalising Microplanning and Scheme of Non-formal 

Education. These programmes aim at bringing about substantial 

improvement in the facilities and quality of eduction in primary 

schools, alongwith improvement in the existing level of learning 

achievement of children. Under the scheme of operation 

Blackboard, 91 per cent of the primary schools had been covered 

till 1992-93. Under Minimum Levels of Learning, about 15 NGOs 

have been identified and sanctioned projects to implement the 

programme covering 2,000 primary schools. A major initiative of 

Education Department has been of District Primary Education 

Programme (DPEP) which lays emphasis on Micro-planning, 

involvement of communities and gender focus.  

 The role of non-formal education (NFE) for children in 

the age group 6-14 years has been recognised since 1964-66. 

NFE has been envisaged as an alternative strategy to formal 

eduction to provide complementary role in achieving the goal of 

universalisation of elementary education. The Scheme of 

Nonformal Education was launched in 1979-80 and is being 

implemented in IS States/UTs with an aim to make provision for 

education comparable with formal schooling for children in the 

age group 6-14 years. The scheme is particularly for the school 

drop-outs, working children, children in habitations without 

schools and girls who cannot attend formal schools on account of 

domestic chores. During the Eighth Five Year Plan it is proposed 

to increase the number of projects.  

 The major goal of education in the National Plan of Action 

for Children further strengthens the commitment made in the 

constitutional provisions and goals of the National Policy on 

Education. It gives priority to universal enrolment, retention and 

attainment of minimum levels of learning; reduction of 

disparities; universalisation of effective access to schooling and 

expansion of early childhood development activities, and 

universalisation of elementary education with focus on girl child 

and disadvantaged groups.  
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 To implement the National Plan of Action effectively, due 

emphasis is being given to community mobilisation and use of 

media to sensitise the community to the need for education and 

empower them to ensure accountability of the schools system for 

their children.  

 All these efforts have resulted in desirable changes in the 

education indicators. The literacy rate has steadily increased 

from 18.3 per cent in 1951 (for 5 years and above) to 52.1 per 

cent in 1991 (for 7 years and above). The sex differentials in 

literacy rate however, have remained very pronounced, while the 

male literacy rate in 1991 was 64.1 per cent, the female literacy 

rate was 39.3 per cent. There has been a substantial increase in 

enrolment at all levels. Enrolment in classes I-V has increased 

from 99.1 million in 1990-91 to 105.4 million in 1992-93, and 

that in class VI-VIII from 33.3 million in 1990-91 to 38.7 million 

in 1992-93. There has been increase in enrolment of girls in all 

the classes. Till June 1994, 10.4 million children in the age group 

3-6 years had been receiving pre-school education in anganwadis 

under ICDS projects. About 5.7 million children had been 

receiving non-formal education in 0.32 million Non- formal 

Education (NFE) centres till March 1994.  

 There has been some improvement in the drop-out rates, 

but the problem still persists. The measures being adopted for 

reducing drop-out rate include making the curriculum and 

teaching process more interesting, and improving the schools in term of physical facilities and teacher’s performance. As a result, 
the drop out rate at primary level has come down from 58.70 in 

1980-81 to 48.08 in 1989-90, and that in classes I-VIII to 64.09 

(1989-90) form 72.70 (1980-81).  

Gaps in Educational Provisions:    

 The Annual Report (1993-94) of the Department of Education states; “Despite expansion of education, vast ground is 
yet to be covered for fulfilling the Constitutional mandate of 

Underutilization of Elementary Education. Drop out rates are 

significant; retention of children in schools is low; wastage is 

considerable (In 1988-89, drop out rates were 46.97% in classes 
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I to V and 62.29% in Class I to VIII). There are striking disparities 

in access to Elementary Education disparities as between 

regions, rural and urban areas, boys and girls, the affluent and 

the deprived and the minorities and the others. The clientele to 

services in the age-group of 6-14 is of the order of 153 million as 

on 1st March 1991 constituting about IS per cent of the total 

population. Of this 51 per cent were boys and 49 per cant were girls”.  
Availability of Schools and Teachers  

 In spite of a rise in the absolute number of schools and 

teachers between 1965 and 1986, the number of schools and 

teachers per ten thousand persons progressively declined during 

this period. Almost one-third of the primary schools in the rural 

areas continue to be single teacher schools. Another one-third of 

the rural primary schools have only two teachers each, with two-

thirds of the rural primary schools having two or less teachers 

each. Many primary schools lack even basic infrastructural 

facilities essential for any acceptable quality of education.  

Curriculum and its Transaction  

 The Forty-second National Sample Survey (1986-87) 

showed that about one-third to one half of the out of school 

children find school either boring, irrelevant or threatening (i.e. 

failure in examinations). Keeping in view these findings, a 

number of steps have been taken to strengthen curriculum of 

elementary education to make it more flexible and responsive to 

the local needs and environment. The component of skill 

formation are progressively increased to relate it to the ‘World or Work’ which exercises a strong pull on the life of a large number 
of children after the age of 10 years. The emphasis is being placed 

on participative mode of learning to encourage activity based 

learning and exploration,inquiry, creativity and initiative on the 

part of the students.  

The Concept of Minimum Levels of Learning  

 The concept of Minimum Levels of Learning (MLL) has 

been introduced with a view to ensuring a child-centred 

approach to teaching and assessment. Rather than focussing on 
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acquiring competency in the syllabus, MLLs have been designed 

to ensure that children actually learnt in the class. However, 

there have been several problems with its implementation. The 

MLLs tend to focus on literacy and numeracy, rather than 

integrated education. Teachers find the concept difficult to 

translate into pedagogy. Minimum competencies laid down in 

MLL are being reworked with a view to taking into account child 

development parameters. More stress is being placed on teacher’s training in modern teaching techniques.   

Teachers and Administration  

 The Acharya Ramamurthy Committee Report underlines 

the role and status of the teachers in the educational process and 

in society. The teacher is at the bottom of the administrative 

hierarchy. There is now more focus on capacity-building and 

continued training for teachers. DIETS and SIETS are being 

strengthened to enable them to meet this need. Experiments in teacher empowerment, like “Shikshak Samakhya” have also been 
taken up though on a limited scale. 

Allocation of Resources  

 The Kothari Commission (1964-66) had recommended 

that the proportions of GNP allocated to education must rise from 

2.9% in 1965- 66 to 6.0% in 1985-86. This recommendation was 

included in the National Policy on Education, 1968. This 

recommendation was based upon projected economic growth 

rates which could not be realized. Notwithstanding the fact that 

the percentage of GNP allocated for education fell far short of the 

recommended level, spending on education as a share of GNP has 

increased from 2.9 per cent in 1965-66 to 4.0 per cent in 1985-86. After the ‘Education for All’ Summit, India has commited to 
ensure that free and compulsory education of satisfactory quality 

is provided to all children upto 14 years of age before the 21st 

century. Budgetary provisions of Rs.2365.61 crores for the year 

1994-95 in respect of Department of Education has been made.   
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Priorities for Action in Education  

 For overhauling strategies in education and to get holistic 

vision of education following activities are being undertaken and 

would need to be strengthened  

i. Focussing on the Constitutional obligation to provide free 

and compulsory education for all children, atleast upto the 

age 14.  

ii. Promoting education as an agent of liberation and social 

transformation.  

iii. Strengthening the school system and its links with the 

community.  

iv. Facilitating linkages between early childhood care and 

primary education.  

v. Involving Panchayati Raj institutions and village Education 

Committees to in planning, implementation and monitoring 

of education.  

vi. lacunae.  

vii. Strengthening enforcement machinery to ensure translation 

of rights into reality.  

viii. Making the existing Constitutional right to education a 

functional reality for all children. 

ix. Comprehensive review of juvenile Justice Act to make it more 

effective and child friendly.  

x. Sensitization of the Judiciary and the law enforcement 

machinery to the special needs of children.  

xi. Promoting affirmative action by the State, communities and 

all concerned sections of society. 

5. FAMILY ENVIRONMENT AND ALTERNATE CARE  

5.1 The Preamble of the Convention clearly states that the family 

is the fundamental group of society and the natural 

environment for the growth and well being of all its 

members, particularly children. It is the major source of 

development of children, by way of providing nurturance, 

emotional bonding and socialisation. The child, the family 
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and society, constantly interact with, and therefore, influence 

each other. A holistic and realistic understanding in the 

Indian context requires that the family dynamics of our 

culture with respect to the child be analysed.  

 Children in India are traditionally an essential part of the 

family unit. The child rearing process during infancy by and large 

has been of lasseifaire with almost flexible rules and restrictions 

for sleeping, feeding and elimination. Kindness to the young ones 

is an essential element of care giving behaviour. With in the folds 

of the large joint families, children grow under the charge of 

multiple caretakers. Much of parental behaviour has been 

prescribed in the religious texts, counselling and advising adults 

on to their conduct towards children. Manu the ancient Indian 

philosopher has served as a beacan with his dictates for the 

protection and the indulgence of children by the society. “They ‘Should be fed before others, not spoken to harshly and forgiven 
for their omissions. Punished they must be; but when there is reason and that too without inflicting pain”.  
 Emergence of childhood stage normally results in an 

abrupt end to the loving care bestowed on the young child. 

Socialization includes imposing of strict discipline for behaviour 

modification by adult members. Age hierarchy, traditionally, is an 

important theme in growing up process for Indian children. 

Children are expected to be obedient and have by and large 

limited little say in the decisions which are made for them. This 

continues through remaining periods of life; sometimes as long 

as your elders/parents are alive and their concurrence in form of 

blessings is solicited in almost all matters. The child is often not 

get to express his or her views freely. Even in making career choices, the child is generally expected to conform to the father’s or the family’s wishes. The child’s need for privacy is often not 

respected and self respect is often not valued. Labelling, 

ridiculing and scapegoating of a child are common in Indian 

families. With modern thinking as a result of advocacy, education 

and awareness, these traditional practices are being discarded 

and children are getting space in the family.  
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 Non-discrimination among children is an overriding 

principle of the Convention. However, in India, not all children 

get treated equally, and many millions face unequal 

opportunities for survival and development. Among the 

disadvantaged group, the girl child, street children, children of 

prostitutes, and childen belonging to socially and economically 

backward communities need special mention. A number of 

schemes and programmes have been introduced refined for their 

well being and projection in recent years and are expected to 

provide them the necessary support.  

Girl Child in the Family : 

 Article 2 the rights of the child should be protection 

against all forms of discrimination on the basis of the child’s sex. 
However, gender bias is entrenched deeply in the cultural 

heritage of the India society. Traditionally, India, a society that 

idolizes sons, an obsession that cuts across all differences of 

caste, class and religion. Sons were and are still considered 

ritually and economically desirable, essentially not only to light 

the funeral pyres of their parents in order to release their souls 

from the bondage of their bodies but also to ensure continuation 

of the lineage and family name. They are also expected to become 

the economic support of parents in their old age.  

 Girl children especially in rural areas remain deprived of 

adequate access to basic health care, nutrition and education. 

Inevitable, more girls than boys suffer from malnutrition and 

succumb to diseases. There were an estimated 7.8 million fewer 

girls than boys below the age of fourteen in 1991 which yields a 

female-to-male ratio of 0.949. The adverse female to male ratio 

among children is attributable to the systematic deprivation and 

unequal treatment of girls vis-a-vis boys reported and 

documented in several parts of the country. To add to it are the 

incidences of female infanticide and selective abortion of female 

foetus in some areas.  

 Families prefer to educate the boy child than the girl 

child. During 1991-92, the ratio of girl to boys was 88.1 to 116.6 

in classes I-V and 47.4 to 74.2 for VI-VIII classes. Nearly one third 
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of the girls who enter formal education in class I dropout before 

entering class II. Even in nonformal education centres, girls form 

only one third of the total enrolment.  

Policies and Programmes  

 The National Policy for Children formulated in 1974 does 

not explicitly mention the girl child. However, India adopted a “National Plan of Action” for children in 1992 which includes the 

objective of removing the gender bias and improving the status 

of the child in society so as to provide her with equal 

opportunities for her survival and development to her full 

potential. India has adopted a separate National Plan of Action 

for SAARC Decade of the Girl Child for 1991- 2000 A.D. In 

pursuance of which the various Government Departments i.e. 

Department of Women and Child Development, Department of 

Family Welfare and Department of Education are giving special 

emphasis on gender-specific interventions and programmes with 

the support of NGOs.  

 A Scheme for Adolescent Girls was started recently to 

meet the needs of adolescent girls in the age group of 11 to 18 

years, for health, nutrition, non-formal education and literacy, 

and social and recreational needs, recognising their potential role 

as effective social animators at the village level. The girl child has 

become the focus of universalisation of primary education in an effort to achieve “Education for All by 2000 AD”. Special 
emphasis is being given to the enrolment and retention of the girl 

child under various programmes of the Department of Education.  

 All these efforts have resulted in reversing the trends to 

reduce gender inequality. As per 1991 data out of the total female 

population,about 36 per cent were girls in the age group 0-14. 

There is a decline in female morality rates, especially in the age 

group 0-4 years and 5-14 years indicating improvements in the 

surival of the girl child. In the age group 0-4 years, the mortality 

rate declined from 43.3 in 1981 to 27.5 in 1991, while in the age 

group 5-14 years the decline was from 3.1 in 1981 to 2.2 in 1991. 

The sex differentials in literacy are still very pronounced, though 

there has been a marked improvement in the female literacy rate 
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from 29.75 per cent in 1981 to 39.29 per cent in 1991. On the 

whole enrolement of girls in schools has increased eight-fold 

from 5.4 million in 1950-51 to 44.9 million in 1992-93. In 1992-

93, the school enrolment at primary stage was above 100 in 

many States.  

 The Current Eighth Five Year Plan strategy states that 

social discrimination against the girl child will be effectively 

countered, through a massive campaign, to ensure equal 

treatment and equal opportunity for their growth and 

development. A holistic approach has increasingly been 

emphasised including appropriate intervention, gender 

sensitization, advocacy, social mobilization and using media for 

changing attitudes.  

 Because of the prevalence of female feticide, the Central 

Government has recently passed the Pre-natal Diagnostic 

Techniques Act (Regulation and Prevenion of Misuse) which will 

have precedence over the existing legislation on sex 

determination tests in Maharashtra, Rajasthan and Punjab and 

the proposed legislation in Haryana. 
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CHAPTER THREE 

 

I  was  depended   on  contributions  towards  social  learning  i.e  

social  behavioural  theories,  while  carrying  out  my  research. 

1. Techniques: 

 Some  of  techniques  were very useful and relevant for  

investigating  the  relationship  between  individual  with  his  

culture,  particularly   the  process  by  which  the  individuals  

learn  formally  or  informally  from  their  cultural  set ups. This  

is  the  process  of  enculturation,  analysis  of  the  relation  

between  individuals  and  the  attributes  of  the  group  in  to  

which  they  are  being  socialized has been   done  through  the  following  means…..   
 Empirical  Study:  It looked  at  the  existing  information  

available  from  primary  sources  like  government  

publications,  ministerial  speeches,  reports  etc,  and  

secondary  sources  like  books,  journals,  news  clipping,  

internet  etc.   

 Primary Data Collection:  The interview was a  technique   

particularly well  adapted for understanding subjective  

definitions  of experience of  an  individual  child.  It  helped to  understand   a  child’s  perception  of  the significance  of  
people  and  events  in  his/her  environment  and  to  study  

how  he/she  conceptualises  his/her  life  experiences.    

2. Tools for Data Collection 

 Interview schedules formed the major source of 

information so far as the respondents were concerned. An open 

ended schedule was prepared and pre-tested. Based on the actual 

experiences, the tentative schedule was revised and finalised. 

 The schedules were in English and pre-coded. Question 

was put to the respondents in their own language. Care was 

taken to put simple questions to the child respondents in a 

manner which would make them understand the question and 

furnish the answers. 
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 Questions to the parents related to the family particulars 

like educational background of all the members of the family, 

employment status, activities of children, opinion about children’s education, and so on. 
 Group discussions were held with the children separately 

to asses their opinion on several issues either not answered well 

through the interview or not covered therein. Such group 

discussions were held separately with the members of various 

social groups like caste, religion, occupation, sex, etc. 

 Group discussions were also held with teachers, 

knowledgeable persons and officials separately to understand 

the general situation prevailing in the schools and the cities, so 

far as the interest of the children was concerned. 

 Field work was done in the several stages. In the first 

round visits, rapprochement was established with the local city 

youths, officials and teachers, besides collecting the preliminary 

information about the cities. 

 During the second-round visits, interview schedules were 

administrated to the parent respondents and then to the child 

respondents. The third round visits enabled to obtained 

additional information, and revise the schedules wherever 

needed. 

 During the fourth and final-round visits, discussions with 

the children, parents and others were held so as to obtain further 

information that was absolutely essential to make the final report 

complete.  

3. Study  Enivense   

 India  has  a  vast culture;  many  different  cultural  

groups  live  together  in  India,  therefore  it  is  not  possible  to  

concentrate  on  all  of  them.  So my area of coverage   was capital 

of the West Bengal, Kolkata. In Kolkata we can see the different 

cultural groups live together, they are very different in their 

languages, dresses, foods etc. There are Bengalies in majority and 

Hindi speaking peoples live in several places, but any one can see 

the unity and love between them. Bengalies are very sweet and 

cooperative. I studied, Socialization pattern of Indian children, 
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with particular reference to children studying in 4th to 6th 

standard in Kolkata.           

4. Data   Interpretation 

 Interpretation of the data was done by using the 

statistical tools and also by verbal description. Information 

obtained through the group discussions and observation was 

interpreted by verbal description only. Since the number of 

tables became unwieldy, nearly 50 percent of them were and the 

matter was described in words only.         

 In the process of analysis of data, six important 

variables are used in the chapter on education.  Each of these 

variables is expected to influence the socialisation of the children 

in one way or the other are: religion, caste, occupation, income, 

literacy and regions. 
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CHAPTER FOUR 

 

 Any research on children people has a certain amount of 

inherent weaknesses and problems. Child respondents two types 

of problems, namely, initial hesitation and reluctance and 

midway refusal to answer. Since the study is on children and the 

major category of respondents consists of children, accuracy of 

the data collected had to be guaranteed. It was no doubt a 

problem in the initial stages as soon as the children were 

contacted. Since this was for the first time they were involved in 

interviews, a majority of them did have a little hesitation initially, 

but they cooperated later.   

 But the children did take, in general, more time to 

understand the questions. And whenever certain sensitive 

questions pertaining to quarrels at home, husband – wife 

relationship, etc., were put, they would start weeping in the 

middle and nothing more could be obtained from them. But a few 

hours later they did answer.   

 Another difficulty was the way in which a number of 

other children would surround the child respondents, cajole 

them, laugh at them, confuse them, which however, were 

surmounted later by changing the strategy. 

 Lack of studies on children in India in particular, and by 

the sociologists and economists elsewhere, has had the effect of 

curtailing a further penetrative probe. The present study is 

perhaps the pioneer one in this country and hence it is likely to 

suffer from deficiencies and drawbacks. 
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CHAPTER FIVE 

 

 Table 4.1 deals with the distribution of child respondents 

by schools. The three schools were taken for study on child 

respondents from the selected area. These were: Hindi medium  

(Adarsh Vidayalay), Bengali medium (Saheed Rameshwar) and 

English medium (Seraphin’s school). 

 There were 84 means 34 per cent respondents from 

Hindi medium, 83 means 33 per cent from Bengali medium and 

83(33%) respondents from English medium School. Total 

number of respondents were 250.  

Table 4.1 

Distribution of child respondents by schools 

Schools No of children. %. No. Total% 

Adarsh (Hindi medium) 84 34 84 100 

Sahid Rameshwar 

(Bengali medium) 

83 33 83 100 Seraphin’s (English medium)                83 33 83 100 

Total     250  250 100 
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 Table 4.2 deals with distribution of child respondents by 

sex. There were 18 per cent male and 16 per cent female child 

respondents from Hindi medium school, 33 per cent male child 

responds from Bengali medium, there were not any female child 

because it  is  a boys  school, and 16 per cent male and 17 per 

cent female respondents were from English school. Total number 

of male respondents were 168 and they were 67 in percentage. 

Total number of female respondents in both co-ed schools were 

82 and these were 33 in percentage. 

Table 4.2 

Distribution of child respondent by sex 

Sex  

Children no. 

Male   %. Female no. Total% 

Hindi 

(medium) 

45 18 39 16 84 34 

Bengali 

(medium) 

83 33 - - 83 33 

English 

(medium) 

40 16 43 17 83 33 

Total 168 67 82 33 250 100 
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Religion groups: Table 4.3 deals with the distribution of child 

respondents by religion. It is seen that the majority of the 

children were Hindu, acconting for 57 per cent. The Muslims 

acconted for a small percentage of 28 and Chiristian were lowest 

in percentage (15%). 

Table 4.3 

Distribution of Child Respondent by Religion 

Religious Groups No. % Total  % 

Hindus 142 57 100 

Muslims 70 28 100 

Christians 38 15 100 

Total 250 100 100 

 

Distribution of Child Respondent by Religion 
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 Table 4.4 deals with prayers offered by parents at home. 

Prayers have the force of influencing the development of the 

children, more thanb any thing else, in the right direction. If 

parents are more religious minded and offers prayers regularly, 

children are likely to be influenced. The position of prayers 

offered by the parents at home is presented in table 4.4. 

Table 4.4 

Prayers offers by parents at home 

Categories Daily 

no 

%. Periodically 

no 

%.. None 

no 

%. no Total 

Hindus         

Gen 60 24 30 12 - - 90 100 

Sc 20 8 10 4 14 6 44 100 

St 4 2 6 3 20 7 30 100 

Others 6 3 4 2 2 0.8 12 100 

Muslims 60 24 10 4 - - 70 100 

Christian - - 4 2 - - 4 100 

Total 150 47 64 26 36 14 250 100 

Prayers offers by parents at home 
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 While all the Hindus, Muslims, and Christians offered 

prayers at home, but there were some members of these 

religions who did not offer prayers at home, according to the 

children. The percentage varies between 6 in the case of the SC, 7 

in the case of the ST and 8 in the case of the others people. 

 Among those who offered prayers at home, the 

performance in term of frequency varied. Some offered daily and 

some occasionlly. Among the Hindus General castes, 24 per cent 

daily and 12 per cent occasionally. But the percentage among the 

Sc is 8% daily and 4 % preodically number, and among St 2% 

daily and 3 % occasionally and  between others 3% daily and 2% 

occasionally prayers offered by the parents at home. While 

Muslims accounted 24 per cent daily and 4 per cent occasionally 

prayers, Christian had only 2 per cent occasionally prayers at 

home.  

Table 4.3 

Distribution of Child Respondent by Religion 

Religious 

Groups 

No. % Total % 

Hindus 142 57 100 

Muslims 70 28 100 

Christians 38 15 100 

Total 250 100 100 

Distribution of Child Respondent by Religion 
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Religion groups: Table 4.3 deals with the distribution of child 

respondents by religion. It is seen that the majority of the 

children were Hindu, acconting for 57 per cent. The Muslims 

acconted for a small percentage of 28 and Chiristian were lowest 

in percentage (15%). 

Table 4.5 

Distribution of child respondents by caste 

Caste groups Children No. % Total % 

General 160 64 100 

SC 44 18 100 

ST 34 14 100 

OBC 12 5 100 

Total 250 100 100 

 

Distribution of child respondents by caste 

 

Caste groups: Children belonged to several caste groups, 

including the Scheduled Tribes, and Schedule Castes. Since all the 

castes could not be listed for analytical purpose, only major caste 

groups are included. The remaining castes are clubbed under “others”. 
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 Table 4.5 has metarial on the castes of the child 

respondents. The single largest group is the General caste (64%), 

Sc were 18%, St were 14% and others were 5%. 

Occupational Groups: The various occupational groups to which 

the child respondents beloged are labour, service and business. 

Table 4.6 relates to the occupational background of the child 

respondents. This was followed by the labour (Mazdoor) 20 per 

cent, service 39 per cent, and business acconted for 41 per cent.  

The table shows that labours children are the largest number. 

Table 4.6 

Distribution of child respondents by occupations of parents 

Parents occupation Children No. % Total 

Mazdoor (labour) 50 20 100 

Service 97 39 100 

Business 103 41 100 

Total 250 41 100 

 

Distribution of child respondents by occupations of parents 
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Income: the income background of the children is providedin 

table 4.7. the majority of the children accounting for more than 

31 per cent come from families whose average monthly income 

exceed Rs 50,000 per month. The number of  children having 

more than Rs 5o,ooo 18 per cent, and the lowest number of the 

children having not exceed Rs 3000 is 20 per cent.  

Table 4.7 

Distribution of child respondents by income of parents 

 Income groups (Rs.) Children no.           % No. Total % 

2001-3000                50 20 50 100 

3001-20,000    77 30 77 100 

20,001-50,000 78 31 78 100 

50,001- or more  45 18 45 100 

Total 250 100 250 100 
 

Distribution of child respondents by income of parents 

 

Literacy of Parents: The distribution of child respondents by 

literacy levels of the parents is funished in the table 4.8. 24 per 

cent children belong to the illliterate parents. Nearly 18 per cent 

children come from families where the parents had education not 

beyond the upper primary level. 24 per cent from high school 

level and 18 per cent from college level. 
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Table 4.8 

Distribution of child respondents by literacy of parents 

Parents Literacy Levels Children no.          % No. Total % 

Illiteracy                    60 24 60 100 

Lower primary          40 16 40 100 

Upper primary           45 18 45 100 

High school College 60 24 60 100 

Total 250 100 250 100 

Distribution of child respondents by literacy of parents 

 

Awareness about caste system:  An attempt was made to asses 

the awareness of the caste system among the children of various 

social groups (table 4.9). 

 General accounted for 15 % awareness, St acconted for 2 

% and Sc acconted for 4 % among the Hindus. Where as 50% of 

Muslims and 28 % of Christians were not aware of caste system. 

 Among generals not aware percentage is 20 and partially 

awareness is 4%. Among Sc not aware pecentage is 4, and 

partially awareness is 25%, and between St, not aware system is 

8% and partially aware system is 10 %.   

Meaning of the caste system: among the three religious groups, 

none of the Muslim and Christian knew the caste system well. 

Even among the Hindu children, only 23 per cent knew it well. 
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Table 4.9 

Awareness about caste system 

Groups fully no.   aware% partially 

no. 

aware% not 

aware% 

 Total% 

Gen 38 15 10 4 20 8 68 

Sc  10 4 25 10 9 4 44 

St   4 2 10 4 20 8 34 

Muslims   - - 16 6 50 20 66 

Christian - - 10 4 28 12 38 

Total  74 30 71 28 131 52 250 

Awareness about caste system 

 

Opinion about the caste system: the child respondents 

expressed three types of opinions about caste system, good, bad, 

and neutral.table 4.10 contains information on this. It will be 

seen that a majority of the children among all the  religion groups 

it as bad. Among Hindus it was acconted for good 24 per cent, for 

bad 41 per cent and for neutral 3 per cent. Among Muslims it was 

none for good, 24 per cent for bad and 4 per cent was neutral. 

Between Christians it was acconted as none for good, 4 per cent 

for bad and 1 per cent for neutral.   

 Those children who said that the caste system was good 

could furnish only for one reason, that is, the lower castes were 

dirty in habits and apearance. 
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Table 4.10 

Opinion about caste system 

Groups good no. % Bad no.  % Neutral no. % Total no. % 

Hindu        60 24 101 41 7 3 167 100 

Muslims   - - 60 24 10 4 70 100 

Christian - - 10 4 3 1 13 100 

Total  60 24 171 68 20 8 250 100 

Opinion about caste system 
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CHAPTER SIX 

 

Chapter : 1  What  is  the  importance  of  socialization  in  society  

with  special emphasis  of  Indian  context ? 

 One  of  the  important  question  is  how  to  rear  

children  so  that  they  will  become  capable  adult  members  of  

the  society  to  which  they  belong.  This  is  an  old  and  

pervasive  problem  in  human  life,  socialization  therefore  

occupies  a  place  of  central  importance  for  not  only  

psychologists  but  other  social  scientist ,  educators  and  

perhaps  for  any  one  interested  in  human  behaviour.  It  is  

both  a  mechanism  of  culture  transmission  and  survival  and  

an  aspects  of  culture.  Further  it  is  considered  as  a  major  

influenced  an  personality  development .    

 The  study  of  socialization  has  come  to  occupy  a  place  

of  crucial  importance  in  psychology  and  other  social  science  

disciplines.  

 In  India  there  are  people  belonging  to  various  culture  

live  together.  They  have  their  own  customs  and  traditions  

which  are  very  different  from  one  and  another.  But  in  some  

ways  there  are  some  basic  similarities  in  them.  They  are  

very  similar  in  way  of  socialize  their  children,  help  them  to  

develop  a  sense  of  morality,  i.e  a  sense  of  good  and  bad, 

desirable  and  undesirable  and  determines  his  status  in  

society  and  provides  him  his  first  role  models. 

Chapter : 2  The  Role  Of  The  Family  In  Socialization: 

 The  family  in  to  which  a  child  is  born,  places  him  in  

a  community  which  is  a  part  of  a  particular  society.  This  

community  and  society  form  the  sub cultural   background  for  the  growing  child.  A  child’s  sub culture  determines  his  status  
in  society,  and  provides  him  his  first  role  models.  Further  the  family’s  status  in  the  community  affects  not  only  the way  
others  respond  to  the  child   and  the  kind  of  formal  
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education  he  is  likely  to receive,  it  also  mediates  for  the  

child  the  culture  available  in  larger  society. 

CHAPTER : 3  Value  and  role  of  education  and  school  in  

socialization: 

 Education  as  a  transmitting  agent  is  simultaneously  

oriented  towards  the  cognitive  affective, social  and  value  

integration  aspects  of  the  personality  of  the  child.  A  good  

part of  the  ground  work  for  these  developments  are  started  

in  the  early,  familial experience  of  the  child,  and  such  

educational  institution  the  communication  of values  is  part  of  

both  the  cognitive  and  the  social  relationship  oriented  

process. 

CHAPTER : 4  Role  of  social  components  in  socialization : 

 In  India  different  sub  cultural  systems  live  together  

and  there  are  substantial similarities  and  dissimilarities  

between  them - Sex  differences,  intrinsic  inferiority  of  women,  

lower  feminine  intelligence  competence,  lesser  education  for  

daughter, freedom  for  boys  and  girls  are  some  of  the  

examples. They  all  are  important  determinants  in  the  process  

of  child  socialization,  For example :  widow  marriage ,  working  

women,  caste  prejudice,  lower  castes,  bad manners  despite  

education  etc.  

CHAPTER : 5  Role  of  religious  values: 

 The  term  religion  refers  to  certain  characteristic  types  

of  data  [beliefs,  practices, feelings,  modes  altitudes  etc.] From  

time  to  time  men  find  themselves  forced  to reconsider  

current  and  inherited  beliefs  and  ideas  to  gain  some  

harmony  between present  and  past  experience, it  helps  him  

to  reach  a  position  which  shall  satisfy the  demands  from  his  

feelings  and  give  him  confidence  to  face  the  future. Religion  

has  frequently  been  a  powerful  factor  in  lending  emotional  

support  to  the basic  sense  of  morality  in  human  beings. 

CHAPTER : 6  Social  identity  and  political  socialization : 

 Political  socialization  constitutes  perhaps  one  of  

the  less  researched  areas  of socialization  till  recently ,  and  to  
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the  best  of  my  knowledge  relatively  few  studies have  been  

conducted  in  India  in  this  significant  area .  It  is  only  in  the  recent years  that  concern  for  investigating children’s  
understanding  of  political  concepts has  drawn  the  attention  

of  sociologists  &  psychologists. Therefore it is only  of  recent  

that  children  have  constituted  the  focus  of  attention  of  both  

sociologists  & psychologists  in  the  area  of  political  behaviour. 
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CHAPTER SEVEN 

 

 The data presented in earlier chapters make it 

feasible to draw a few major conclusions and offer some 

recommendations for the benefit of the policy makers. An 

exhaustive account of the conclusions is not attempted here. But 

what is presented should be helpful.                           

Problems of Education 

 The national policy for children, as adopted by the 

Government of India and the ten principales of the U.N. 

Declaration for devloping children promised a good beginning. 

But the performance has been dismal. This would only again 

indicate that even the best blue-prints for child development do not succeed in our country because of bureaucracy’s failure to act 
in the right direction. 

 The fact that despite the Constitutional provision for free 

and compulsory education, later on supported by the various 

other policies of the state, we have not attained a hundred per 

cent enrolment of children would speak of something wrong with 

our social as well as educational system.   

 Further, the fact that illiteracy is still a significant feature 

of our educational system would imply that there are many 

factors and people responsible for this position. Parents, 

teachers, local leaders and officials are all jointly responsible. 

 What is still more important is the fact that reverted or 

relapsed illiteracy is also quite significant and it apears that no 

attempts has been made not only to identify this problem but 

also to contemplate measures wherever this is brought to 

surface. This leads to waste of human and financial resources. 

 Drop- outs have become a national phenomena and our 

study also confirms this .This is known to many, yet no concrete 

measures have been undertaken to put an end to this evil. It is 

true that poverty is the most important reason. But removal of 

poverty and drop-outs cannot be allowed to be inter-related 
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since removal of the former takes a long time, and removal of the 

latter is an immediate need. Hence, attempts should be made to 

make every child attend school regularly until the fourteenth 

year of his life. Alternative economic schemes should be provided 

for working-mothers in particular to enable them to send their 

children to school regularly. 

 Child labour and working mothers prevent regular 

attendance of children in schools. Until general economic 

conditions improve, arrangements should be made to impart 

informal instructions to the non- school going children. Also, 

evening schools may be started for the benefit of such children. 

Classroom performance depends upon many factors, both 

environmental and hereditary. Children coming from 

disadvantaged families suffer in the process. It is also observed 

that equal attention and treatment by the teachers to unequal 

students would harm the interest of the latter. Therefore, extra 

interest should be shown in their cases. This may be in the form 

of private tuition the expenses to be borne by the state.      

 Further, the services of the educated employed as well as 

unemployed local youths could be utilized to provide additional 

teaching facilities to the disadvantaged children. 

Religious Instruction: the findings of the study indicate that 

religion instruction has been totally given up in schools, and not 

much importance is given to it at home also. Since the state 

cannot enforce religious instruction at home, it may conveniently 

enforce this in schools, through books, prayers, discussions and 

so on. However, care should be taken to avoid emphasis on any 

particular religious philosophy. It should be a common, 

integrated approach, taking a few major teachings from all the 

religions. Swamijis, Moulvies and Fathers could instruct and 

guide children in religious and social values which would 

ultimately strengthen the nation.    

Teacher as a model:  Teacher who is the builders of the 

character of children has not performed well in many interior 

places in particular as reported by the students. Irregularity, 

negligence and certain questionable habits of the teachers have 
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created a poor image of them. Hence, strict measures should be 

undertaken to make the teachers accept social responsibility, and 

conduct themselves as models. Involvement of the teachers in co 

and extra curricular activities is also not encouraging. The 

department of the Education should insist upon this. 

Social Distance: though children are innocent of our caste 

system and the consequent social distance, they learn this in the 

process of socialization at home and develop it later out side the 

home environment. Measures should be undertaken to allow free 

mixing of children of different caste groups, to have inter-caste 

dinners among the children and so on. Even parents should be 

persuaded to allow the children develop a broader outlook, 

devoid of caste considerations, in the best interest of the nation. 
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